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ABSTRACT

This study aimed 1) to identify the needs of police officers in English learning
skills 2) to develop an English learning package for police officers 3) to investigate the
requirement of using English in each department of the police officers 4) to examine
an appropriate framework for designing English learning package for police officers 5)
to determine police officers’ learning improvement after taking the English learning
package 6) to investigate the satisfactions of the sample toward English learning
package.

The sample consisted of 259 police officers in Provincial Police Region 4 in
the Northeast of Thailand by using the purposive sampling method. The research
instruments consisted of oral interviews, questionnaire on needs analysis,
questionnaire on satisfactions, and pretest and posttest. The statistical methods used
for the data analysis included mean (X), standard deviation (S.D.), percentage, and t-
test.

The results of the study found that the training was selected as an English
learning tool. The nine top rank in the English learning package included (1) Greeting
and Saying Good-bye; (2) Introducing oneself; (3) Telling the Time and Date; (4)
Describing People and Things; (5) Giving General Information; (6) Giving Suggestions;
(7) Offering Help; (8) Thanking, Responding, and Apologizing and (9) Giving Directions.
When the mean score of the pretest and posttest were compared, it was found that
the mean pretest scores were less than the mean posttest scores as 24.00 and 39.07
respectively, which was different at the 0.05 level of significance. Police officers’
satisfaction of the English learning package was at a “very high” level (X=4.39, S.D.
=0.307).
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THE INTERVIEW QUESITIONS

N . e e et ettt eeen

Police RANK: ...o.oeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeee e, POSItION: oo,

INEEIVIEW At@: ...ttt

Instructions: Please answer the following questions.

1. How does English play important roles in your current job? (Please specify)

5. When you encounter the problems in communicating in English, how do you cope

with them? (Please specify)
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The Questionnaire

A Survey on English Language Needs of the Police Officers in Region 4

This study is a part of research project which is financially supported from the
National Research Council of Thailand in fiscal year, 2018. This questionnaire is
constructed in order to explore the needs of English language overall uses in 4 skills
including listening, speaking, reading and writing skills of the police officers in Region
4 in the Northeast of Thailand. Your responses will be kept strictly confidential and
will be very useful in analyzing process to develop the appropriate English learning
package for police officers in Region 4.

The questionnaire is divided into four parts:
Part 1 — General information
Part 2 — General information about English language skills

Part 3 — The Needs of English learning skills

Part 4 — The needs of contents in learning English

Part 5 — Suggestions

Part 1: General Information

Instruction: Please answer the following questions.

1. Gender () Male () Female

2. Age () less than 20 years ) 20-29 years CJ 30-39 years
() 40-49 years (CJ more than 50 years

3. POLICE RANK .ot

B POSITION ettt

5. Educational Level

O High school Certificate () Vocational Certificate
) High Vocational Certificate () Bachelor’s Degree
() Master’s Degree () poctoral Degree

() Others (PLease SPECITY)......vorvovoeeseoeessvoeeseceseseeeesseeese oo

6. How long have you been working as a police officer?

(] tess than 1 year CJ15 years CJ6-10 years
CJ11-15 years (J16-20 years (] more than 21 years
() Others (PLease SPECIY)......rowerovoerecoeesseeesseeesseeee oo
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7. Which division do you work for?
) Inquiry division ) Investigation division
() General staff division () Traffic division
) Suppression division () Information division
() Others (Please SPECHY )i

Part 2: General information about English language skills

1. Do you think English is necessary for your work?
() Yes (I No
2. Do you use English language to communicate with foreigners at work?

If choose “Yes” please response No.3 but if choose “No” please skip to No.4

() Yes CJ No

3. How often do you use English language to communicate with foreigners?
() Once a week () 2-3 times a week
() 4-5 times a week (J More than 5 times a week

4. Have you ever attended a short English language training course or any other
English trainings after being a police officer?
(] Never () Used to
5. Do you think that taking more English language courses is necessary for your
current job?
CJ Yes CJ No
6. If there are English language courses provided in order to improve your English
skills, would you like to attend?
CJ ves CJ No
7. How do you rate your English skills?
7.1 Listening skill
) Very low CJ Low () Moderate J Good ) Very Good
7.2 Speaking skill
) Very low CJ Low () Moderate J Good ) Very Good
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7.3 Reading skill
) Very low () Low () Moderate (] Good ) Very Good
7.4 Writing skill
) Very low CJ Low () Moderate J Good ) Very Good
8. How do you practice English in your daily life?
(You can choose more than 1 choice)
([ Listen to the English news
(] Learn from English commercial text book
() Learn from English learning package
(] Leamn English via the Internet (Please specify) .......cccovvirirrrrinninnes
(J Listen to English music
() Read English newspaper, magazine etc.
() Other (Please SPECHY )ittt e
9. Which language tool is the most appropriate to be used for learning and practicing
English language? (Please choose only 1 choice)
) Compact Disc () Booklet
) Computer assisted program ) Training
() Other (Please SPECify).....cooiuiirrioieiosmessmiessteietese

Part 3: The Needs of English learning skills

Instruction: Please mark (¥) in the following English learning skills that you need to

learn
Skills The level of the needs in English learning skills
5 q 3 2 1
1. Listening
2. Speaking
3. Reading
4. Writing
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Part 4: The Needs of Contents in Learning English

Instruction: Please mark (¥') in the following topics that you need in learning English

5 = Very High 4 = High 3 =Moderate 2 = Low 1 = Very low

The level of English content needs

Topics
5 4 3 2 1

. Greeting & Saying Good-bye

. Introducing oneself

. Answering the Phone

. Giving Suggestions

. Making Appointments

. Giving Directions

. Telling the Time & Date

1
2
3
a
5. Offering Help
6
7
8
9

. Describing People & Things

10. Giving General Information

11. Thanking, Responding and Apologizing

12. Accepting and Denying

13. OthersAJADRA L WARASHA R A

Thank you very much for your cooperation
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The Questionnaire

A Survey of Police Officers’ Satisfaction of the English Learning Package

This study is a part of research project which is financially supported from the
National Research Council of Thailand in fiscal year, 2018. This questionnaire is
constructed in order to explore the Satisfaction towards the English Learning Package
of the Police Officers in Region 4 in the Northeast of Thailand. Your responses will be
kept strictly confidential and will be very useful in analyzing process to develop the
appropriate English learning package for police officers in Region 4.

The questionnaire is divided into two parts:
Part 1 — General information
Part 2 — Satisfaction towards the English Learning Package

Part 3 — Suggestions

Part 1: General Information

Instruction: Please answer the following questions.

1. Gender CJ Male CJ Female

2. Age () less than 20 years CJ 20-29 years () 30-39 years
() a0-49 years (CJ more than 50 years

3. POliICErRaANK A-rorh- 44 T e B b 4 P P A oA B R BB T AP S (S P o

B POSITION ettt

5. Educational Level

) High school Certificate (J Vocational Certificate
) High Vocational Certificate () Bachelor’s Degree
() Master’s Degree () poctoral Degree

() Others (Please SPECITY ).ttt
6. Which division do you work for?

O Inquiry division ) Investigation division

() General staff division () Traffic division

) Suppression division () Information division

() Others (PLease SPECIY)......vvwveoooereocessceeeseooeseseessceessceeessees oo



Part 2: Satisfaction of the English Learning Package
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Instruction: Please mark (¥') in the following topics that you satisfy with the English

learning package

5 = Very High 4 = High 3 =Moderate

2 = Low

1 = Very low

Topics

The level of Satisfaction

4

3

2 1

1. The content of the training is
appropriate with the English language

usage of police officers.

2. The content of the training can improve
your English language skills to be used in

performing duty.

3. The content of the training can improve
your English communicative skills to be

used in performing duty.

4. The content of the training helps you to

be more confident in using English.

5. The content of the training helps you to

use English in various situations.

6. The content of the training helps you to
realize the importance of using English in

performing duty.

7. This training helps you in learning and

improving your English ability.

8. This training meets your expectation.

9. Appropriateness of the training period

10. Benefits received from this training
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Part 3: Suggestions

.........................................................................................................................................................

Thank you very much for your cooperation



Pretest and Posttest for the Development of English Learning Package

for Police Officers: A Case Study of Police Region 4
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Direction: Choose the correct answer (1-4). ({fanAnaUNgnNAasgn U8 1-4)

1. See you tomorrow.

a. Hello ¢. Good morning.
b. Byel d. I'm fine.
2. How are you doing?
a. I’'m doing very well. c. Good bye.
b. My name is Cindy. d. Nice to meet you.

3. You are meeting with Dr. James Scott to discuss your lab results. How should
you greet him?
a. Hey, James! c. How are you, Mr. Scott?
b.  Good morning, Dr. Scott. d. I’'m doing well.
4. Which of the following people should you greet formally?
a. your mother c. your friend

b. your sister d. your boss

Direction: Complete the conversation below (5-8). (Lauwawuﬂﬁaugmj

48 5 - 8)
a. Best of luck b. Pretty ¢ood
c. How are you? d. It’s nice to see you
Ploy : Good morning, Wichai. (5)

Wichai : Good morning , Ploy. I’'m O.K. Thanks, and you?
Ploy : (6) Thank you.

Wichai : Welll | must be going now. (7) , Wichai.
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Ploy : It’s nice to see you too. Goodbye.

Wichai : Bye - bye. (8)

Direction: Complete the conversation below (9-12). (Lauwauwuﬂﬁaugmﬁi
49 9 - 12)
Situation 1: Natty meets Butter and his friend at the park.
Butter:  Good afternoon, Natty.
Natty: Good afternoon, Butter.

Butter:  How are you?

Natty: I’m very well, thank you. 9)
Butter:  I’'m fine, thanks.
Natty: (10) , she is my sister. And Nancy, (11) ,

she is my friend from London.
Nancy: How do you do?

Natty: (12)

Nancy:  Glad to meet you.

Natty: Glad to meet you, too.

9. a. How do you do? c. I’'m very well.
b. How about you? d. What is your name?
10. a. Nice to meet you. c. I’d like you to meet Nancy.
b. How have you been? d. I 'am Nancy.
11. a. May | introduce myself? c. Nice to meet you.
b. This is Natty. d. She is Nancy.
12. a. How do you do? c. lam OK
b. How about you? d. Good bye.

Direction; Choose the correct answer (13 - 16). (Lﬁanﬁ']mauﬁgﬂﬁaﬂﬁqw
98 13 - 16)

13. What time is it?

a. It is five thirty. c. Itis a half past four.
b. It is a half to eight. d. It’s half past five.

s,
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14. What time is it?

a. It is six twenty five. c. It is twenty five to seven.
b. It is six past five. d. It is five thirty.
a. It is six fifteen. c. It is six forty-five.

o

b. It is six past five. . Itis ten to seven.

Q
@]

. It is twenty past five. . It is five forty.

o

b. It is four twenty-five. . It is five fifteen.

Direction: Read the conversation and answer the questions No. 17 - 18. (81Uun
AUNUILAINDUAIAY UB 17 - 18)

Jane: Hello!

Mom: Hi, Jane. This is Mom. | am on the way home now.

Jane: Oh, right. What time will you be arriving home?

Mom: At 7:00 P.M. but I will drop by the market to buy something for dinner.
Do you need anything for dinner?

Jane: No, thanks. | will dine out at an Italian restaurant with my friends at
7.30 P.M.

Mom: O.K. Enjoy your dinner. See you. Bye.

Jane: Thank you, Mom. Bye.

17. What time does mom arrive home?
a. at 7.00 P.M. c. at 7.00 A.M.
b. at 7.30 P.M. d. at 7.30 A.M.
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18. What time does Jane have dinner with friends?
a. at 7.00 P.M. c. at 7.00 A.M.
b. at 7.30 P.M. d. at 7.30 A.M.

Direction: Choose the correct answer (19-21). (L%ﬂﬁ'\ﬁ@ﬂﬁgﬂé\'ﬂﬁﬁ?jﬂ 98 19 - 21)

19. People think some teenagers can be very since they never clean
their room.

a. lazy C. sincere

b. honest d. optimistic
20. I am too to play basketball.

a. curly c. straight

b. short d. wide

21. You need to have a shower, you’re very

a. elegant c. scab

b. dirty d. fat

¢ v

Direction: Complete the conversation below (22-24). (LauU%auwuﬂﬁauyim U
22-24)
a. She has pretty light brown eyes. c. She's my friend.

| may know which girl you're talking about.

So you have seen her around?

b. She’s about 160 centimeters. d. Yes, | have.
A: Have you seen the new clerk in the office?
B: No, | haven't.
A: She's really pretty and she's not too tall.
B: Well, how tall is she?
A (22)
B: What does she look like?
A: (23)
B:
A
B:

(24)
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Direction: Choose the correct answer (25-26). (L%ﬂﬁ'\@l@ﬂﬁgﬂé’\'ﬂﬁﬁ?jﬂ 28 25-26)

25.

26.

What shape is the ball?
a. It’s 10 meters wide.
b. It’s green

How wide is it?
a. It’s made of wood

b. It’s red.

c. It’s round.

d. It’s a large size.

c. It’s 10 meters.

d. It’s 2 years old.

Direction: Which answers match the words below? (No. 27- 37) (Lﬁaﬂﬁ’mauﬁgn

27.

28.

29.

30.

31.

32.

fign 4o 27 - 37)
Which one is nationality?
a. Thailand
b. Amina Ali
Which one is date of birth?
a. 09 54768 210
b. 08/08/1987
Which one is marital status?
a. female
b. male
Which one is zip code?
a. 24 Avenue
b. 57 Hero Lane
Do you have a home phone?
a. No, | don’t.

b. | forgot to call back.

A: Can | have your name please?
B: lam Carl

A: That’s Carl with a C, right?

B:

a. Yes, | do.

b. That’s correct

0

. English
d. Street

. ZW 56902
d. 668/20

0

c. Chan
d. single

c. 29575
. +66 32547988

o

(@]

. That’s my work number.

[oN

. Yes, that’s my name.

c. Yes, my surname

d. single
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33. Your friend gets terrible headaches every day. You say, "You should

a. go to see a doctor c. feed the dogs
b. play at the beach d. water the plants
34. Your friend goes to the doctor and then tells you, "The doctor says|  to

wear glasses."
a. must b. shall c. should d. ought
35. You want your friend to get a nice pair of glasses so you say, "Why  go to
the optician on High Street? They've got great glasses and they're quite cheap!"
a. cannot you c. haven’t you
b. don’t you d. weren’t you

36. You and a friend are planning a night out but you don't know what to do.

You say, "Perhaps we decide next week?"
a. could C. are
b. must d. were

37. You're attending a work meeting and want to suggest something. You say, "I'd like
to  a suggestion."
a. say C. make

b. tell d. call

Direction: Match the statements to the suggestion No. 38-42. (ﬁ'U@:UizIEJmLazm’i
wuzthlvimangeay da 38-42)

A. You should do some exercise.
B. We should leave at two-thirty.
C. You should put on a jumper.
D. He shouldn't stay up so late.
E. You should take a rest.

38. I'm cold.

39. The game starts at three o'clock.

40. He's always tired in the morning.

41. | don't feel well.

42. 1 want to lose weight.
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Direction: Choose the correct answer (43-52). (Lgaﬂﬁmauﬁgné’\'mﬁw 99 43-52)

43.

a4.

45.

ae.

ar.

48.

49.

50.

Would you like ?
a. that ! open the door c. | open the door
b. me to open the door d. to open me the door
Would to get you some tea?
a. |to like you c. Ilike you
b. b. you to like me d. you like me
Jack: | will get the door for you, Mrs. Robbins.
Mrs. Robbins: Jack.
a. Oh really c. Thank you very much
b. Good-bye d. See you later
Miss Brown: | apologize for not informing you about that case
Boss :
a. Certainly c. Of course
b. With pleasure d. Don't worry about it
Wittaya : . | forget to tell you about that.

Pong : Don’t worry.

a. Excuse me b. I'm sorry c. Alright d. Certainly
A : Could you buy a cup of coffee for me?
B : Sure. What would you like?
A: I’d like a cup of ice Americano. Thank you.
B:
a. Thank you c. Absolutely not
b. Not bad d. With pleasure
Kaewta: Why are you so late?
Atipong: . I had an accident.
a. All right b. Good morning c. Excuse me d. I'm sorry
Please  me for interrupting you. | didn’t realize you were on the phone.
a. sorry b. forgive c. think nothing d. thank
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51. A: Thanks for your kindness.
B:

a. I'm all right c. You're welcome
b. Certainly d. Yes, of course

52. Jack: Mary, I’'m really sorry. | lost the book you lent me.

Mary: . | have another copy.
a. sorry. c. | do apologize
b. I'm sorry d. Don' t worry

Direction: Read the map below. Then answer the questions (No. 53-56).

(DTUBNUNATUAIALADUAINN VD 53-56)

/Bank Coffee Shop | Shoe Shop School Bookstore\

Ll
MAPLE STREET % %
Ll =
= jrw}
Jewelry bakery Restaurant g Post Office z Hospital
= o
O o
PARK STREET é T
\Park Police Station | Parking Lot Supermarket Hotel
53. A: Where is the bank?
B: Itis the coffee shop.
a. between C. next to
b. across from d. on the corner of
54. A: Where is the police station?
B: ltis the and the

a. next to/ supermarket/ bakery
b. across from/ jewelry/ post office
c. between/ park/ parking lot

d. on/ Second Avenue/ First Avenue
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55. The schoolis  Maple Street and Second Avenue. It’s  the post office.
a. on the corner of/ across from c. next to/ behind
b. between/ next to d. across from/ on
56. The restaurant is bakery. It’s Park Street.
a. on the corner of/ across from C. next to/ on
b. between/ next to d. across from/ behind

Direction: Complete the conversation with the appropriate phrases below.

Ken:
Smart:
Ken:
Smart:
Ken:
Smart:

Ken:

(No. 57 - 60) (nuszlealuunaununlviauysal 4o 53-56)
a. It’s on the corner of 5" Avenue and Center Street
b. Can you help me?
c. I don’t think so

d. there is a restaurant

Excuse me. (57) . Is there a restaurant around here?
| am sorry. (58)
My daughter is very hungry now.
Well, (59) near here.
Where is it?
(60)

Thanks a lot.
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Unit 1 Greetings and Saying Goodbye

Vocabulary (A1fwih)

AANN
afternoon
evening
good
have
morning
not

too
Very
well
bad

Greetings (M39INM18)

AU
DDy
GBI
a2
Y
LN
119514
UDN
1
i 1

=1
L5
L8
LUA

ANUNUY
LIAUNY
LAY

a

A
3

LA

lai

110 WnAuly
17N 1N9)

-

A
e La518

. Y I & o a a wa Y
Greetings (N131N178) LUULITYINNUTIUNWEAIANNLIIAITUHUA JULUUNITNNNIE

Y9y I TUANLNTINVNEAUREINUMENTONENTNNTVALTTULaziY dnsianiaansie

nsduilevinmefiu (Shake Hands) msvinmeuiinateguuuuiusgivaniugaiuduiug

' = 1 vo & a Y ] .
YoIAAUNUTIEITaRUalaRatl Ao n1sinvnewuuunnenis (Formal Greetings) wagnis

Y [
Anmeuwuuliidunienis

1. msvinmeuuuiunienis (Formal Greetings)

msvinmewuulunianig TWlunsdseeauidnusliaivauy wu

[ [J

- gmiesdnfiuluasausn wu iesusimtuseulnl eusiuanulu

- flaiinauy Wy Wnthiawaniuianeg winnwdivemns

|
e

e

MIANNDLENTY LU 019058 QYRR Iney

MiMUYLegen I Wy v 1wy
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- §AIRYTH 1Y wun gnA1 WBUIINIY AMEATITUNS

Formal Greetings (AMsvinmeuwuullunienis)

Expression (d1u7u) Response (N13Mau5u)
How do you do? &ia# dﬂumﬁﬁﬁaiﬁaﬁu How do you do? &7af (l“é’ﬂuﬂia‘iﬁﬁﬁ%’ﬂﬁuﬂu
Hundausn) afausn)
Good Morning  o3nua’an afadmeudn | Good Morning  eyasatad atadneuiii
Good Afternoon  @i@Anauu1e Good Afternoon  @3@fRnauuiY
Good Evening  a¥annouiu Good Evening  afafneuldy

in3Tnvevesdaun 151e1aldveseviny WU Good moming, Sopa.

Good afternoon, Manut.

o/

duaulumsauansnndgnavanudn “auiehvseld Wuesgelsthe" Tddwau dell

~

How are you?

How are you doing?
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s a 1

nseeundunsvinmeduansemmsdsauegnmis Weddawasndguiuunis) Wews

q
=] 1%

MOUKAIMISVBUAN wazaundulUuiu Faaunsald And you? a1u visedsaumeUsslen
A1011 How are you? A96198193u

- I’m all right, thank you. And you?

- Very well. Thank you, and you?

[

duaulunisuanii “Alanlaeny” lnedl

It’s nice to see you. 1 L
I’m glad to see you. )
@ P g
It’s good to see you v
Tunsmeunauin “flanlasuiu” TMaNA1I1 too MeUsylen fadl "
- It’s nice to see you, too. 7 %
- I’'m glad to see you, too.
- It’s good to see you, too.
2. msvnmenuuliiduniens (Informal Greetings)
Tgvinmelunsainauinefiugaununay ey auitatinauy
Informal Greetings (nsvinmauuuldiilunisnis)
Expression (§1u21) Response (N13718U3V)
Morning, Hi, Hello, Hey ~®a3auaian aiad Morning, Hi, Hello, Hey o3auaian afannauii
POULTT aTah aian
Hi, Hello, Hey avannauuIy Hi, Hello, Hey avaRneauL1y a@ddn
aan
Hi, Hello, Hey aYanmnaudu Hi, Hello, Hey aYanmaudu aYam
aah
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[
Y

*Jadunauiisin: A3 Good Night (galus) s1eadan Tdlleazaniulunoumiu
Ll duawinmeluanumungdn “adad” wlzsidunaidi wefnuinfanu nisnanaias
attladumenis atad (newt) dounadu 9 Moming uiatad (neuuy) wazaTad (neu

W) laiflen nandu 9 91 Afternoon %se Evening usiinna1yin Hi w5e Hello

o

drurunldaiudn “avrenivy Wusdilsdne” il

mat’s up? \

How are you doing?

How’s it going?
How’s everything?
Are you Okay?

How are things?

ww have vou been? aﬂuﬂiiﬁlﬂﬁmaﬁu/

Tunismaunauidn “aunen” Tildduau aesaluil

Fantastic.
AUNYA
Great.

Very well.

Fine, thanks.

Pretty good.

A1MBUNAUIN “An Liiaade” OK.
Not bad.
Not too bad.
v 1 “d d' 9
ANIABUNAUI “Nit3089) Oh, so-so.
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n1smaunaudn “lidesf” Not very well.
Pretty bad.
Terrible.

G’m’m‘lumwan'j'\ “Glanlaeanu” dnel
- Glad to see you. - Nice to see you.
Tunsmaunduin “Alanbeaniu wuiu”  TAuA1I1 too TMeUselenniy feflIae19wu

N\

- Glad to see you, too. - Nice to see you, too.

~

J

Saying Goodbye (msna'ﬂmm

v

dwunldlunisnanian WeaunuiuseuTesua degasauuy il

o/

durulunisvanian deail
| must leave now.
| must go now. dunesvemlunou

I must be on my way.

= v

duaunldyadn “eiulual” fdeil

See you later. (taanulusins1and)

See you again. (taanulwisnass)

See you soon. (taafut329 1)

See you on Monday. (tL980UIUIUNS)
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[

aurulunisvanian dneil

- It’s time to say goodbye. } dusosluuan

- lhave to go.

= v

duunldlunisnanlan “ualeanuy waltaanulud” deeil

- See you. (UiLa91iw)
- See you soon. (kataeiuiag 9)
- See you later. (L&2L997W)

- See you again. (La2L99AUdNUL)

\
Tauwnunuld &
Goodbye Bye AUNUIYIT anBU

Conversation (Undunun)

Formal Greetings and saying goodbye

Sgt.Maj. Sonti: Good morning, Mrs. Smith. What can | do for you?
(nn 191l , dadw adn Ton uny le g Wos g?)
alannsu aauneaiin aglinutiveylsniu

Mrs. Smith: Good morning, Police Sergeant Major Sonti.

(99 woily , AT ¥193u9 11995 au5)



Sgt.Maj. Sonti:

Mrs. Smith:

Sgt.Maj. Sonti:

Mrs. Smith:

Sgt.Maj. Sonti:

Mrs. Smith:
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[ '

aianfy AMINEUS

How are you this morning?
(811 1% ¢ Aa weila?)
dupilnun3y Wil

Very well, thank you.

(15 A, udeAn)

AUNER VOURAY

Are you still enjoying your vacation in Thailand?
(915 g wiia Wuewds 67 Lzaty Bu nuawd?)
faaunfumsuninieululsswalnesgvseainsu
Yes, thank you. Oh, | must ¢o now.

(ea, useama loa la 37 In 472)

dearyned vaunmAy

See you tomorrow. Goodbye.

@ g yuoslsd pavre)

wefunfsiiugaiu adeu

Goodbye.

(nau1g)

annau

Informal Greetings and saying goodbye

Situation: Police Officer 1 uag Police Officer 2 Wuifiowaintunuiuluneudhi
a0n1AN599
Police Officer 1 (Linda): Hello, Jane.

(&ala 191)



Police Officer 2 (Jane):

Police Officer 1 (Linda):

Police Officer 2 (Jane):

Police Officer 1 (Linda):

Police Officer 2 (Jane):

Police Officer 1 (Linda):

aianiau

Hello. How are you doing?
(gald 572 915 ¢ 597)

avan \Juaealstng

Good, thank you. And you?

(99 Uo9A A2 Lous g?)

auef voulauy Laalseay

Fine, thank you. Glad to see you.
(nsd w9 A2 wnse v 7 &)

avei vaulous Alafildesous
Glad to see you, too.
Wnsm 9 T ¢ y)
lafildiaosauiy

| have to go. See you later.
(lo wena v In 7 ¢ 1aies)
Judesluual uaaeny
Bye.

(v7e)

annau

129
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Exercise 1

Directions: Write the correct greetings beside of each picture.

Exercise 2

Directions: Read and complete the conversation below by using the words or sentences

given in the box.

Situation: Police Lieutenant wag Police Sergeant Major
Goodbye.

wuNuABULYN Nvtngnnilnngia

H ing?
Police Sergeant Major: , Sir. ow are you doing

Police Lieutenant : Good morning, how are you doing? See you again.

Police Sergeant Major: I’'m well, thank you. Good morning.
Police Lieutenant : , thank you. I’m very well.

Police Sergeant Major: It’s nice to see you, too. It’s nice to see you.
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Police Lieutenant: | must leave now.

Police Sergeant Major: Goodbye.

Police Lieutenant
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Unit 2 Introducing Oneself and Others

gaUsTENA
1. fipuannsanuzihauesazwusigdusuudunanisuazliilunienis
e

1. mdwiwazdnulunswusihauewazwuzdigausuuluninisuas iy
NN

2. WUURNYA
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Unit 2 Introducing Oneself and Others

MsuuziImues ( Introduce myself )
ISUINATANTMIY(Greeting) FIN1SVINMIBENNTANANIELS 2 LU

UUN 1 Aon1svinyewuullidun1inis( Informal) Taeldanan

Hi %158 Hello

Y PN Y [y 1 P P ! Y & ca & [y v
IGZIﬂU‘LJF’]ﬂﬁVIEﬂEJ TnalABeiy 1w ey WousIuau W Uee wiseaaunsailidunuies 14

Tugraaladle
WUUN 2 nnsvinmenuuidlunienig ( Formal) wazuuu sl nn9n1g (Informal ) ﬁuqﬂﬂ@ﬁﬁ@’]ﬂ
LA ' A o P s : o
11NN m@mqimmnmﬂuw 711973 Imﬂhmmqmmmm URITY
® Good morning (MAMIgRauUIEIaLNYs)
® Good afternoon (Vinvemauuiy)
® Good evening (YnyMenauldy Lagnalany)

® Good night ({unsnanaineunasfumienouLow)

Good morning Good morning
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waIninaneinmetasaiinazlduseloasuans atdunis Suduunaunuinisuuziin

ALY

/0 May | introduce myself? (g 1o dulnsAaw weiwan) \
® Can | introduce myself? (LAu Lo dulnsiag wrewsan)

® Could | introduce myself? (an la Bulnsie aneivan)

K. Let me introduce myself. (tlan & Bulnsfig weigan) /

sUsuuUszlealunisuuzidinuies

® msiinmedeanuduiuesdsmumenisuzindelasunanaveInuLe

- Hi / Hello. My name is ......... o - Uena.....
- Good morning / Good afternoon / Good evening. | am ......... %o - UINENa..
WU - Hi. My name is Mali Sinsrida.

- Hello. My name is kitipat Boonpook.

- Good morning. My name is kitipat Boonpook.

® N1FVNEAIUTEAUAIIUDI AT ITINUMIENITHULUITOUALUILANAVBIAULD
Good morning / Good afternoon/Good evening. My name is ......... ¥o - UIWENa......
WU - Good morning. My name is Sutida Srithong.

- Good afternoon. My name is Tanaphat Boonkrong.

B: Good morning. Mr. Smith. .
A: Good morning.
My name is Tana Boonpok
y P My name is Jonh Smith
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dlovihnsiinmeaduiiseusesudn Juinazaumedeyadiud wu wilules iendwesls

wazsnnlvulvidgaumnlansiudeyadiudivessngiig wu

Hi / Hello. My name is ........ To - UNWEANA....... | am ....00TN.......

| am from ....399%37 %38 USENA......

® Hi. My name is Tanaphat Boonpok. | am a police officer. | am from Kanchanaburi

province.

L4

AIARATY HUTREUNAIY Yeyun WMNNeTIa NuE1InTmInnIyauys

® Hello. My name is Tanaphat Boonpok. | am a police officer. | am from Thailand.

atannsu uudosuimy yaun Wudmidinfmss muanandsymelng

® Good morning. My name is Sutida Srithong. | am a police officer. I am from

Kanchanaburi province.

=

atanrznutogVsni M3nes Adulud i Aduinandwinnmgauys

]

Good afternoon. My name is
Sutida Srithong. | am a police

officer. | am from Thailand.
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Giving response (N15lAnaU)

WadlEVinnieg wazwusidminus wmsinmenazwuzidmeanduguiu tngldlaseasne

ALV IIULRASINUEARNNELST haziinasingal8mA1INnase kUl

Y
- Nice to meet you
- Please to meet you. guanlanuiu / $3nfu

- Glad to meet you.

WU

® Hi. My name is Kansinee Rakdee. | am a police officer. I'm from Thailand.

Nice to meet you.

aYarrzAdudo nuad $nd Wudmihiishsn Asunanussmalne suifildnuey

® Hello. My name is Prasopkorn Dasri. | am a police officer. | am from Thailand.
Nice to meet you.

aYarnsunude Uszauns mes Wi utifisnse nuananusemealve Suafildwundu
® Good afternoon. My name is Prasopkorn Dasri. | am a police officer. | am from

Thailand. Nice to meet you.

aYanAsuUNLTe Uszauns anes LU ningensa nui1andsewmelne suanlanuasu
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*eey v dngfamausUiUNU Ineld A1 “too” NHAMNIT LWUREINY, WLlBUNY, 1150
a ¥
dnee

ADE1UNFUNUINITHULUIAILD

Hi. Can | introduce myself? | am Wanna Sawang.

Hello. May | introduce myself? My name is Sutee Smith.

Good morning, Could | introduce myself? My name is Timmy

Good afternoon. Let me introduce myself? My name is Sumaree

Good afternoon. May | introduce myself? My name is Rung Manachai. | am

a pilot. I am from Thailand.

Hello. Could | introduce myself? | am Fern. | am a police officer.

I am from Laos. Nice to meet you

Dave : Could | introduce myself? | am Dave Kennedy.
I am a fireman. I am from USA.

Wood : How do you do? My name is Wood Smith. | am from England.
Nice to meet you.

Dave : Nice to meet you too.
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Dave : How do you do? Could | introduce myself? | am Dave Kennedy. | am
a policeman. | am from USA.

Wood : How do you do? My name is Wood Smith. | am a businessman. | am
from England. Nice to meet you.

Dave : Nice to meet you too.

n1suuguAMadu ( Introduce others )
o 4‘ Yy v a =
nsuuzdiyaraduldniu 4 2 wuu Ae

1. nsuuziityanaduag1alunienis (Formal Introduction) su

® May | introduce...(wd o dulnsfie) fuvauupnlngan..
® I'd like to introduce...(lon lam 3 ulnsiiw) dueeNuusInlATan..

® | want to introduce my co - worker/colleague... (o 10un ¥ Bulnsdie
4y IﬂL'ﬁﬂLﬂag/ﬂ@aaﬂ) 5‘”@8’]ﬂLLug‘LT']Lﬁ@TJiI'JﬂJQWUGU@Qﬁu...
® et me introduce you to my co - worker/colleague ...(tav1 § Bulnsa

g 1) We lAnsanes/aeada) duseinuusiilinnidniuieusinauvesdy

Y

WU
- I’d like to introduce you to Mr. Thanon.
- I’d like you to meet Mrs. Jintana.
- Let me introduce you to Miss Siriporn Samngam.
- ’'m pleased to introduce Mr. Somopng Wattana.
- Mr. Dacha may | introduce you to Miss Russamee?
- Mrs. Nipa can | introduce you to Miss panawan?

- Miss Dara could | introduce you to Mr. Pranom?
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N19MaU3U (Responding) Lau

® How do you do? @ Nice to meet you.

® Glad to meet you. ® Pleased to meet you.

AIDEIUNFUNUIN 1

Police officer: Let me introduce you to Mr. Somchai. He is captain,
Mr. Somchai. This is Miss Jane Smith. She is a tourist from
England.

Mr. Somchai: How do you do? Miss Smith. Nice to meet you

Miss Smith: How do you do? Nice to meet you too. Captain

o ' =
AADYUNEUNUIN 2

Police officer: Thana. I’d like to introduce you to Mr. Tada.
Mr. Tada. This is Mr. Thana. He is a new police officer.
Mr. Tada : How do you do? Please to meet you.
Thana: How do you do? Please to meet you too.
e
) b G

A
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2. nMsuwuzthyanadueg1dlilumenis (informal Introduction)

19 wugdiiouaiin vseaunAwauiud lneenaldn1sinniedn Hi vse Hello Yusunau wan

FINUMBFIUIULA

- Meet ..(A) @gywuniv ...
- This is ...(5& 9&) A8 ...
- Here’s ... and that’s ...(.895@ .. WAUA LENE ...)

- Do you know ... (a & Tu3) AnuSanAn... L
Y Y 9 Y 9

AIDYIUNFUNUIN 1

Tod : Hello. Toon. This is Non. He is my brother. And Non. This is Toon. She is our

new worker.
(Fala gu 5a 04 uu & 94 u1e UTUTET WAy WU 5 0F gu T o @1uey 13 LI95AINeYT)
avafguilfiouw widuiie/dewieny wazuu TAoyy iseiduninaulnivenanis,

Non : Hi. Toon. Glad to meet you. (la gu wnan v in &) a¥ad au Guanlaianasu

Toon : Hi. Non. Glad to meet you too. (lg uw wnan v & g %) aian wu Buanlasdnes

(1) Nutana: Hello. (2) June : Hello. Tong.
June. This is my Pleased to meet you.
friend, Tong.

(3) Tong: Hello.
June. Pleased to

meet you too.
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Exercise 1 | Rearrange the words and put them into sentences.

1. myself / Let me / introduce /.

2.1 don’t think / been / we have / introduced /.

3. to Mr. John / you / May | / introduce / ?

4. Mr. Peter /is / This /.

Ul

.your / What /'is / name / ?

6. you / to meet / Nice /.

—~

. name /is / My / Natty /.

oo

. I’d like / myself / to introduce /.

9.¢lad / I’'m / you, / Bobby / to meet /.

Exercise 2 : Fill the conversation with the given phrases.

® Glad to meet you, too. @ I’'m very well

® this is (x2) ® nice to meet you

Chujai: Hello, Piti. How are you?
Piti: Hello, Chujai. I’'m fine thank you. How are you?

Chujai: (1) thank you.

Piti: _ (2)  Kankawe, she is my sister and Kankawe _ (3)  Piti, heis
my coworker.

Kankawe: Hi. Piti (4)

Piti: Hi. Kankawe (5)
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Unit 3: Telling the Time and Dates

aUTEEA:

eseun A 28 waznisueniian Ju Juin wieu U

A111501IAAN 18 aENISUBNLIAN U TUN Ly U

o w 6

AdnAeiunaT
mauildanufgIiunIsuenia MIsuwazuaniial nsldynun at lunisuen
138N
UNAUNULAEITUNITAINRALUDNLIAN
=% LY
WUURNYA

A150NUTUN TU LRaU kazl
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Unit 3: Telling the Time and Dates

Vocabulary (A1dn#)

o 3

ANAN
A.M.

P.M.

o’clock
minute
hour

time
morning
noon
midday
afternoon
evening
night
midnight
short hand
long hand

Telling the Time (nN15UaNLIA1)

AN8IU
<
18 LOU

a &
W DU

To Adon
31N
917,00
Iyl
119514
Yy

Y

]

6
9lnaTYU
ANg
Tun
Anlun
Fonuaus
ADILTUA

AUNUNY
YR A e P
LAMAWNLIAY D9 e
U
% d‘ % = QII
nAaLNgeTY D9 e
AU
2 O
LALANTL
=1
Y19
Fa
1280
LN
Wgau
Wgau
U1
@ Ly c':
LU/AIAN
nANSAU
a &
NENGD
AW vantlas
W81 UoNUN

aa I3 o/ 9’ 1 o aa o Y
Fs vanmnwdaingy”uuuie ) aunsadldludinuszaniule
MaNlELIa NI TANAIN:

1. What time is it?
2. What’s the time?
3. Do you have the time?

4. Have you got the time?

(hen lnd da )
(end oy lni)
(9 8 wavl lng)
(
(

wanl ¢ fiav ez i)

5. What time do you make it?(3ev 3l 9 & Lup &%)

L maulnannlig
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A152IULAZUINLIAN

ASn1suantIan
Tgszuuanwuy 12 973lua (12-hour clock) Ingagldiay 1 89 12 anunae

a.m. wag p.m.
a.m. = ante meridiem = WauNgIAU D9 AaUMEeIL (00.01 am. — 11.59 a.m.)

post meridiem = waaflesTu fe dewdlesAy (12.00 p.m. - 11.59 p.m.)

p.m.

o’clock

quarter to quarter past

half past

e vanfudalus - WiAndi1 “o’clock” honan erainfmusnnamtoyn “ie-
Bu” wae “fady” ielranunsadilold ety wu
10.00 a.m. = It’s ten o’clock in the morning / ten a.m.
(1 u-1-183)
04.00 p.m. = It’s four o’clock in the afternoon / four p.m.
(Ans-A-1dn)

o adiEudalusunndn wildiiv 30 wid - TWuenuifithutausie “past”
wadlusiisuan 1wy
09.25 a.m. = It’s twenty-five past nine
05.12 p.m. = It’s twelve past five

o adiEudalus waziv 30 wifiniuds - TWuenuiilmdenouszaedalug
Fld mudie “to” wavdalusdnly wWu
07.50 a.m. = It’s ten to eight
08.40 p.m. = It’s twenty to nine
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e nnuinlunan 15 wivse 45 ui WildA1in a quarter wavyadu 30 w1#
T9le half wu
06.15 a.m. = It’s a quarter past six
06.30 a.m. = It’s half past six

06.45 a.m. = It’s a quarter to seven

fnag1en1suantIan taely past/after wag to

past/after to
01:20 It is one-twenty. 03:40 It is three-forty.
It is twenty past one.
(UK, US) It is twenty to four.
It is twenty after one. (UK, US)
(US)
10:25 It is ten twenty-five. 11.45 It is eleven forty-five.
It is twenty-five past It is fifteen to twelve.
ten.
04:15 It is four fifteen. 09:45 It is nine forty-five.
It is fifteen past/ after It is fifteen to ten.
four. It is a quarter to ten.

It is a quarter past four.

11.30 It is eleven thirty.

It is thirty past eleven.

It is half past eleven.

L3981 N13IUBNLIAN

1381 07.00 w. It’s seven o’clock in the morning.
It’s 7:00 a.m.

1381 19.00 w. It’s seven o’clock in the evening.
It’s 7:00 p.m.

1381 10.00 w. It’s ten o’clock in the morning.
It’s 10:00 a.m.

K381 22.00 U. It’s ten o’clock in at night.
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It’s 10:00 p.m.
1381 12.00 1. It’s twelve o’clock.
[t’s 12:00 a.m.

[t’s noon.

It’s midday.

1381 24.00 . It’s twelve o’clock at night.
It’s 12:00 p.m.
It’s midnight.

1381 04.00 w. It’s four o’clock in the morning.
It’s 04:00 a.m.

1381 16.00 . It’s four o’clock in the afternoon.
It’s 04:00 p.m.

A5k at vankIan at + time

Wy at five o’clock won s o adan alag

at half past three w8 819 W1a% 53 NaUIwENlNIAT

Conversation (UN&aunu)
At the bus stop near the police box
Tourist: Excuse me. | lost my watch. What’s time is it now?
(8n% @2 4, lo aa 11w 20%, Sovd nal 55 59 w12)
velnvurasy nuvhuinideiioms aevuililuudnsy
Officer: It’s nine twenty-five.
@va lund vziiudl Ind)
peuiidunan 09.30 u. A%y
Tourist: Thank you. Umm. I’m going to Khon Kaen. How can | get the taxi from
here?
(U597 A3, 1By uoy Tnda Y vOuLNY, 872 A Lo 1N inay uing ol 15y7?)
YoUAMATY KuAdRzlUTaUwAY mzdensauindanassilfilny
Officer: Well, you can get on the bus here. The bus no. 9 is going to Khon

Kaen every 1 hour. The next bus is at 10.30 a.m.



Tourist:

Officer:

147

(128, ¢ uAY 1Y o9y 1no UF 158, ey v ues luil 85 Inde y
YOUUNY a3 U U0, nay 1INT UF 9a uov 191 1597 1 1HY)
169 @mawmsasﬁuﬁal,ua“lﬁmqﬁ FOAMINBLAY 9 TIVBURAUYNY 1
Flue sowdiiensioly fe 10.30 w.

OK. Thank you.

(ow Us972)

AU YOUAMASTY

You’re welcome.

CeEReL Y,

JUAASU

Exercise “What time is it?”

It is eight o'clock in the evening. "It is 8:00 P.M."

It is nine o'clock in the morning.

It is three o’clock in the afternoon.

It is 3:00 A.M.

It is 4:00 P.M.

It is 12:00 P.M.

~ ~
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Telling the Dates, Months and Years (n15Uanu#l oy wag U)
n1sueniu weu U lumesinguaiunsavenlanumniseniuansi

A15UBN N

oJe
=
=<D.

o N &0 0 ~AWDN P

11
12
13
14
15
16
17
18
19
20
21
30
31

AD1U
isa
IYALAY
1530
s
PAnin
Ay
HIUN
185
luus
WUS
Lolaniiug
NIaNN

LFRNUN

a = '3
FANUN
WAUTUN
= '3
LO5TIUN
TuniAun

aa
NIUNBDT

'
P

NN Sa
aa
\507195

L5071 LSa

AWDING
first

second
third

fourth

fifth

sixty
seventh
eighth
ninth

tenth
eleventh
twelfth
thirteenth
fourteenth
fifteenth
sixteenth
seventeenth
eighteenth
nineteenth
twentieth
twenty-first
thirtieth
thirty-first




N15891U LAz

ANFWIA
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Jwans
Juoiing
UNIIAY
NUAUS
fuau
LU
N WN1AL
nuiey
nIngIAY
Ay
AERED
AaAu
NYFINEU

5UNAY

AN Y
Nineteen ninety

Nineteen ninety — one

A19U
Monday g
Tuesday g
Wednesday udiag
Thursday GREE]
Friday Wsend
Saturday ugNmoLAg
Sunday Fung
January IIELER
February wuugess
March el
April LONID
May b3
June U
July 9919
August aa%’eﬁﬁ
September ey
October dealniuey
November Tugduuee
December Aduuey
nseu U
S A181U
1990 Tuuiiu Tuui
1991 Tudiiu luid Ju
1992 Tl lwild v
1993 Tuifiu Tl 53
1994 Tuifiu il ves
1995 Tuuiiu Tuui T
1996 Ty lud? Ind

Nineteen ninety — two
Nineteen ninety — three
Nineteen ninety — four
Nineteen ninety - five
Nineteen ninety — six



1997
1998
1999
2000
2010
2012
2013
2014
2015
2016
2017
2018
2019
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Tunfiu i wiu Nineteen ninety — seven
Tuuiiu ludi ton Nineteen ninety — eight
T Tuddl Tud Nineteen ninety — nine
Y 5D Two thousand

Y LTWTY LU Two thousand ten

¥ 518U neran Two thousand twelve

¥ 158 (571U Two thousand thirteen
53U oSy Two thousand fourteen
Y 15148 AN Two thousand fifteen
3N Indiiy Two thousand sixteen

1) LT LU Two thousand seventeen
1 159 LNy Two thousand eighteen
1) B Tty Two thousand nineteen

Asking about Day (A1ansieafudi)

Tourist:

Police Officer:

Tourist:

Police Officer:

Tourist:

Police Officer:

What day is today?

209 10¢ 8 Yind

Suiduiuezlsasu

Today is Monday.

yad 8 dume

Suihutusunses

What day do you like?

wn g g g lad

AsouTueyliny

| like Saturday and Sunday because It's the weekend.
lo laA wsmmeind uoud Fund Unew v inee IAlousd
Juvauiwansuaziueriing insziduluiuanduam
Me too. What day were you born?

i 9. 299 10d 170 ¢ vaTW?

nufmilouiunsu pasiniusslsadu

| was born on Friday.

lo 2909 vosu oou WIEind

AuAnTurnsAz
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Unit 4: Describing People and Things

yaUsTaA:

= = o w ¢ i a Y] a Y
LIYUAINITINDDNLAUIATANN UigiﬂﬂmmUﬂqiaﬁUqEJaﬂ‘ngsU@QuﬂﬂaLLﬁ%ﬁ\TGUENVLﬂ

e

I £

GHENATRER
LS HUANNTIINULAEADUAN YL YBIUARALAE A YRR 19N

ANFNILNEINUAN WAL N UBNLAT AN YA TAY LEDHN AT
EULLUUUi%IEJﬂﬁI‘ﬂumiB%UﬁﬁlﬁﬂwmzmaﬂuﬂﬂaLLaSaQ“U@Q

LUURNYR



Unit 4: Describing people and things

Vocabulary (A1fn#)

AANN
attractive
pretty
good-looking
handsome
plain
rugged-looking
sloppy

round face
square face
oval face
straight hair
curly hair
blond hair
dark hair
brown hair

fair hair

pale complexion
dark complexion
fair complexion
beard
mustache

bald

skinny

well built
plump
medium height
tall

thin

short

Appearance (anwad §U39)

AU

< <@ =1
LN Lin Nn
a dgj
NIHR

AR anng

q T

LI

Ay
59 anfg

Y 9 o
daoUl
3717 vl
anAds a
Toia wa
ANIN a3
el &

LADSA LS
UADUA L5
ANSA WES
U Las
WS was

A ALLNEALTY
AsA FULWAALTY

& o <@ a

WS ANLWAALYL
e
LY
Uoan
Anuil

L8 0
WAUN

a A [
Tfew Tan
7194
U
YN

AURNY
TLausi
a9 115N
NG
Nao

138U
YUY
WENAIUDUe
Tunthnay
TRIREIRY
nigUle
NILNBARNTS
NUREN
NUUADUA
o)
NuFANA
AN
ekl
fnAan
Hala

LA

TAvel)
Asyrau
NI
ViU

Ny

U9 wiin
GN

WD

e
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ANANA
blouse
jacket
polo shirt
t-shirt
tank-Top
jeans
dress
safari suit
shorts
skirt

suit

ATANIA
armless
birthmark
crooked arm
distorted leg
freckles
harelip

mole
pimple

scar

tattoo

twisted -mouth

ANANI
brainy
bright

clever

Clothes (Lﬁyalil'ﬂ)

AD1U
Wwand
wIALn
1Ula 103
735
wneA noy
U

\Asd
#1713 gv
Jona
aLnse
Gl

Special Peculiarities (f11%)

AU
215U Lad
\O5U15A
ATA D15
AANDN Lan
WsALAE
WESAN
Tua
NLa
anns

=3
WANN

Y

3@N Wwn

AMUKUY

BRIV
winLA
IGRET

day 4 A
N LUH LedDEn

Fondn
gud

\nsa
#1713 g

ANV

ARPISIER
a
Y

Ana
WYUAIY
Uu
WUUABDN
U

i1 nse
SRRIT BN,
T8l

a7
wnadu
FORGA
Uniden

Personality (dnuweusiids)

ANBIU
=1
Wil
Tusn
LAAILIDE

AIUNUTY
=
GERNY
AR
1AM

153



gifted Aniia fnsanssn
talented WLAUNA Hauau sy
brainless WUTURY 15aueq

daft AN Rl

dumb A i gyl
foolish Y 14

half-witted g1 nfin EHEFER

stupid LGN 14

nosy @ don3aoniiiu
sociable Lo geida RIeLSEIGN
calm Aa Reu 15y asuadey
talkative iBIGREAT WALNY Y1999
fussy ey g4 fﬁ
easygoing 5“7’1}%5& \‘1'7861 GAALN
optimistic poundiuRA nodlanluif
pessimistic iR dedia waslaniundde
placid WWATA RGO

light —hearted lavi @19m Taaune a@unee
generous LULUBLLTY Tandns
independent DuALLAUN YouUddsy

smart #1159 2870

deceitful Agnila NaLNaN
honest pallum odnd qa3n
lazy 8% Reandu Ties
intelligent BuiadLdum aa1nLRAY?
irritable dImoziuey 1nssdne

154

Describing people msa’%msé’nvmzqﬂﬂa

sUlstlemtildnuuazesunednuusyanawtisanilu 2 Ussnn fie dnwaznieuen

VBIYARR UazanyUzlidevoIynna
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dnilanfunsedunednuauegUsmtnnveIuana WU 89 Wy #1319 BT 13B

i

short big

) 2 v
NUEU LJunu

(14

old

short hair

sad

bald a beard a moustache
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Ase
G

blue eyes lbyown eyes small eyes

big yound.
eyes oval eyes glasses

SQuavre
N
O - ‘.‘( ~ '
Gy . L & \
S W [ o vl \J
E straighvt hooked long nose small  fumed - up
nose nose nose nose
MOUTH LIPS

AN\
gmm WY AN
- D -
A o 4 g
\large small W i cuyved *hin )
. e A e lips largeears  small ears

Uszleanldoudsdnuazuasyana duszlendreginlivasho

What does + uanatsiagnnsivanseae + look like?

What does Tiger Wood look like? Tmnesiafisusmiinndueals
What does Harry Kane look like? wass wnudigusramhandueensls

a

What does he/ she look like? w1/vasuilsusraminandusgnals

Y



Useleanldnauanuazvasynna dnsil

o
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Subject + Verb to be (not) + Adjective
Ex: He/ She is tall. lw/mapuiijusnaga
Subject + have/has + Nouns (organs)
Subject + have/has +got + Nouns (a%221usnene)

Ex: He/ She has blond hair. 10/%aauiiNuEnNas

He’s quite handsome.

WNADUYNNVED

He’s very good-looking.

She’s very pretty.
He has blue eyes.

He has got large nose.

WIREDUNN

NAOUUITAUIN
=Y 6 a

WU URENN

a e 1
wrdlayniilvgy

N1585UN8ANYAILLASILAINI8 (Clothes)

N3EFUIELIBUDNANYAENSWAINIEYBIYARA L5198 1UA1I wear (anuld) Wiauen

Tyaramaivaldesls

Present simple form

‘wear’

Past simple

‘wore’

Present continuous form

‘is + wearing’

Example:

She wears a uniform to

school.

Example:

| wore a T-shirt and jeans

yesterday.

Example:

He is wearing a shirt and

tie.

[ Subject + wear (s) + Clothes (\forn/inTaaais/indosusedu/sea%n) ]

He usually wears a green sweater.

wraulad@efunuade?
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She sometimes wears a white shirt. nasuldld@altIndv1IuIenAse
They wear red uniforms. WINVIEIULATDILUUALAS
She wears glasses. PAOUFIULIUNULAR

2. anwauzlidevasyana (Personality)

mseSutednvuridevesunna wu 2865 Tadu Julles viefesu Dudu laenns
oudadnuwrldevesyanaty dusvloadenldiudesy Ao

What is + yanailisiae1nnstuilde’s personality + like?

(Anuausidevag.n..... WJuaenals)

What is Peter’s personality like? anwaridurestinesiluegials

What is + A1asudniiuansanandudnuag personality + like?

(AnuusiFeV0q..nnn..... WJuaenals)

What is her personality like? anvauridvromaoudusgisls

o

Usleanldnauanuazvasynna dnail

o/

Subject + Verb to be + Adjective filudnuazide

Ex: He/ She is patient. w/vaaudupuilimiuaany

She is clumsy, sensitive, and imaginative. wéaulfluﬂuszjmim soulm wazdraieily

Jane is generous and cheerful. wuduaulaninawazsiss
Giant is very bad-tempered. Taueusidunuladounnn
He is very intelligent. wndunuaan

Describing things (N13595UN8aNEAIZEIUD)

nsnudsenwalsEetuiiUsylande Nldues Ao
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What does + ?i'\‘i‘ﬁamﬂwi'm + look like?

(G fanwauziduagials)

IS

sulsleanldlunisauuazaSurednuavasdevaling

What does it look like? Tuflanwuzegials

It is a small red box. Tudunaeadangdung

It is a thick book with a black cover. Tudunisdoaumiundaasu
What does your wallet look like? nszsianafvenuiidnyodidls
It is a brown leather wallet. shufunssihanadudadinna

N13AN-ABY YUIA mquazﬁmﬁ'n%aaawm

What size is it? Suslvuainlug
What size are they? wansiudauawinlug
What size are your shoes? FRVnvIRalivuIAVNlYS
They’re 38. \os 38
How + adjective What + noun
How old is it? What age is it? It’s 5 years old.
How heavy is it? What’s its weight? It’s 10 meters weigh.
How big is it? What size is it? It’s a large size.
How high is it? What’s its height? It’s 25 meters high.
How wide is it? What’s its width? It’s 1.25 meters wide.
How long is it? What’s its length? It’s 10 meters long.
How deep is it? What’s its depth? It’s 10 meters deep.
A: How long is ......... ?  (How long is the ruler?)

Idussvingnminlus

B: It’s 30 cm. long.
1UL 30 LWURLLAT
The length is 30 cm.
ANNEIVDIY 30 LYURLLAT



A: How wide is ............ ? (How wide is the television?)
Winnainlng
B: It’s 50 cm. wide.
JUNI 50 WURLIAT
The width is 50 cm.
AUNINY 50 LOURIAT

n130134-nay_§U31998989989
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What shape is the rugby ball?

Circle Tnangle Square Qﬂ%jﬂﬁd Usadueeals
- It’s oval.
' oval ‘ TugUnsesy
Hexagon

Rhombus
Rectangle
Trapezoid Pentagon Octagon

What shape is the blackboard?

- It’s rectangle.

Blackboard

N3AN3-NBUAVDIAIVDY

Red Green Blue White Black Yellow Orange
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Pink Brown Beige

Gray Light blue  Dark green Purple

Violet Navy blue Turquoise Maroon Magenta Silver

What color is the ball?
It’s black and white.

What color is Zidane’s soccer shirt?

It‘s white.

Conversation 1

anuealidesls
dvnuagem

[
=1

\dornueavodaulidesls

=

a7

Police Officer: Did you see a man coming here a few minutes ago?

Old woman:

Police Officer:

Old woman:

Police Officer:

Old woman:

Police Officer:

(An & T oy Ul AN

1Fy5 ox W Jind azln?)

Aasdugweiinslidlodnaginiulnuasy

A man?

(0% uu1)
HuevIens

Yes.

(5),

AU

A tall man?

(9 MDA UNU?)
Hueigaldlnung
Yes.

(1&/a)

ATU

A tall thin man?
(92 noa 51 1h11)
Hunesanengslylvung
Yes.



Old woman :

Police Officer:

Old woman:

Police Officer:

162

(e

Asy

A tall thin man wearing a blue jacket?
(9% M08 51 U U759 8¢ Ug UiALIA?)
fenenougeauiininginduldlnues
Yes. That’s him. Did you see him?
(i wand 84 An ¢ 7 §117)

19 thuuvaziunay aaufiuenlvuaiy
No.

(ud)

laipie

Oh! God.

(o3 nen)

1o N3y

Conversation 2

Police Officer A: Did you see my book? | lost it.

@n ¢ 7 w1e ya? lo aeavi ov)
Aanduviideveaaluniu muvhiume

Police Officer B: What does it look like?

(39v 719 8% gA lar)
fuildnwarednlsng

Police Officer A: It is an old thick book with a yellow cover.

(8 8% uow load 5n yn 35 ox 1walad Anliez)
sudundid@ainaurunundinasinsu

Police Officer B: What kind of book is it?

(107 laud ean ya 8% §1?)
I v A
Wunmilsdausznnluuey

Police Officer A: It is a Thai history book | borrowed from the library. There is a

library logo on the cover.

(@ 8% o¢ v 8av3 ya lo valsin Wsou wes lausis. uns dv oy
laus13 laln eou ey AnlIey)

fudunisdoinusy Bmanslnefnuduanesaynadu fng
ViesanaguuUnAsy

Police Officer B: Um... Is it your book?
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(1.0 9 &5 ya?)

8 wuillaviisdovesnasivane
Police Officer A: Yes, it is. Thank you.

(lga, 99 9. U59A7)

ludnsu veunuATy

Exercise 1 Directions: Match the names with the statements below.

People appearance - exercises

|
|
ﬂ

Deborah Joshua Leonard Claudia

1. She's got long blond hair and blue eyes.

2. He's got green eyes.

3. He's got short blond hair.

4. He's got straight black hair

5. He wears glasses.

6. She's got curly black hair and brown eyes.

Exercise 2
Direction: Write short descriptions of the people in the pictures

below using the 'verb to be' and the adjectives: tall, short, fat, slim, old, and youns.
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Exercise 3

Directions: There people are queuing up for the bus. It is thirty minutes late
and they are getting fed up! Read the description and write the numbers in front of

their descriptions.

'
3 Lol )
B ° |
o) A
‘;:".-'e . v
|

For
N ol
I v “.s \ et

B !

My name is Lana Smith. | am quite short and | have got short
curly black hair. | am wearing a yellow T-shirt and blue jeans. My shoes are black

with a small heel. I’'m going shopping for some new clothes.

My name is Lou Grant. | am short. I've got a large nose and a
moustache. I’'m a bit bald on top! I’'m wearing a white shirt with a red tie. My

trousers are blue.

My name is Jacquie Dean. I’'m OK with waiting for the bus- it’s not
too bad. I’'ve got short ginger hair and I’'m wearing my red lipstick. My T-shirt is pink

and my trousers are turquoise. I’'m reading my newspaper.
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I’m called Lorna. I’'m pretty angry about having to wait! I’'m quite
tall with curly black hair. I’'m wearing a green dress and light green shoes. I’ve got my

pearl necklace on as I’m going to meet my friend for lunch.

I’m Joe Black. I'm going for a job interview and I’'m going to be
late! I’'m quite short and I’ve got short black hair. I’'m wearing a brown overcoat and

my brown bowler hat.

I’m Jack Jones. I’'m tall and I’m sixty. My hair-what there is left of

it is grey. My shirt is turquoise and my trousers are grey. I’m angry!

My name is Micky and I’'m with my Mum. She is reading her paper.

I’m wearing my white T-shirt and blue jeans. I’'m the youngest person in this queue.

I’m Jim Jackson. I’'ve got curly blond hair. My shirt is pink and my

trousers are blue. | am so bored that | am sleeping.

I’'m Jerome Lebon. I’'m not at all happy! The bus is late! I'm
wearing on orange jumper and green trousers. My trainers are yellow. Oh, at last,

here comes the bus!
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Unit 5: Giving General information
gaUTTEA:
1. gssuanunsaviveyamiluloigu ¥e wwana dyid Ve wasinsfn enaw
Wann:
1. Adnn dwau wasUselealunisuendeyanily wu Yo uuana i@ Ney wes
Ingényt 81w

2. LUURNYA



Unit 5: Giving General information

Vocabulary (A1fn#)

ANANA

first name
Given name
middle name
last name
surname
family name
age

date of birth
address
marital status
single
married
divorced
widowed

nationality

country of birth

city of birth
weigh
kilogram
spell
province
suburb
district

occupation

work

postcode/zip code

sex/gender

>
=
oD
=
=
¥

a

daLea LU
ANAN LUy
LYBLUN
LNLNALY
109

a6
AN 98N LUSS
ELATE
wiSia dwig
FLAa
hySA
fasd
Anka
LUV UBATN
£y a a6
AUNS 2N LUSS
a = a6
FNN 2N LUIS
LI
AaazLnIy
Ana
NyDWIUY
FuLsu
Aansan

DOAAILNLTU
135
nanlan/Anlan
LAY/ LAULADE

ANAUNY
Fom
o
Fos04

Yodna

D

D

Yodna

Yodna

D

L9

< v

WJunine

doyua

USNANLIA

A d' a

La99LNA

WA

Alansy

Axne

90

UL

ANUB,LUR, DN,

WO, LD, UMa
=

YN

U

syaluswale

LN
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Aag1aAANNeUAYIR (Nationalities)

Country
(Uszne)
Australia

Belgium
Brazil
Cambodia
Canada
China
Denmark
Egypt
England
Finland
France
Germany
Greece
Indonesia
Iran
Ireland
Israel
ltaly
Japan
Laos
Malaysia

Mexico

Nationality
(feyvi)

Australian
Belgian
Brazilian
Cambodian
Canadian
Chinese
Danish
Egyptian
English
Finnish
French
German
Greek
Indonesian
Iranian

Irish

Israeli (B158)
Italian
Japanese
Laotian (Lao)
Malaysian

Mexican
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Country
(Fauszne)
DRAWMSLAY

=
RIGIGER
Us19a
AUNYT

Y
AR
=1
U
6

LAUINSA
8UA
2aNqY
Auaus
ARNIE
LWOTUN
n3%
a a A
dulaiige
BuIU
lasuaun
9a51,08
a a
M4
oA
am

RG]

Wingln



Country
(Uszina)
Netherlands

New Zealand
Norway

Philippines
Portugal

Romania

Russia

South Korea

Spain

Sweden
Switzerland
Thailand

(The) United Kingdom
(The) United States

Vietnam

>~ L=

———S

Nationality
GRIKRE)
Dutch

New Zealander
Norwegian
Filipino
Portuguese
Romanian
Russian
Korean
Spanish
Swedish
Swiss

Thai

British
American

Vietnamese

He’s
trish.

Country
(FoUszine)
LS DS WAUR

TTuwaun

o a
Sagy
LNARLE
alu

=
aAay

a & I3
ALYDILAUA
e
ANINVBIUNANT
An3geLsn

a
LIUAUU

=

R_= What national:ltg ar é

> He’s
Wi British.
-,’\.‘
% i
O
She’s
He’s ili .

Canadian.

Tu
b 4
?@f’;&

He’s
Japanese.

~ ’\¢

0
’n
\

9]

She’s

Australian. Mexican.

He’s
O%} Swedish. G%
He’s i E He’s

Egyptian. Hungarian.

[ )
S A O
<
He’s

She’s

Ukrainian.

3.

He’s
talian.

g

She’s
Belgian.
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Common Questions

Ala

Can | get some information / info?

K3/ YanTIuteyaveInumEnTU/AY

What’s your first name/given name?

= )
Fovosnuavorliniu/ae

How do you spell your first name?

Fovosnnaznnogtling/asu

What’s your surname/last name/family

name?

A U
wanavesnufeerlsay/Asy

Do you have a middle name?

charyl yannis chappuis

Aavenanslnuag/Asy

What’s your home number?

o & v A [
mngaulnsAnitiuvesgufeeslsay/asu

What’s your cell number?

mneavlnsdwiilofiovosnufieaslsng/Asu

What’s your work number?

nnealnsdwininnuenupseslsay/asy

What’s your birthdate?

(% A = a I o
Tu wou U in vesnurearlsnz/Asy

What’s your email address?

duldvasnumsaslsng/ATy

May | see your passport please?

HUYDR U INYNTSHDIAUN1YBIAMMYATY

| need to see your passport.

HUADIN1IYNTNHDLAUN1YDIRUATY

You need to carry your passport with you

at all times. This is the law in Thailand.

o

AL dudostontsdoinumindinaoniiad

q

Y

[ = (%
umﬂungwmmmmmlwamu

Can | see some photo identification?

NUVDAUATUSZINAT [LUU NUIADLAUNIG %158

Y
Aaa

Tuduandisunissasy

Y

Police: Do you have a work permit?

AaslluaugInnvi nulnuasy

LR

Police: Do you have another form of

identification?

AnllenanIvanguet 9B ukanslruAsy

Police: How can | contact you?

HuEAnsafnenulaeg1liAsy

Taking Details (N5U910azLDYM)
Police: First | need to take some personal
details.

DENILSNNUADINITNI U WALLDYAAIURAIASTU

Police: What’s your marital status please?

ATearlsAY/ASY

NUBLA

| need to see is an order. Lﬁuﬂﬁi%a@ LUUBBNANES

Can | have is a direct request. Junisanuileveuwuunsslunsan

Could | have is a little softer. {Jun1sanaiievoruuyuuIadunia Can | have

May | have is more polite. Lfﬂumiﬂ’mLﬁ@‘U@LLU‘UEijN’m
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1. MIdUAINYR WwANA
Police officer: What's your name? @m%aaﬂi
Tourist: My name is Somsri Smith (WBUALUUANALADUAID).

%38 I'm Somsri Smith (FoUNNANAERDUAIDY).

Police officer: How do you spell your name?
Qmazﬂm%a—mmaqamammaa"mlﬁ?
Tourist: S-O-M-S-R-I S-M-I-T-H

2. NMTAUANNIW/LADU/Unnn
Police officer: When were you born/What’s your birthdate? Qmﬁmﬁaii
Tourist: | was born on Oct 24, 1987.
*nsdiftueniuingae 14 Preposition on)
| was born in June, 1987.

(nselusnianzineuialily Preposition in)*

3. msmmi'auga/iffmﬁ'n
Police officer: How tall are you? quawi’ﬂi
Tourist: I'm 175 centimeters tall. 514?;;1(1 175 «.4.
Police officer: How much do you weigh? Aauwiinivinlng

Tourist: | weigh about 60 kilograms. auuiin 60 Alansu

4. MINUFYVIA
Police officer: What is your nationality? @mﬁ fofezls
Tourist: I'm Thai. dudgyan@lne
I'm Canadian 2Udfyy¥1ALALINN

I'm American QUd¥ABLLSIU

5. mamuﬁaq
Police officer: Where do you live? @mmﬁaagjmﬂfiu
Tourist: | live on Sukhumvit Road. (Feauuld Preposition “on”)
| live at 4 Sukhumvit Road.
(nsdifaridrathunasdonuulild Preposition “at”)

| live in Chiangmai. (Fedawa auiles) I live in Bangkok.
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Fouszina Tl Preposition “in”) | live in Thailand.

6. NM3AUDITNN1F91197U (Work & Occupation)
Police officer: What do you do? Aaurinasls

Tourist: I'm a teacher. 5uﬁjuﬂ§ / I'm a doctor. dudunse

T1. ﬂ’liﬂi]Uﬂ’]SJﬁﬂ']Uﬁﬁﬂ\i’]u
Police officer: Where do you work? ﬂmﬁ’mumwu
Tourist: | work in ABC Company. Suyeuiiudsv ABC
Police officer: What company do you work for? Qmﬁﬂmuﬁﬁﬁﬂwu

Tourist: | work for ABC Company. Suvauiiussv ABC

8. MsaudsanInluaseuny/QIR
Police officer: How many sisters and brothers do you have? ﬂmﬁﬁﬁa\‘iﬁ'ﬂu
Tourist: | have 2 sisters and a brother. fufifianassnunastionsl Ay
Police officer: How many persons are there in your family? Iumam%’aﬂmﬁﬁﬂu

Tourist: There are 5 persons in my family. luaseuasivesdudl 5 Au

9. N3ANLUBSINTANWI/e-mail
Police officer: Do you have mobile phone or an e-mail address?
Aailiuesinsdnivie Bwalnunz/asy
Tourist: Yes, | do. My mobile phone number is 081-8331140. My e-mail is

@Az/A5U LUBSINSANNUDIRIU/HUAD 081-8331140 kA DLUAAD ).

10. nsdauanudnue (Marital Status)
Police officer: What is your marital status? amummammﬁaaﬂi

Tourist: | am single/married/separated/divorced/widowed fdl/mu Tan/wi a1/
wenfiued/ve1/ duniing

Police officer: Do you have a boyfriend / girlfriend? @mﬁLLWuiwu

Tourist: Yes, | do. or No, | don't. &1/

Police officer: What is your partner's name? mﬁw%miﬂwm@m%aaﬂi

Tourist: My partner's name is . @11Y390T381T0



/ Tip: Correct Info \

Sometimes people already have your information. They
may checktomakesureit’sstill correct.

You can answer in a few ways:

That’s right Right Yes
That’s correct You got it

(&

ADE1IUNFUNUN

/

Police officer: What's your name? 705% 8a 15 1uyl (am%'aaﬂs)
Tourist: My name is Jane Smith 41Y LU dd 19U @lls (Fudo 1au alls).
Police officer: How do you spell your name? 811 ¢ ¢ &g 879 Lul
(ﬂmasﬂﬂ%a-mmqamammasmli?)
Tourist: J-A-N-E S-M-I-T-H
Police officer : Where are you from? W1§ 013 g Wosu
(RN
Tourist : I’'m, from Canada. wos Wesu LAUWIAN
(AUNNULAUUIAAL)
Police officer : You said you from Canada. Right?
g 10 & voTu wauuan lsv
(AuUBNINAININWALWIAN LY LL)
Tourist : Yes. & lny
Police officer : What’s your occupation?
20m 75 sendmmniu aailiendnesls
Tourist : I'm a secretary. 4o 8y WAVVTS (@uduaviyns)
Police officer : Where do you stay in Thailand?
135 g g aw U Ineuaud (qauiinegilvludszmelne)
Tourist : | stay at ibis hotel on Sathon road.
1o awn wov loTa lawa oou @155 19
(FuineglsusuloTauunuuansy)

Police officer: What is your telephone number?

a v ¢ L% s (% L3 I
Jon Ba €75 walvly dues (vesinsdnvivesnnpsesls)

Tourist: It’s 083-8388329 8% a T3 Loy 53 10N 53LaNLENSIY bull
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Exercise 1: Complete the Dialogue ,.H

\o)

~

-
Police officer: Can | get some information please? ‘
Tourist: Sure.
Police officer:
Tourist: David Backham

Police officer: How do you spell that ?

Tourist: D-A-V-I-D B-A-C-K-H-A-M

Police officer: And | need your

Tourist: It’s 334-889-0087.

Police officer: Is that your home number or your number?

Tourist: That’s my cell phone. | don’t have a home number.

Police officer: Okay. What’s your mailing ?
Tourist: It’s 97 Waverly Court in Miami. My is 33128.
Police officer: Thanks. And do you have an address?

Tourist: Yes. It is jjcool@quicksend.com.

Police officer: Thanks. And your is July 9, 1994, right?

Tourist: That’s correct.
Police officer: And what is your nationality?

Tourist:

Exercise 2: Fill in this form about yourself.

Family name: First name:

Other names:

Sex (Tick box): O Male O Female Age:
Address:
Postcode: Telephone:

Marital Status (Tick Box): O Married O Single O others
Number of Children:
Country of birth: Nationality:
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Exercise 3: Rearrange the sentences below in the correct order.
Can you spell that, please?
What’s your name?
It’s 0765 432 962
My name is David Donaldson
D-A-V-I-D D-O-N-A-L-D-S-O-N

what’s your telephone number?

Dialogue 1 Practice giving and spelling names

Police officer: Can | have your last name, please?
Tourist: It’s Williams. W-I-L-L-I-A-M-S.

Police officer: And your first name?

Tourist: Corey. C-O-R-N-E-R.

Police officer: Do you have a middle name?

Tourist: No, | don’t.

Dialogue 2 practice giving phone numbers and birthdates

Police officer: Can | have your phone number, please?
Tourist: Sure. It’s 555-222-7798.

Police officer: 555-222-7798. Is that your home number?
Tourist: That’s my cell. | don’t have a home phone.
Police officer: Okay. Do you have a work number?
Tourist: Yes. It’s 414-990-4878.

Police officer: And your birthdate is May 5, 1987, right?

Tourist: That’s correct.
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Unit 6: Giving Suggestions

aUTEEA:

SeUNlaNISIAALULZLN ANSIYYDLEUBLUY
BUUALNTALTAIENN 28 wazdwIulunSIALLLIN

eXp e22¢

1. AUNNUAEINUNITIARIBUZYE ASIAUDLEUDLUY
2. UNAUNUILNYINUNTIAALULZYY NSIYYDIEUDLUY

3. Msld ought to wag You’d better
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Unit 6: Giving Suggestions

Giving Suggestion

nstidelaueuuytiuiley 2 dnwae Ae Mslvivelausuusiilognieve wavn1siv
v 44' My v Yo W ad A Y
Toiauawuziilolilagnioswe suussleanlddmiunsaesnsaliasmileuiunnlsenis o
wanaenudslunsaiilivaiausiusilielilignioswetuasdesdenldsuusvluauasayalv

(%
£ Y v

A faviuudigilseafndnsmaeininieseesuvsemasimiliuied
A v v v
\WadaInsUalauauuzaINauy

e Do you have any (other) suggestions?

e Would you like/care to make any suggestions?
e Any suggestions?

e What would you suggest?

e [’d/We’d like to hear your suggestions?

v Y oy
A IdaLELaLUSAU HaUu

e  Why don’t YOU....cceeeueunees

o | suggest YOU ..c.ccceeueeeuennne

e (I think) you should compare our prices with those of other companies
before making a decision?

e | (would) advise you ......ccccc.u......

e |t’s advisable to place your order now

e How about placing your order next week?

e | (would) recommend these two items for your business.
vy A AN v
ﬂ’]’ﬂ‘l’i"l]al,ﬁuaLLu%VILﬂEJ'J"U’e]\‘iﬂUGI'JLi'lWJEJ

e | think we should

e | suggest we

e We’d better

o Let’s

e Why don’t we

e Shall we discuss this matter again tomorrow.(?)
e We’ll have to
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e We ought to

e We should
e Couldn’t we
¢ What if we

winUselealadusianuliaulszlondreLnTaaue AIUENULASIRUNSNTNAIA ()

nsyansdaiauslLz v syAnaTian (Feenaliagfagluvaziing)
e He/She/They recommended/suggested that you study the item first.
e He/She/They advised us/you to compare the prices first.

dwunismauiiudlenioliviudletudeasuanusiilasu Teun
dlaiudae

e That’s a good/terrific/etc. idea/suggestion.
Jiolaidtudae

e | don’t think that’s a good idea.

e Idon’t think (n.) is (n. %38 adj.)

e | don’t think (n.) will (v.)

e WU | don’t think bulk order is economical.

e | don’t think advertisement will increase sale.
dloliifuladnaandtudevselinisfiugae

e I’'m not (so) sure about that.

Conversation (Ungunun)

Tourist:

I'm terrible at English and I think | should do something about it. What
do you suggest me to do?

o

(hou n3sTa wew 895y uova lo 59 lo 90 § T59 o479 ), 20m 9 & 91
197 d
79

wy/uiliifeunlnn1udainguiaswasny/MuAnI1AgY e lTU19BE 1IN

dy AauAstswuslalriaz/Asy

Police officer: | think you should try this website. It's a fantastic

website for beginners.



Tourist:

Police officer:

(lo 59 ¢ 9 s 55 13ulew, Gnd ununiadn)

1 3 ] [ Y v A

AupzAnmyAsaadEniunIuledl mngdmiuginiseulnin

Y

I've heard about it, but what do you think | should start with?

% s

(lo ugv 155 oxut9i v, Un 20w g ¢ 596 lo ga a915n 35)

v [ =3 o‘ail’ 1 a 1 a a
VE/N&JL@EJELﬂEJ’JﬂUL’JUI‘W]UN’] LLWQNF’]EQ@’NWH/N@JW]?%SLill‘ﬂ’]ﬂ@%liﬂ
You'd better start with the lessons. Then, try the exercises.

(g9 sumnaz an15n Is ney waadud, 15y, ns inex lnveslnia)

WYARTILLTUIINNTOMWUNSEY Aoantiufaednyiuuulningue

¥ o o P =
msauazliauuzin Uszleanlduaeghe
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Uszlem AN91U ANNNNY
What should | do? 78 99 1o 9) dumisihegelsd
You should ... Y YA ... AMAITIY ...

You have to ...

U

e v ... ADIADA ..

Y

@

Useloanlglunistiewuzidn fleg1aau

Uszlea A8 AUNNY

| think | cannot finish this 10 597 lo uanuen Ay WuARIINNFADIYN

project by next Friday. What — 3a Tnsuev vie indn Tusidaritasalai

should | do? Trsind 2em g0 lo g TuAnsuiY oy wy
A5 NleA

You have to ask your friend g uaw 1) 01@A 15wl AdeIveAIw

some help. JUA T Lean Frewmdeniiiou
AR IR AL

Asking for suggestion (N15013LNBYDAILUZN)

- I've got a bad toothache. What do you suggest?

duthefiuinngae AakusduiidunIsvhedidls

- What should | do?

JuAITIZYINLE9LSA



- What ought | to do?
duAITIETeEle
- What's your suggestion?
Auuztvenufoesls
- If you were me what would you do?
[ < [} o 1
onaaududu anazviegidls
- If I were you, | would go to the dentist.

fnduunu duagluwynuriuawnmg (vueity)

Giving suggestion (MslALUZYEN)

- Why don't you go to the dentist?

ilunaslalum/muiununnd (vueily)

- You'd better brush your teeth regularly.
anmsazuUssiiudulsed adnauous

- You ought to/should avoid eating sweets.
QmmmwﬁﬂLﬁ'mmammmmmuz

- It might be a good idea to brush your teeth on a regular basis.
01991 duIRTATRAaruUsstuRE aduU sz d

- | suggest you to brush your teeth on a regular basis.
Juuuzilinaudssituegradulsed

- Have you thought about seeing a dentist?

AauAgfnazlum/muiuawnmg (ueitu) treluy

Declining to give suggestion (miﬂﬁtaﬁﬁﬁ]ﬂﬁﬁ’umzﬁﬂ)

- I wish | could suggest something, but | can't.

Aumiaauazkuziile wadukuzineslsldlaiae

180
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- | wish | could help.
gunienduastiouuzinle
- I'm afraid | can't really help you.

Fundnduazsuugiligalaile

n151Y ought to

"Ought to" fanununglnalAssiu "should” walianuunnaglunislddenieme
W83 ought 9EAUMELAIN to Laws Lilefeansestisdsiimsiliinezdunihiniegusssy
wionsEninfNaue wishould asgulunisuuziininndy

FBENIUY
® "You ought to stop smoking."
AMTIENgUYTTUE
® "You should stop smoking."

ANAITTIRZIANGUUTTUE

A1519 You’d better

"You'd better" Lflugilsiaéuaq you had better
A9879 LU
® "You'd better see a doctor!" = "You had better see the doctor"

ANAITIE UM LRUEAY

R S
I T S -
P (i
o ——
L =

|
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Unit 7: Offering Help

yaUsTaA:

1. dSsuaunsaldguluuraimsiauslinutienie NMIRaUTUANLYILINGD Lay

NSULasANYIBLERD
2. fFsuaunsaliustleniiaauonnudismndslastagnies

1. sUuuvresstleanmsiauainuyieivae

2. sUkuuvesUsgleanisneuiuamnutiemie wagsmsujasauylsivie

3. LUURNYA
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Unit 7: Offering Help

Offering help fia M3taualinuYIsvde Beqnniutisdeuausdwinegluns
aunwfugauegifiounaanan luntwdangy nsiauednneg Wigauldinsluiwes
NNNILYIN NSTIBLUED ANLSNAUAILATIN

Can .2 '3 '@"

Shall I...? S

Would you like me to...?

1. d@urunldlunisiaualiinautiemas

Can | help you? Tnueaalalnuasu?

Would you like me to help you? @mamﬂlﬁﬁfw&iwlm?

Let me help you with this. volthemdonaudesi

Can | give you a hand? duveviennlalng?

Would you like me to answer the phone?  agsaenlinuyIssulnsAnlluw?

Shall I open the door for you? iﬁmmﬂﬂﬂiz@lﬁﬂmlmﬁmﬁ%?
May | help you? Tinw/Adu Yreeslsnailatngluw?
What can | do for you? Tvikg/fau Hreezlsnaladislm?
Is there anything | can do for you? TN/ Adu ?fﬂaazliﬂmlﬁﬁﬂﬂlwu?

MUY — 15714 can you, could you, will you %38 would you LﬁaLLammmqmw GH
Teouduludnuaznisvernutemdevieanusnilennyanadu fi “Can” 14lu
arumnefdunansieeninmdue wu

- Can you wait a moment, please?

- Can you open the door, please?

- Would you please tell me how to send the email?

2. N1SABVUSUAINYILLAAD

N1SABUSUAIINYIYLNRDDIRITABUIN

Yes (@) %38 Yes, please. (lo@ Waw) leasu/me @sdioindumnauignin)
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Thank you very much. You’re so kind. VDUANUIN ANTUNUINLREY

Thanks. It’s very kind/ nice of you. VDUAN ﬂmammaa

o

nsUEsANUTIBmED a1aldduIual

Thanks a lot. But | think | should do that myself.

VBUAMNNN WAKLAAIINUAITIILEY

Thank you very much. But | should be responsible for that. ¥9ufnuIN UANNADT

SURAURUIIULDY That’s OK. Taidulsasu

No, thank you. lyidgasu voum

No, don’t worry. lalagasu laiduls

No, thanks. | can manage it. lidulsasu nudanisieslansu
No, thanks. It’s all right. lafulsasu Lififamesls

It’s all right, thank you. Lilulsasu veun

3. N1IUBNUYBIUALN :|

Thank you. (W596M)
Thank you very much. (W5e6R vadaT)
Thanks. (L59A)

Thanks a lot. (L59A 9% aaw)

4. pInauuLladidvaunn |

You’re welcome. (675 naw)

That’s alright. WSnw aoalsi)

Conversation 1

Police Officer A: Shall I bring you a drink?
(uwa lo U39 g o2 7397)
TinumeglsTiaulnuasu

Police Officer B: Yes, please
(eF Wag)
AU

Police Officer A: Here you are.

VOURAN

YOUAMLN

voua (Iuuuiuiey)
vaunnun (duuuiues)

AUANUEUR
Taiduls



Police Officer B:

Conversation 2

Police Officer A:

An old man:

Police Officer A:

Conversation 3

185

s

(1g¢3 ¢ 273)
fln3u
Thanks.
(U596)
VaUAATY

Would you like me to help you?

(30 ¢ lad 4 v 1gan g7)

pe1nlinuT Ay

Please. That’ s very kind of you. Thanks.
(waa uana 135 laus oo g uss)

A3y Afitlaateaty veunmn

I’m glad, I could help.

oy nann te an Laan)

nuilafildaeasu

Police Officer: Can | help you?
(upy lo 15an )
Aduatizezlsaulalnuny

Frango: Yes, I’'m looking for a bus to Central Plaza.
(g Lo gany Was e Ua v lounia naie?)
puAasensaludunsa wargasy

Police Officer: The bus passes here . You can wait here.
(lnoy Ua unalwa (8935 gunu 1Im 15e5)
saUan Uil aurevegillouzay

Frango: Thank you very much.
(Us9A A2 195 57%)
VOUAMUINATU

Police Officer: You’re welcome.

(75 128A3))
AILAINEUAAY

al




Exercise

Directions: Practice this dialogue with your partner and answer the question

below.
Malee: Would you like me to wash the dishes?

Somchai: No, that’s okay. | don’t mind washing the dishes.

Malee: No, really? You’re always the one who does it. Let me do it for a change.

Somchai: Okay. Thanks. It’s very good of you.
Answer these questions based on the dialogue!

1. Who offers a help?

186
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Unit 8 Thanking and Responding, Apologizing

yaUsTasA:
1. {SeUaTaaunUIlAneUsaINISVRUAN N15UBINY NSHAUTUAYEURN
wagnsneuiuAvelny
&
Wann:

1. M dunu wazusslealunisveunm NMsvelny N1sneUTUAIvaUAN

wagNIIREUSUANBLNY

2. WUURNYA
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{ Unit 8: Thanking and Responding, Apologizing }

Apologizing (N15v8lN)

nsvelnwldlanaisa wagldunnansiuluaalenia Tundladnuunnisnanavelnumig

1Adatl

S ] [ 1 S v 1 ‘gll
2860199 d1m5un1snatve Inwilinealull

Excuse me,.... Excuse me for...... I’m sorry to.......
I’m sorry, ... Sorry to..... | beg your pardon,.....
| beg your pardon for...... | apologize to you for.....

Forgive me for.....

1. Excuse (1Bna@qd) 19 0unsenlulsylonmds Tnedl me 1Wudinssu (object) 1¥lunsve
InwasfiRanainluidng deoee uagdrvelne neatuisedla AlY for dusuaiu Tlaseadi

o dil
#491 Excuse me for ...

Aeg1aUszlen

Excuse me, please. TUsaenlnwliduae

Excuse me for disturbing you. suaiwwé’aaﬁﬁumuﬂm

Excuse me for what | said yesterday. volnushedmiudaiinluiierid

walpevialuuas Adldnagldlunisvesygn vesednetiusylundus Awnegsolull

miagelselen
Excuse me, | want to go out. YORUNN, Fdu/mufeIN1TIzRanlUtuenAy/

AU
Excuse me, open the window, please.  ¥elny, N nUantidameas/Asy
Excuse me, may | come in? volny, Agu/mudnlutlulaluuaz/asu

Excuse me, where is the post office? volny, Mihmslsualdegilnurs/asu
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2. Sorry (#8'3) \Judrmudni (Adjective) Tuansninandslafiu aufin feidunisvelny

Iewilouiu Jenldiuuin afaduguuselen lodad I'm sorry duanspudelavsovelny

WenfuEaaland Aiudnlasasadulseloansaduiend Infinitive Ale

A9819

I’m sorry.

Juvelne (Hudsla)

I’m sorry, I’'m late.

) a
AUVBINWNLENE

I’m terribly sorry.

volvwune e (dulasnng)

I’m awfully sorry | have kept you waiting for

hours.

a v o
volnwune Mlaselinuselunaivaiy

DRI PIR

I’m very sorry | have troubled you.

YolNWOEL NN MIENTUNIUAN

I’m sorry to be late.

AUV INWNLENEY

I’m awfully sorry to have kept you waiting

for hours.

duvelnwunng sefivaselvinuseidu

bINTUTU

I’m very sorry to have troubled you

YalnwuINe fILNTUNIUAM

% g7 sorry 11 Wielduansanudelasse) wazdaansaldlunsdluansaudiveniiula

VDI NAIBLANTIULTBIT1I) 19U

I’m very sorry to hear that.

sudelanledusesiu

I’m sorry about your son.

guidglaneiuanyigvesnu

I’m very sorry to hear that your father is
il

guidelannilensiuin aunevesnulie

3. Pardon (W15'9w) Taduiaununaznsen Tduaninisvalnuediniu anuiannindulidn

drunnfeulddiefslilasu lidn uazveses iievelviwalvi wasdnaziiunisvelny

efuSeslandn Adudnunle Tnewiae for usaulselomasils n1sla Pardon tu

[

WuTlATIa519038 | beg your pardon Aifaeg1ssioluil

| beg your pardon.

AuvalNY

| beg your pardon, will you please say it

again?

Juvelny nsyndnasldluay

| must beg your pardon for interrupting.

AUV INWNTATINIE
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| must beg your pardon for forgetting our AUABIVOINEIY NANNITUANNEVOS

appointment. b9

dleldidunsen denadraluuseleadds (command) 1iile yaldgulidn deanislyaln

fasegasalull
Pardon me YalNy
Pardon me, what did you say? volny, AnnAItelsue

4. Apologize (aziaalala®) [Wun3en TdvelnennuRafisunsininfinan dwds draziiu

! a o A <0 v ° v a & o & a o I3
TvelnwieiuEeseglsild for dwidaiug Al devasradulsylen

29814

| apologize for my clumsiness 5‘1«!%@1%@538%(@“81@

| apologize for losing your book. Auvelymevnisdenume

| apologize for what | said last night. duvelnumedmivaimdulayaluilefun

Wan

| must apologize to you for breaking my | #ufiaavelnurnaIeineRndaa

promise.

5. Forgive (Wafinl2) Junisnanvelienlnels teidunisvelnwdn edrails iWumnien
analfiduguusslenrdmsevesesfils duluzvelneioseslsenald for undeiu w3ald

Wudseloaals sadnag1enaludl

Forgive me for doing that. éuaiwwé’aaﬁﬁﬁasmﬁ?u

Please forgive me, | won’t do it again. nyanentnelidueag duaglivindn
Would you please forgive me if | onduarniveslsnaly njaneninyldu
offended you? selalu

Responding to apologizing (N13AausuAIvalny)

nsneuiunsvelnuanilenaliviaredn welvzaniunls viseauiglaluanuiiatug o1alde

Uaoula wiemmnaususee fail

That’s all right. TaiBuls
It doesn’t matter. Taiduls
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Don’t worry about it. lufpsinaeyls
Don’t mention it. Ldoraansen
It’s nothing at all. Laifloglsiae
Not at all. TaiBuls

Conversation
1. Tourist accidentally steps on police officer’s foot.

Tourist: I’m awfully sorry | stepped on your foot.
(ou oa'Wad wo3 lo 19V oou €25 1)
Auveln¥iIN qWBEUWINYRIRN

Police officer: That’s okay. Don’t worry.
(usn oa loa louy 129'3)
Liulsrz/asu laddosaan
2. In a police station.

Tourist: I’m really sorry I’'m late, | got held up in traffic.
o L?ﬂﬁﬁl “?J’Q?LL?)J/ v lo noN Lgan on U unsnile
nuvenuATUTiinaTy safnunaeasy

Police officer: That’s okay. No problem.

wsva lowa lunsemvay liidulsasy

Exercise 1: Match the response a-e to the apologies 1-5.
a. What a pity! How did you hurt it?
b. That's O.K. I'll tell you what we're going to do and you can study at home.
c. Don't worry! It isn't expensive.
d. That's O.K. Everybody are already here.
e. Don't worry! Take some aspirin and stay in bed.

1. I'm afraid | can't come to the class because I'm not feeling well.



2. I'm sorry the train was late.

3. I'm really sorry, I've broken the plate.

4. I'm afraid | can't come to work today. I've got a temperature.

5. I'm sorry, | can't play football today. I've hurt my les.

Thanking (M13vaUAL)

nsnanveuAudteIITIwunaenlalaensldrvselastasnmiingg fadl
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1. Thank you Tlaevialunasiduvnens anunainussleawdiudn | thank you. d1azsvaunm

Weauddlatiu Anunle for LaMNAEANINY 1WU Thank you for... Lage1anIuRIEn3en

a 3 a A oV v o 1 ° @ 1 =
UAYUUBNUIUIU AD very much, so much ﬂ1® Iﬂi\‘iﬁi?ﬂ(ﬂ’]ﬂﬂ FIMIUNTTINANIVBUA U

(%

il
Thank you Thank you for.....
Thanks for..... Many thanks for.....
I’d like to thank you for.....I’m grateful to you for.....
F0E14
Thank you. VDUAN
Thank you for the coffee. YauAudmTUN N
Thank you very much. VDUAUNIN

Thank you very much for your kindness.

YBUAMINNEMIUAINNTUVDIAN

Thank you very much for lending me the

typewriter.

YOUANUINNAUTLLATOIRUNARA

2. Thanks tJuAunu ausae you hild Tdluseniraieurs vieduiuewnnndt 81aay

ALeE for kaznsendwwaiments wag a lot Qeuldiu Thanks Wity
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A9E"
Thanks. VDUR LY
Thanks a lot. VOUANUIN
Thanks very much for invitation. “(J@Uﬂmmﬂﬁ@ig
Thanks for your answer. VOUANANTUANDUVRIA

LarUNNATINRNALUUTELLY many veelel W Many thanks YURAMINNUNATY

o v A ° v 1 Y & o % ady Yy & ! °
aqﬂﬂgﬂaiaﬂ&[fﬂﬂuausﬁqEJ‘V]']@BI{L‘V' LLWL%WWEHEN&JLLMHVHI@JI@ IUﬂimuamaiaﬂﬂﬂgﬂanﬂq

vaupauuiu witledly Thanks uazn1uele anyway 1138 just the same L1 Thanks

1 <@ =3
anyway. (2145 Ainufivevaunm)

3. ... thank you T#.duuszleadiu Snagldlunwideunse yadumenisuinnii dess

a [ < 1%
vauRaNelivagls Anuee for ..

A9819

| would like to thank you and your wife

for what you have done to my children.

JuvvUANNAMLAENTTEAYIBMARN

YDIAU

| must thank you for the wonderful

present.

AUADIVBVBUANENTUVBI Ty TIa ety

| want to thank you for your help.

JUADIVBVRUANAMTUAIUY IR UBIAN

1%
a

4. 1’'m grateful to you (for ...) {unsuansniy veuausandunilugaa iWunseaasie

fu wu FAndunszaaimwinanuli daudddldveunusssum

A29814

I’m grateful to you for your kindness.

Junseannndmsurnunanvesnn

I’m grateful to you for what you have

done to me.

< 5 o v a a Y a wva
Junseanunduundmsvaanaalauf s
Aodl
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Tourist: I’'m grateful to It’s my pleasure.

you for your kindness

333

Responding to thanking (n13aUsuAIvaUAAL) N15na1MeY lun1snaIneusunis

YOUANIUBIA NANIlAvATERE N fall

You are welcome. TaBuls

Not at all. Taiuls

That’s OK. Taiiuls

That’s all right. Taiduls

No problem. Taiuls

Don’t mention it. Liuls / Ludeswndensen
It’s my pleasure. PEAUBUR

With/My pleasure. PEATUBUR




ADEIUNFUNUN

Conversation

Police officer: | heard you were ill so | brought some fruits for you.

Tourist

Conversation

Tourist:

1:

(lo 1550 ¢ 1207 da 1 lo usen 94 Wyna Was &)
Aulaguuninaaliauis weeraldunnady

: Thank you. It’s very kind of you.
(U59A7 dna 133 laun ool g)

vouRurar AnlaRdLay

2:
I’m deeply indebted to you again.
(ay ANE BuLANTA 9 8 B¥inL)

< & a ¥
NNLUU“NUN@M@M@NLH}

3 @ q

Police officer: Don’t mention it. It was a pleasure.

Tourist

(AUN LWUTY 8N BN 198 By LNaTuLseL)
laidulsusenasu Mmeanudui

: Thank you very much.
(U59AR 193 31) YouUAMIIN9ATY

VBUALUING LaYAIU

Police officer: No problem.

Conversation

Jen:

Jack :

Jen:

(s Ins-Luay)

Taidulsasu

3:

Thank you for your help.

(U597 Was €23 Lgan)
VOUANAMTUANUNILINTRVRIRN UL AL
That’s all right.

(wsva ooa l5n)

Tdulsmsu

My sister asked me to convey her thanks to you.

195
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(w1e Fawes @1ann i v AuIE 1goT useAa 1) &)
UD9aNIDIURNNAN Y UAMNNDIANAIL AL

Jack : You’re quite welcome.
CRERGERRLLEY),

v a a « 1 a U
AYANIUALUUDENNEIATU
Exercise : fillin blank with appropriate answers

Tourist : ,l want to go to the police station. Could you
please tell me the way?

Police officer : Certainly. Walk along this path. Turn left at the garden corner.
Walk along to the NT building. Go inside that building and ask
at the information where the elevator is? Go up to the third
floor. The police station is there.

Tourist: Where's the NT building?

Police officer: It's behind the hospital.

Tourist:

Police officer: You're welcome.
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Unit 9: Telling Directions

aUTEEA:

&
LaNnI:

bR LD

a ¥

AssunlaiAne Useleadiany 98 wagdrwiunldinestunisuensdumiannies

a ¥

ALSEunlafynun (Prepositions of Place) fildifgafunisuendumisnaaes

[
a U

iseuanansaldmdnd Usgloadianu 18 wavdwunldineiiunisuendiunianng

YDIFDIUT

o o L4

AN 28 WAZANUIUT T LUNNTUBNALAUINAIUD

o =

AU DNULNYINULNEINUNITUBNALALINA IV DIE01UN
AUNUN (Prepositions of Place) MlHAgITUNTUBNAUMUTIAIYDIAATUN
UNAUNUNGINUNTUBNAILAUIYDIFD1UN

LUURNIR
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Unit 9: Telling Directions

Vocabulary (Aény)

® Place (amuﬁ)

ANANA A8 AURNY
airport WasNoIn aundu

bank WU9A 5UNAT

bus stop Ud azfou thesawa

bus terminal Ua woliuea GRREIGN
coffee shop vl Fou Frunun
drugstore ain aznes S1uaen

florist Wosan Furenenll
fitness park Aniug wase AIUANTITY
grocery store 5093 anos FUVIVDIT
hotel lawa JENISST

hospital GRGRG 159neU1a
jewelry store 311103 anod Sumnaip3edszay
movie theater 1 Boimes 1590 NeURs
pizzeria W13 Suv BN
restaurant L[ameda $1u8193
school GERG l5a58u

police station Tnae azindu A01Fn519
traffic light NN lant dyanalnasnas
supermarket gUasusiin $rugosunsiia
laundromat aeulasudin §rudn3a
bookstore Un aznos Srumilde

gas station whd avindu Handatu

public library fiuuan lausns NodayAUTEY IV
post office Twad oouile TUsweld

® Prepositions of Place (AMywuniilduanduvisiinsvasaniui)

ANFWI AU AIUNRUNY
across from DLATOH M5993
avenue wozy auulug)



behind

be lost

next to

block

on

on the corner of
between
building

corner

Cross

direction

far

on foot

walk up / walk down
go straight on
get off / get on

TJanel

U avan

Wing v

vden

2OU

29U LAY ABLLLDS BB
Tngiu

Uans

ADILUDT

A0

Tagadu

T

20U W6

1957 9 / 185A AN
1n g2y ooy

\vin oau /A9 pau

RNVER
NN
U9

YIFN

U
DEYNTIIYY
9EIENIN

)

21
ENRN

Q

€

STabY
AN
Ina
LA

199

wulunmeiiewiie / 16

unsald

aq(ia»éﬂxia)

go out of 1n 109 ool 99NN
in front of du WSaun oo Y9N
in the back of U LADY UM o 19984
intersection duweswATUY ALkeIn
last anan qaving
turn left WIS Lavin LA
turn right s s Glekiel
middle HaLha fFINAN
U52lgAa191SUNISERUANNLEUNIY
(//i;iziﬂﬂﬁﬂﬂﬂu AN9U AUa
How do | get to..........2 8711 9 o vin v DITEE G S lomeinals
Could you please tell me An & NEa wa w5 HeuennIelU ..
where...is? D,
Could you please tell me how to A & waia na 817 YEUNNNIU.errrns

get to...7
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A9819

B Excuse me. Could you please tell me where the restroom is?

v
a 14 a =

Gonf1 4, an g waa wia d us nee Lsagu )
elnwuzAu Psvoneliiesivuselaluuaiy
®  Excuse me. How do | get to the post office?
Ganda 4, 873 g Lo 1im v wmez navi sanila)
volnwuzay duazlulusualdlangnlsng
®  Could you please tell me how to get to the supermarket?
124 a = =3 & & <
(99 ¢ Waa iva i 873 1) 409 1) nee yUivasasiin)

Hrevannatlyuilesinsiinnussss

W3U9AT1I1199eUUsEleaililddumanisunnin dregnay

ﬂJsﬂaﬂﬁ'\mu

AU Aula
Do you know where............... YA < R PHTC b S, 9a  Anugluud......egiilvung
Where.......oooo...... is? W3S BB e, og Nl
Is there.......... near here? DA WAT ..., WS By Ul
Where is..........ooovw....... around here? 125 88 wooovvvvvveveeve X Tnde waniilu/

¢ a ‘;"d
BEININ LTY BbEVIUHN...oe il /

729819
®  Excuse me. Do you know where the bus station is?
anAa 4, 9 & W u3s inoy U aunty o)
volnwugasu Anslvaunanidvudiegiilnuau

B Excuse me. Where is the coffee shop?
(&nAa d, was 8a ez Aenil Fou)
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volnwugay Sununegnsilvung

B Excuse me. I’'m looking for the Chinese restaurant?
(180A7 7 wos gas Wos 1nos luily isaimesiy)
YolnwurAy FUMawewNueImMIsIueL Ay

Uszleadinsunisuantdunig

Uszleaananu A8 Awla

Go along this street until........ 1n avaed fg agman  Asslusmuauudull
JUNA......... UNTLIN..

Keep walking until you see....... Ay 7esANe dulia g . huluiTess aundinmae

UDLTU...........

Then turn left. WS sy NUU 1EEIFE

Then tumn right iNto............. road  5u Wiy lsvi Buy NN EewNlude
........... 150 DU

Walk past.......... 195A WIEA LAUHIY. ......

It’s on the left/right hand side.  8vd @au ey W/ dusgnne Freile/vnile
1591 uaun lag

It’s near......... dani Lot Tuzeglnge AU e
It’s next to...... Bavi NG 9)......... TUALOYIADIN.....c..

It’s across from ... a1l 0xATOd Woll........ TuegnsatwiU.........

It’s in front of ........ ant Bu Wiouvi san...  duegdunIveN........
It’s behind ........... dal ULaNe........ URENEa........

Conversation (UNgunNun)

At the bus terminal

Tourist: Excuse me. Can you help me? I’'m looking for the Taksila Hotel.
(6 2 4, umu ¢ 190 7 wen gada o3 e Fndan lawa)

volnwey AnYIarlsdunieslaluung duidwlsasudndaloges




Officer:

Tourist:

Officer:

Tourist:

Officer:

Tourist:

Officer:

202

It’s not far from here, only a few minutes.

'

Gavi don w3 Wosu 15y, Tod oeiafiin)
fuldlnanniifaendu vnsanilifuiiesasu
OK. So, how can | get there?

(oim, T, 972 wau lo 1in uns)

asuU wah Suaglufiduldedidlsee

Go along Nakhon Sawan Road until you get to Rimklong Somtawin
Road.

(n ezaee unsaIssd lsn duila ¢ 1in v Supaesauada 1s)
Laumaauuummsaﬁlﬂﬁam JuNTEdeuLSrantaNnda

OK. Then what?

(oin 151 om)

Ay Landilsreny

Turn left and then go straight on Rimklong Somtawin Road for a few
minutes. The Taksila Hotel will be on your right. It’s across from the
temple.

(isuan woud 1 In axinsn ooy Saassauaia lsn Weos exiaflidn, ines
sinda lewa 38 7 oou 625 L5V, va eensoa Wou inoe 1anda)
Btne ndnniu Wussdluamuuisunaesaunda Taud, Tsaususn
danvregautneilavednn, siuegnsatiuiuin afu

Great. Thank you.

(159, U59732)

AlaeAsy YeunmATY

You’re welcome.

(75 1IaA1)

a a o
gUNAIU
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Prepositions of Places (Auwunilduanduniannevasaniui)

;!ain St.

on the corner of

Main St.

—_
Center Av!
N

Center Ave.

on
3. jt>’ 4. <q>(; *
Main St. FE) Main St. @
Y @
()]
across from next to
5‘ G-j *
>
I ¢ V mm)
MainSt. &
(=
(0]
()]
between
Example:

1. It’s on Center Avenue.
(ﬁ’um"%agf'uuauwﬁumai’ 921272

2. It’s on the corner of Center Avenue and Main Street.
(ﬁ’uw%ag/mqﬁ’aymuwﬁumai' DL ITIMALOUUIUEATY)

3. It’s across from the park.
(FupgnsetmAvaIuaITITaly)

4. It’s next to the market.
(STueginainnaim)

5. It’s between the bus station and the hospital.
(Shuagsenananityuauazlsimeg1ua)



gy ' Y a o A o qQuu ¢
@LLNUWﬂquanLLaQLﬁluﬂqlwaﬂqﬂlﬂﬂiiﬂﬂﬂﬁﬂgim
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e

Hospital or
o)
prd
Ll
>
S

Gas O
O
A

Station

Police
Station

School

Post
Office

MAPLE STREET

Supermarket

FIRST AVENUE

Drugstore

Restaurant

4

The police station is

The school is

and the post office.

The gas station is

Rock Street and Main Street. It is

the supermarket.

Main Street. It’s

the police station

Rock Street and Main Street. It’s

the hospital.

The post office is

The restaurant is

{ Exercise

A W w e v W

school. It’s

Metal and Main. It’s

a v ' % ° ] v
Q LLAUNATUAINLLAINBUAN ﬂ'l&n‘ﬂgﬂﬂa\‘l

Sank

Department Store

Metal and Main.

the drugstore.

Restaurant

Coffee Shop Rower Shop

FIRST AVENUE

CENTER STREET

SECOND AVENUE
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Paul is in front of the supermarket. He walks along Center Street then

turns left to First Avenue. What is on his right?

Somsak is in front of the bus station. He goes straight on Main Street for

two blocks. What is on his left?

Samorn is at the bookstore now. She would like to go to the hospital.

How can she get there?

Somchai is at the department store now. He would like to go to the

school. How can she get there?

3k >k 3k 3k 3k 3k 3k %k %k %k 3k %k %k %k %k *k %k %k k k
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CHAPTER 1
INTRODUCTION

1.1 Rational and Background

English is an important language because it is used as a tool to communicate
people around the world together. Richards and Rogers (1986) state that English is
agreed as a global language. Similarly, Hutchinson and Waters (1987) also say that
English is accepted as an international language of trade and technology and many
people around the world want to learn it. Moreover, English can be seen as the
most widely language use in order to teach, read and speak in the world (Crystal,
2003; Kachru and Nelson, 2001). It can be said that English is used to gain new
information or knowledge from several resources, such as books or academic
journals and websites. Most of those resources are usually printed or published in
English version.  Kitao and Kitao (1999) explain that English is also used for
educational, business, diplomatic and professional purposes. Moreover, English is a
language used as a common denominator for communication at international
conferences, trade and business meetings, and within many international
organizations.

English is mentioned as an official working language of the Association of
Southeast Asian Nations (ASEAN) in Article 34 of the ASEAN Charter. Also, there is the
Mutual Recognition Agreement (MRAs) among the ASEAN members in order to
facilitate free labor movement in eight professions, such as doctors, dentists, nurses,
engineers, architects, accountants, surveyors, and tourism personnel. For this reason,
it can make ASEAN people come to Thailand, not only for work but also for travel.

English is also important for tourism industry in Thailand. Many foreigners
come to Thailand for traveling and working. Therefore, the government needs to
educate or improve their officers about English knowledge. For example, the tourist
police officers are trained via E-learning and English training courses to improve their
ability in order to provide effective services at Thai Tourist Police Division, Tourist
Information, Call Centers, and Tourist Information Services in famous areas of

Bangkok (www.thaitouristpolice.com). Not only tourist police officers, but also



general police officers should be considered as one of the careers that need to be
trained English language. The present study aims to identify the needs of police
officers in English learning skills and also construct an English learning package for

them to improve their English language abilities, especially, their commutative skill.

1.2 Research Objectives

1) To identify the needs of police officers in English learning skills

2) To develop an English learning package for police officers

3) To investigate the requirement of using English in each department of the
police officers

4) To examine an appropriate framework for designing English learning
package for police officers

5) To determine police officers’ learning improvement after taking the English
learning package

6) To investigate the satisfactions of the sample toward English learning

package

1.3 Scope of the Study

The English learning package was developed particularly for police officers in
the Police Region 4, Northeast of Thailand.

1.4 Research Questions

1) What are the needs in English learning skills of police officers in the
Northeast?

2) Which division of the Northeast Police Organization is English most
required?

3) How should the English learning package be presented?

4) How does the English learning package help the police officers increase
their effectiveness in communication skill?

5) What are the satisfactions towards the English learning package in the

success of the English communication?



1.5 Definition of Operational Key Terms

1) Police officers refer to the police officers who work at the police stations in
provincial police region 4 in the Northeast of Thailand.

2) English learning package refers to the most nine top ranks contents
obtained from oral interviews and questionnaires on the first stage of data collection
procedure.

3) Training refers to the most appropriate language tool used in English

learning package.

1.6 Expected outcome

The English learning package was developed and used as the appropriate

content in utilizing the police officers’ English learning skills.



CHAPTER 2
LITERATURE REVIEW

2.1 English for Specific Purposes (ESP)

2.1.1 The definition of ESP

English for Specific Purposes (ESP) has being defined by many well-known
scholars in the world as follows. ESP is an approach of English Teaching which aims
to meet specific needs of learners and makes use of the relevant methodology that
can be used for a particular group of learners in terms of the discipline or profession
(Dudley-Evans & St John, 1998). According to Hutchinson and Waters (1987), they
described ESP as “an approach to language teaching in which all decisions as to
content and method are based on the learner’s reason for learning”. Holme (1996)
pointed out that ESP is a way to find out the right course for learners and also the
best way of teaching to meet the specific needs of learners. So, it can be said that

ESP is particularly related to learners’ needs in their area of work or study.

2.1.2 Types of ESP

ESP is classified into two sections: EAP (English for Academic Purposes),
including academic study needs, and EOP (English for Occupational Purposes),
including work-related needs and training (Robinson, 1991). Hutchinson and Waters
(1987) divided ESP into three main branches which are English for Science and
Technology (EST), English for Business and Economics (EBE) and English for Social
Sciences (ESS). Each of the branches of EST, EBE and ESS can be divided into two
types: English for Academic Purposes (EAP), in which learners need English for their
studies, and English for Occupational Purposes (EOP), in which learners need English
for their occupations or works. EOP is important for the present study because the
subjects of the study need to use English to perform their occupations effectively.
Therefore, this study will focus on English for Occupational Purposes (EOP).

Kennedy and Bolitho (1984) divided ESP into three main divisions: English for

Occupational Purposes (EOP), English for Academic Purposes (EAP), and English for
Science and Technology (EST). EOP is a program for learners who require or need

English for their profession or training in their workplace. EAP is linked with learners



who need English in their studies and it is taught within the higher levels of the
education system. EST is a program which is related to the study of science and
technology and it is for learners who need English as a way to acquire knowledge in

a field of technology and science.

2.2 Needs Analysis

Nunan (1988) states that need Analysis is the starting point of a learner
centered curriculum development process. Also, needs analysis has an important
role in designing and carrying out any language courses for learners in both English

for Specific Purposes (ESP) or general English course (Munby, 1978).

2.2.1 The definition of Needs Analysis

Hutchinson and Waters (1987) defined needs analysis as a way to find out
learners’ true needs for what they want to learn. According to Nunan (1988: 75)
needs analysis refers to “a family of procedures for gathering information about
learners and about communication tasks for use in syllabus design”. A needs analysis
is a process to identify the language needs of learners, and to establish appropriate
aims, objectives, and content for a particular language course (Hutchinson & Waters,
1987).

2.2.2 Types of Needs Analysis

Many scholars have identified types of needs in different ways. Mackay and
Mountford (1978) said that most ESP courses is linked with teaching English to
learners who are interested in the field of science, applied science, agriculture,
medicine, administration commerce or technology. The needs of learners can be
divided into two types as academic need and job need.

1) Academic need is requiring English for future academic study. For
example, medical students require English to understand English medical textbooks
and lectures.

2) Job need is requiring English for performing a particular job. For

instance, technicians require English to use at work.



Brindley (1989, p.64) pointed out that there are two orientations of needs
analysis as follow:

1) a narrow, product-oriented view of needs which focuses on the
language necessary for particular future purposes and is carried
out by the ‘expert’

2) a broad, process-oriented view of needs which takes into account
factors such as learner motivation and learning styles as well as
learner-defined target language behavior

Another classification of needs types are target and learning needs. Target
needs are defined as what the learner needs to do in the target situation. Target
needs are subcategorized as necessities, lacks and wants. Necessities are the
requirements of the target situation in terms of language use. Lacks refer to the gap
between the target proficiency of the learners and their existing proficiency. Wants
can refer to what the learners want or feel they need to learn of the target language
(Hutchinson & Waters, 1987).

In conclusion, needs analysis is an important factor in designing ESP or EOP
course syllabuses and helps the researchers know the needs of the subjects in

learning English language.

2.3 Second Language Acquisition (SLA) on Adult Learning

Researchers have found the relationship between age and some aspects of
the second language (Tohidian & Tohidian, 2009). Moreover, age is an important
factor in building a second language. Some researchers believed that the critical
period of native language acquisition is from about two years old to the start of
adolescence. In this period, a learner is more likely to acquire language than at any
other time (Lenneberg, Eric, 1967). Furthermore, the second language acquisition
competences among adults seem to differ significantly from the way children acquire
their first language. This has led researchers on the path of investigating the
development of the Critical Period Hypothesis (CPH). Originally, CPH was introduced
by Penfield and Roberts in 1959 and was later made popular and discussed further

by Lenneberg in 1967. Brown (2007) refers to this hypothesis (CPH) as “a biologically



determined period of life when language can be acquired more easily and beyond
which time language is increasingly difficult to acquire” (p. 57). According to him,
“Critical point for second language acquisition occurs around adolescence, beyond

which people seem to be relatively incapable of acquiring a second language”(p. 58).

It is important to investigate if L2 learning capacity declines over a period.
There are rather few studies that thoroughly investigate SLA achievement between
old and young language learners. For instance, Singleton (2004), points out that only
few studies that deal with success and age-related issues between young and old
learners, show that the younger learners perform better than adult L2 learners. In
addition, a study of D’Anglejan et al. (1981) of Canadian immigrants who were
learning French in an intensive language course which also shows how young
learners gained more success than older learners, or in other words, less success
with age (Singleton, 2004). On the other hand, in terms of second language
acquisition there is evidence that favors the hypothesis that “the older the better”.
For example, a study of Ervin-Tripp (1974) which conducted of 31 young English
speaking children who had been exposed to French for a period that spanned nine
months. The results showed that the older students outperformed the younger
learners in every field of the learning process (Singleton 2004). Since the early 1990s,
studies have shown positive results of older beginners that achieve high level of L2
proficiency. However, White and Genesee (1996) hardly found any differences
between English Grammatically test scores among native like French speakers who
begun learning English after the age of twelve and those attained by native-speakers

in language control groups.

Moreover, Bongaerts et al. (1995) studied about Dutch learners that were
beginning to learn English in a classroom environment after the age of twelve. This
research demonstrated that classroom learners were able to gain English
pronunciation ratings within the same range as native-speakers (Singleton, 2004).
Interestingly, this shows that even though L2 acquisition began at the age of 12 and
in classroom instruction setting, those learners could nevertheless attain a native-like
accent. As previously stated, there are evidence that favor “the younger the better”

and also studies indicating that older students can outperform younger learners.



To sum up, there seems to be no clear evidence that can without a doubt
conclude that children learning an L2 will outperform older language learners in the
long run. Moreover, younger (2 learners are more efficient and successful language
learners than the older ones. On the other hand, there is extremely reliable
evidence to support the hypothesis that over the long run, those who begin learning
an L2 in childhood generally gain higher level of proficiency than those who begin at
later stages in life (Singleton, 2004). However, the studies that controvert this
hypothesis are those made in a classroom environment. Therefore, it is hard to
compare classroom instruction over the long run and natural L2 acquisition that does

not take place inside a classroom.

2.4 Adult Learners

It is believed that adults learn differently from children. Therefore, many
researchers study about adult learning theory. Moreover, age has been considered an
important factor in second language acquisition (L2). It’s suggested that success in L2
acquisition highly depends on age (Collier, 1988). Similarly, early studies conducted
by Lenneberg (1967) supported the Critical Period Hypothesis (CPH) and
demonstrated that adults are not as good at second language learning as children. In
addition, there are many studies showed evidence that in the younger learners are,
the higher their language proficiency is (Lenneberg, (1967), Johnson & Newman,
1989). Moreover, Lenneberg’s Critical Period Hypothesis also claims that there is a
certain period where young learners are more influenced to language learning.
Furthermore, some researchers claim that after the period of adolescence, it
becomes more difficult to acquire native-like proficiency, whereas others assume
that adults can reach a native-like proficiency as well. Despite the fact that children
are more likely to develop native-like fluency in the long run, adults can learn a
second language quicker than children in the early stages (Krashen, Long & Scarcella,
1979). It can be said that, there is a correlation between the age of acquisition and
language accuracy. According to the studies of Bialystok & Hakuta (1994), Johnson &
Newport (1989) and Oyama (1978) language learning abilities in L2 start declining
from age 6 or 7 to 16 orl7. However, Hinkel (2005) suggests that Critical Period
Hypothesis is a controversial topic it can be assumed that scholars’ explanations of
critical period hypothesis are not clear and need more clarifications. Thus, Knowles

(1984) associated andragogy with a range of instructional practices that could be



used by instructors to maximize learners’ abilities. Assumptions presented below are
the andragogical model and their applications in teaching.

1. The need to know

Adults need to know why they learn something to be able to undertake
learning; otherwise they do not make an effort to improve. Also, it is important to
initiate students’ need to learn. According to Knowles, Holton & Swanson (2012) the
level of adults’” awareness could be raised by showing learners “the gaps between
where they are now and where they want to be”. Moreover, the scholars suggest
that adults’ learning could be enhanced by “Personnel appraisal systems, job
rotation, exposure to role models, and diagnostic performance assessments...”.” (p.
63). In other words, if adults are properly motivated they are more likely to make
intellectual growth.

2. The learners’ self-concept

Adults need to feel capable of making their own decisions to develop their
“self-direction”. Additionally, they feel resistant when some rules are imposed on
them. According to Brookfield (1986) “Facilitators should create environments where
adults develop their latent self-directing learning skills”. Knowles (1975) assumes that
the “self-directing concept is a process in which individuals take the initiative, with or
without the help of others” (p. 18). In other words, Knowles suggests that if adults
are encouraged to take initiative and choose a learning strategy that they would
benefit from the most they can learn more efficiently and quicker. Moreover, the
scholar assumes that adults who are actively involved in their learning process are
more likely to gain educational growth than those students who are passively wait to
be taught by their teachers. Following Knowles, Holton and Swanson (2012) “As
adult educators become aware of this problem, they make efforts to create learning
experiences in which adults are helped to make the transition from dependent to
self-directing learners” (p.64).

3. The role of the learners’ experiences

Adults enter an educational activity with a great capacity of life experience
that can either prompt or hinder their educational growth. Firstly, adults can use
these experiences to their advantage since they are often aware of the goals that

they want to achieve. Furthermore, grown-ups can be mature in their approach to
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education and make responsible decisions. On the other hand, since adults have
already developed habits and they can reject new ideas that are offered in the
learning environment, the growth of life experience can be problematic in a learning
process. Hence, it is a challenging task for educators to accept adults’ identities and
needs and to help them overcome learning obstacles. Importantly, teaching adults
requires diverse teaching strategies to prompt motivation and intellectual growth.
Following Knowles, Holton & Swanson (2005) “the emphasis in adult education is on
experiential techniques, techniques that tap into the experience of the learners, such
as group discussions, simulation exercises, problem solving activities, case methods,
and laboratory methods instead of transmittal techniques”. Additionally, the
combined work can help students open their minds to new ways of thinking.

4. Readiness to learn

In learning easier tasks should precede more difficult activities to avoid
disappointment and possible pitfalls. This developmental movement is “a
developmental task which rises at or about a certain period in the life of the
individual, successful achievement of which leads to his happiness and to success
with later tasks, while failure leads to unhappiness in the individual, disapproval by
the society, and difficulty with later tasks” (Knowles, 1980). Specifically, the materials
or teaching strategies that are used at an improper time can hinder learners’
development and result in educational failure. It is therefore advisable to devise
adult-education programs in accordance with the assumption that the materials
should be well sequenced and timed. As Knowles explains, (1980) “If the teachable
moment for particular adults to acquire a given learning is to be captured, it is
obvious that the sequence of the curriculum must be timed so as to be in step with
their developmental tasks”. Planning lessons to appropriate sequence is therefore
important.

5. Orientation to learning

Adults are practical in their orientation to learning, which means that they
usually make an effort to learn, provided that they perceive learning helpful in their
daily life experiences. In other words, if they realize that they will not benefit from

learning in their daily life situations, they do not come into an educational activity. As
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Knowles, Holton & Swanson (2005) suggest, “adults are life centered (or task-
centered or problem-centered) in their orientation to learning” in contrast to
children who are “subject centered”. Moreover, if adults are able to apply
knowledge in real life they are likely to perform various tasks quicker and more
effectively. Thus, it is crucial to remember that school textbooks should be as
authentic as possible so that adults can find some real life applications in them.

6. Motivation

If adults are properly motivated they engage in an activity. Scholars have
various definitions of motivation, however “Most social scientists see motivation as a
concept that explains why people think and behave as they do.” (Wtodkowski, 2008).
Understanding learners’ thinking and behavior facilitates students’ learning.

In conclusion, an educators’ role is to encourage and nurture learning
environment. Moreover, learners should participate in a variety of activities that
include discussions and problem solving issues. Since adults learn what they need to
learn, so that learning programs should be organized around real life applications.
Furthermore, learning experiences should refer to specific needs and expectations of
adult learners to create meaningful and relevant learning environment. Moreover,
materials that meet the specific needs of the adult language learners in their
particular contexts, such as EFL or ESL, workplace or academic should be developed.
Developing these materials can involve the teacher and the learners in negotiating
aspects of the syllabus and setting goals via self-evaluation processes and

individualized learning plans.
2.5 Materials Development in Language Teaching and Learning

Material development can be everything which made by people e.g. the
writers, the teachers or the learners (Tomlinson, 1998) to give, utilize information and
provide experience of the using language. The material is designed to promote
language learning. Therefore, it’s important that the researchers need to identify the
learners’ needs and also consider the objective of learning in developing materials.
In addition, the researchers can develop the materials by applying them in order to
improve or to make them more suitable to learners’ needs. Application of

developing materials can be carried out by reducing, adding, omitting, modifying, and
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supplementing learning materials (Tomlinson, 1998). Tomlinson also sums up some
basic principles of developing learning materials for language learning as follows:

1) Materials should achieve impact

Impact is achieved when learners are interested, curious, and pay much
attention to the material.

2) Materials should help learners to feel at ease

Sometimes, learners feel uninterested, anxious, and bored during teaching
and learning process. When learners are at ease, however, they are comfortable and
relaxed when producing language.

3) Materials should help learners to develop confidence

When learners are at ease, they can develop their confidence in producing
the language during the teaching and learning process.

4) What is being taught should be perceived by learners as relevant and
useful

The material being taught should be related to learners’ needs and learners’
interests. They should be able to practice it by using their target language not only in
their real-life but also in the classroom.

5) Materials should require and facilitate learner self-investment

The material, even media, should allow students to carry out many activities
in learner-centered classroom. The media should also facilitate learners when they
do the activities.

The researchers only chose five principles because those principles are
importance to learners’ condition in this study. Those principles must be considered
in developing learning materials. According to those principles, materials developer
must consider some factors. First, before the developer begins to develop learning
materials, she or he should identify the learners’ and learning needs. Then, she or he
analyzes the needs and collects materials which are suitable with the needs. After
that, she or he should determine the possible approaches and techniques which can
be used by considering the condition of the learners and the possible situations of

language use which the learners will encounter.
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2.6 The Importance of Language Tests

In terms of the constructing the pretest and posttest used in the present study,
the researchers followed the ideas of Siriwan (2007) as follows:

A test, as one type of measurement, is “an instrument designed to elicit a
specific sample of an individual’s behaviour” (Bachman. 1990 : 20). A test, in simple
terms, is defined as “a method of measuring a person’s ability, knowledge, or
performance in a given domain” (Brown. 2004 : 3). Testing, including all forms of
language testing, is one form of measurement. It is a universal feature of social life
(McNamara. 2000 : 1). There could be no science as we know it without testing or
measurement (Henning. 1987 : 1). This can also be true for language testing.

Language tests play a powerful role in many people’s lives (McNamara. 2000 : 4),
and an important part of every teaching and learning experience (Madsen. 1983 : 3).
Without testing, there is no reliable means of knowing how effective a teaching
sequence has been. A language test is important not only in language learning and
teaching but also in conducting research. In language learning and teaching, testing
provides a form of feedback, both for learners and teachers (Thormnbury. 2002 : 129).
This is consistent with Madsen (1983 : 4-5) who asserts that good tests can benefit
students, teachers, and even administrators.

Well-made tests of English can at least help students in 2 ways: 1) to create
positive attitudes toward language classes with the help of their teachers to provide
positive classroom experiences for them; and 2) to master the language by requiring
students to study hard, emphasising course objectives, and showing them where
they need to improve (Madsen. 1983 : 5). Similarly, in the field of vocabulary
learning, testing helps to motivate language learners to review vocabulary in
preparation for a test (Thornbury. 2002 : 129). For example, if learners know that they
are going to be tested on their vocabulary knowledge, they may study their
vocabulary harder. Madsen (1983 : 5) indicates that language tests can also help
language teachers reflect on their teaching methods, and make decisions in
administering tests on the placement of students for particular purposes.

With regard to language tests used to serve some particular purposes in research
work on language studies, McNamara (2000 : 5) points out that some researchers may
need to have measures of the language proficiency of the subjects under their
investigation. Therefore, an understanding of language tests and testing is helpful for
researchers in creating language tests, and using tests or the information they

provide, in practical and research contexts. In addition, a language test plays 3
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important roles as gateways at important transitional moments in education, in
employment, and in moving from one country to another.

In sum, a language test and testing play an important role both in language
learning and teaching, and in research as well. Good tests can benefit language
learning and teaching by sustaining or enhancing class morale, aiding learning, and
also reflecting how the students have been responding in class and in their assigned
work. Apart from reflecting the results of their instruction, language tests help
language teachers in decision-making in administering tests on the placement of
students for particular purposes. Tests and testing also help researchers understand
how to create tests to be used to serve the particular purpose of their investigation

in research contexts.

2.7 Types and Purposes of Language Tests

Not all language tests are of the same kind. They differ with respect to how they
are designed, and what they are for in respect of the test method and test purpose.
There is no best test or best technique existing (McNamara. 2000 : 5). A test which
proves ideal for one purpose may be quite useless for another; a technique which
may work very well in one situation can be entirely inappropriate in another (Hughes.
1989 : 6). Normally, the main purpose of testing is to determine a learner’s potential
talent or capacity for learning languages, and to determine someone’s proficiency in
a language (Bailey. 1998 : 37). Therefore, understanding test types can be very
helpful to the test constructor since tests of one kind may not be successfully
substituted for those of another kind.

Some researchers, such as Hughes (1989; 2003); Millman and Greene (1993);
Genesee and Upshur (1996); Bailey (1998) and Brown (2004), have classified language test
types in a similar way. Hughes (1989 : 9), categorises four main types of tests:
proficiency tests, achievement tests, diagnostic tests, and placement tests. Like
those of Hughes’ categories, Millman and Greene (1993), Genesee and Upshur (1996 :
153), and Brown (2004 : 43-47) add one or two more type of other tests. Millman and
Greene (1993) add progress tests; Brown (2004) - language aptitude tests while
Genesee and Upshur (1996) — performance tests and screening tests apart from the
four main types of tests proposed by Hughes (1989).

These test types are certainly differently designed in order to provide
information for different kinds of educational decisions, and existing tests may prove

to be useful but the researcher must decide whether an existing test is suitable for a
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particular purpose, or it is necessary to write appropriate new tests. It is appropriate
to look at each language test type that the researcher kept in mind in deciding in
what test should be employed to serve the particular purpose of the present
investigation:

1) Placement tests are used to identify a particular performance level
of the students and to place them at an appropriate level of instruction (Carroll.
1980 : 75; Henning. 1987 : 2; Brown. 2004 : 45) at the beginning of a course
(Heaton. 1990 : 15). Such a test should be as general as possible and should
concentrate on testing a wide and representative range of ability in English. It should
avoid concentrating on narrow area of language and specific skills. Consequently,
questions measuring general language ability can form a useful part of a placement
test. These questions often consist of filling in blank items and tests of dictations.

2) Achievement tests tend to be given at the end of the course (Alderson
et al. 1995 : 12). They are associated with the process of instruction. They
accumulate evidence during, or at the end of, a course study in order to see whether
and where progress has been made in terms of the goals of learning (McNamara.
2000 : 6). A test of achievement measures a student’s mastery of what had been
taught. It is thus concerned with covering a sample (or selection) which accurately
represents the contents of a syllabus or a course book (Heaton. 1990 : 14). It is also
used to measure the extent of learning in a prescribed content domain, often in
accordance with explicitly stated objectives of a learning programme (Henning. 1987 :
6).

3) Progress tests are given at various stages throughout a language course to
measure to what extent learning goals are being learned or achieved (Carroll 1980, p.
80; Alderson et al, 1995 : 12) during the course of instruction. Tests or quizzes are
used as part an ongoing assessment procedure. It enables teachers to determine
how well their students are doing with the materials that have been covered (Bailey.
1998 : 39), and it should produce a cluster of high mark. If teachers test what has
recently been taught and practised, they should then expect students to score fairly
higsh marks. If most of the students fail to score high marks, something must have
been wrong with the teaching, the syllabus or the materials (Heaton. 1990 : 9).

4) Diagnostic tests are used to identify students’ strengths and weaknesses
(Carroll. 1980 : 81; 1990 : 11; Henning. 1987 : 1; Alderson et al. 1995 : 12; Hughes.
1989 : 13). Diagnostic tests also seek to identify those areas in which a student needs
further help. This test, for example, can show whether a student needs particular

help with a range of skills, or they can be more specific, seeking perhaps to identify
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weaknesses in the students’ uses of grammar or vocabulary (Alderson et al. 1995 :
12).

5) Proficiency tests are designed to test the ability of students with different
language training background (Alderson et al. 1995 : 12; Bailey. 1998 : 37-38). In other
words, it is designed to measure students’ ability in a language regardless of any
training they may have had in that language. The content of a proficiency test,
therefore, is not based on the content or objectives of language courses which
students taking the test may have followed. Rather, it is based on a specification of
what students have to be able to do in the language in order to be considered
proficient (Hughes. 1989 : 9), and to measure how suitable students will be for
performing a certain task or following a specific course (Heaton. 1990 : 17).

6) Aptitude tests are designed to measure capacity or general ability to
learn a foreign language and ultimate success in that undertaking, and to apply to
the classroom learning of any language (Brown. 2004 : 43). A language aptitude test
may also be used to predict the possibility of success of a candidate in learning a
foreign language or a second language (Henning. 1987 : 6; Madsen. 1983 : 200).

7) Performance tests are employed to elicit information about students’
ability to use the language to perform authentic tasks, for example, work as a
telephone operator or in a bank (Bailey. 1998 : 39; Genesee and Upshur. 1996 : 153).

8) Screening tests (which are sometimes referred to as admissions tests by
Bailey. 1998 : 38) are used to admit or reject students for participation in particular
courses or programmes of instruction or to award a certificate of success or
completion (Bailey. 1998 : 38; Genesee and Upshur. 1996 : 153.).

As reviewed above, we can see that different types of language tests and
testing carry a particular purpose, and test constructors use tests to elicit information
from the target subjects. Based on the context of the present investigation which is a
large-scale and an exploratory research work in nature, as well as the purpose of
each type of tests and testing reviewed above, an achievement test was considered
the most suitable since it is designed to measure the learners’ abilities after taking
the course. It was the researcher-constructed test which is particularly designed to

determine the research subjects’ ability after using the English learning package.

2.8 Related Studies

There are many studies about English package learning and police officers.

Some are summarized below:
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Anankanjanakul (2004) constructed an English language learning package for
KKU drivers from Sangsai’s findings (2004) in order to develop their speaking and
listening skills. The subjects were 6 KKU drivers. There were 15 topics in the English
language learning package: (1) making an appointment  (2) greeting (3) suggestions
for tourist  attractions (4) asking-giving directions (5) giving-offering help (6)
pronouncing names of places (7) introducing oneself (8) asking about and telling time
(9) asking-answering about distance information (10) giving thanks and apologizing (11)
saying farewell (12) asking what one did or did not want to do (13) counting (14)
showing sympathy (15) accepting and denying (16) making a compliment.

Another needs study was on domestic servants working for English speaking
foreigners by Wongkeaw (2006). The researcher selected 20 domestic servants from
50 domestic servants as samples of the study. The English package was constructed
from the result of the questionnaires in order to find out the domestic servants’
needs. The language functions were included in the package were greeting and
saying good bye, apologizing, asking for permission, offering help, answering the
phone, telling the time, days and months, house and facilities, household jobs,
meat products, fruits and vegetables, shopping and giving change, and sickness.

Khamkaew (2009) studied Needs and Problems in English Listening and
Speaking Skills: A Case Study of the Metropolitan Police Officers at Counter Service at
Chana Songkram Police Station. The studied found that, 1. The MPOs needed to
improve their English listening and speaking skills in main functions as follows: 1)
greeting and offering help, 2) asking personal details and problems and wants, 3)
giving information about accommodation, tourist information, transportation, and
emergency calls, 4) giving directions, and 5) giving advice and instruction in safety,
travel, and shopping. As for English training course, most MPOs needed to have a
good command of English listening and speaking skills, especially basic English
conversation. Moreover, the MPOs needed to learn via English textbooks and
dialogue practice. In addition, the MPOs suggested that English training course should
be conducted on Saturday and Sunday, lasting 1.30 hours per day, for 3 months.
Furthermore, the trainers should be both Thai teachers and native English speakers.

Romaya (2009) studied English communication competency of Tourist Police
in Thailand (TP). The studied revealed that the TP officers found the most
problematic skills are speaking and listening with foreigners in English. Moreover,
even though some barriers in communication were found in terms of pronunciation,
grammatical misuse, and inadequate vocabulary, the foreign tourists perceived the

TP officers used English comprehensibly.
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Tangpulpolwanit (2010) studied the effect of an English conversational
package which used pictures on physical therapists’ speaking skills. The subjects
were 7 physical therapists. This study aimed to determine the effectiveness of the
English conversational package for Thai physical therapists and to examine the effect
of the English conversational package on the physical therapists’ speaking skill. There
were 5 topics covered in the package: (1) everyday functions (greeting, introducing,
requesting and offering, excusing, apologizing, repeating (2) signs & symptoms (3) the

physical examination (4) treatment section (5) the home program.



CHAPTER 3
RESEARCH METHODOLOGY

3.1 Research Method

The research method in this study is considered the four main points which
are described as follows: first, the needs in English learning skills of police officers
were investigated by using oral interviews and questionnaires.  Second, an
appropriate framework for designing an English learning package for police officers,
how to develop the English learning package based on the nine top ranks
information gained from oral interviews and questionnaires. Third, the pre-test and
post-test were used to evaluate the police officers’ English ability. Finally, the
questionnaire were used to investigate the attitude of English learning package and
to determine whether the police officers’ English skills will be improved after they
have practiced English learning package. The details of the research methods are

described in the next section.

3.2 Population

The sample in this study was selected from a population of 21,856 police
officers (Human Resource Strategy of Royal Thai Police 2014 — 2023, (n.d.) who work
at the police stations in provincial police region 4 in the Northeast of Thailand.
According to Krejcie and Morgan (1970), the purposive sampling method will be used
to select the sample in this study. Therefore, the sample was consisted of 259 police
officers and all samples will be voluntary asked to participate in the study. The
sample of this study was the representatives of the police officers at other police
stations who are not taken the oral interviews and are not responded to the
questionnaires stages.

In the experimental phase, the sample was tested by using pretest before
they start learning by using the English Training. Then, the sample was taken the
pretest, and then was instructed by the professional English lecturers through the

English Training and posttest respectively.
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3.3 Data Collection Procedure

There were five stages of this research study. The first stage was to identify
the needs of police officers in English learning skills by using the oral interview and
questionnaire. In addition, the questionnaire was also used to investigate the
requirement of using English in each department of the police officers. The second
stage was to examine an appropriate framework for designing an English learning
package for police officers and to construct English learning package. The third stage
was to develop the pre-tests and post-tests for police officers. The fourth stage was
to try out the constructed English learning package for police officers. Finally, the
fifth stage was to investigate the attitude of English learning package and to
determine whether the police officers’ English skills will be improved after they
practiced English learning package, the questionnaire on satisfaction toward the
English learning package was used to collect the data in this phase.

This section can be described the research procedure including the data

collection as follows:

Stage 1: Identify the Needs of Police Officers in English Learning Skills

The purpose of this stage was to identify the needs of police officers in
English learning skills. The oral interview was to collect the data in this stage. Sets of
questions for police officers oral interviews were determined by the research
questions based on the literature review, and prepared by the researcher. The
questions consisted of subjects’ general background, necessary of English using
concerning the police officers duties, useful technique on how to learn English, and
other questions related to learning English. These sets of questions were proposed
to and corrected by the research specialists for validity and reliability.

To gather more information in details and to find out the English learning
needs, English language skills, the needs of English learning skill, as well as
requirement of English learning package contents, the questionnaire will be
distributed to the three experts who are research specialist, asking on the requisite

contents of questionnaire including the validity and reliability.
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Stage 2: The Construction of the English Learning Package and

Development of Pretest and Posttest

The followings are the steps for the construction of the English learning

package and development of pretest and posttest.

1. Construct the Content of the Lessons for Police Officers based on

Nine Top Rank Requirements from Questionnaire Collection Stage

1.1 Review related literature on methods of teaching English
communication and implications for teaching English for specific purposes. In
addition, the information obtained from the questionnaires were analyzed and used

as a source to develop the content of the training lessons.

1.2 Determine the components of the content of the Training based
on the results of the interview and questionnaires. The training for police officers’
was employed to the sample after the pretest. The training contents were
developed by the researchers. To evaluate the efficiency of the training contents,
the training was done in a try-out process. The purpose of the try-out was to
improve the training contents. The subjects for the try-out attended the twenty-
one-hour training, and took the posttest after the subjects’ complete the training
program. The subjects' scores from both pretest and posttests were computed and
compare to find out the police officers’ improvement in English learning ability as

well as the efficiency of the training.

2. Develop Pretest and Posttest for the Police officers

The development steps of the pretest and posttest were as in the
following steps;
2.1 Develop the pretests and posttest to be used as a pretest and
posttest to evaluate the police officers’ in English Communication skills.
2.2 Evaluate the tests in 2.1 by the English language teachers and

lecturers who have an experience in both teaching and testing.
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2.3 Improve and correct the items of the pretest and posttest.
2.4 Pilot the tests with police officers at a police station in the
Northeast which is not the target group of the present study.

The pretest and posttest consisted of 60 multiple choice questions
concerning the knowledge of English language communication skills. The testing
objectives were set corresponding to the learning objectives in the training contents.
In consultant with the specialists, the multiple-choice test with four alternatives was
developed and the items of the test were improved and corrected. Then, the
researchers conducted a pilot study with police officers who are not the sample of
the research study. An item analysis was carried out from the data obtained from
the pilot study. Each question was analysed for the level of difficulty and
discrimination power (r) by using the Item Response Theory. The criteria used to

select the test items was 0.3 < = p = > 0.7, and (r) is equal or more than 0.2.

Formula 1: Test Difficulty formula

- R
N

= Difficulty of the test
= Number of students who answer a test item correctly

= Number of students who take the test item

Formula 2: Discrimination formula

D = RU - RL
n
2
D= Discrimination index
Ru=  Number of students who correctly answered in the high group

Rin= Number of students who correctly answered in the low group

N = Number of students in both the high and low group
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Further revision was made with the inappropriate items. The revised test was
administered to police officers. The reliability of the test was determined by using
Kuder-Richardson’s formula (K.R.20). The calculated process of the reliability of the
test and it was accepted at KR-20 > 0.7. The K.R. 20’s formula is presented below.

Formula 3 : K.R.20

{L 1-12 pg
n-1
<,

lie

n = Number of questions

p = The number of students who correctly answered each
question

g = The number of students who incorrectly answered each
question = 1-p

52t =  Variance of the total score

The test items in the posttest were derived from the ones in the pretest.
The rationale for using exactly the same test for both pretest and posttest was to
have an exactly comparable test, thus avoiding the problem of equating different
forms of pretest and posttest. The twenty-one-hour training interval administration
was long enough to control for any short-term memory effect, since the samples

were not be provided with the correct answers after the pretest.

Stage 3: The Try out of the Constructed English Learning Package, Pretest
and Posttest

According to the data gathered from needs analysis questionnaires for
Police officers in stage 1 and the development of pretest and posttest for evaluating
the police officers improvement after taking the English learning package by training
including the construction of the contents for training in stage 2, the researchers tried
out the training contents This phase is trying out the lessons with twenty police
officers who work in a police station in the Northeast and are not the target sample
of the present study as follows:
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1. The police officers were tested by using the pretests. The objective of
this stage is to investigate the improvement of police officers’ knowledge of
communication skills.

2. This stage aims to examine the constructed English learning package
was to evaluate the contents of the training for police officers based on the nine top
ranks contents, the specialists and literature reviews.

3. Evaluate the content of the lessons by the experts in the area of
instructional design.

4. The police officers were tested by using the posttest. The objective of
this stage is to investigate the improvement of police officers’ communication
abilities.

5. Revise the contents for police officers.

Stage 4: The Construction of the Satisfaction Questionnaire Toward

English Learning Package

In this present study, the satisfactions questionnaire was used to examine
what police officers think about the English learning package. It consists of two main
parts. The first part was general information about the police officers who
participated in the training. The second part aims at eliciting the police officers’

satisfaction about the contents of the training.

Stage 5: The English Learning Package by Training

In this stage, all of the police officers attended the training instructed by the
researchers by using the training contents developed by the researchers. Then, after
the training, the actual participant will be 259 police officers who participated in the
study on voluntary basis.

This stage aimed to give the police offices the knowledge of English
communication. The procedures of this phase are as follows:

1. One hour prior to the training, all participants were tested on their English
communication knowledge by using a 1.30 hour pretest.

2. After taking the pretest, they were instructed concerning the developed
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contents of the training which were mainly focused on communication skills
including (1) Greeting and Saying Good-bye, (2) Introducing oneself, (3) Telling the
Time and Date, (4) Describing People and Things, (5) Giving General Information, (6)
Giving Suggestions, (7) Offering Help, (8) Thanking, Responding and Apologizing and (9)
Giving Directions.

In this stage, the researchers instructed the sample in twenty-one hour
including pretest and posttest. The training procedure started with an
explanation of the lesson objectives. Then, the teacher presents the methods in
clear language to help them clarify all of contents during the training. At the end of
the each unit, the police officers practiced the exercising. The instructor concluded
and briefly discussed the content of the lesson and summarized what police officers
have learned.

3. After the training, a posttest was given to all police officers who
participated in the training to investigate their improvement in communication
abilities. The same test was used in the pretest and posttest. Each test was taken
approximately 1.30 hours.

4. After taking the posttest, the participants were asked to respond to the
satisfactions questionnaire to investigate their satisfactions towards the English
language learning package by training, and to examine on how the training help

them to improve their English communication abilities.
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The research instruments were used to answer the research questions as

summarized in Table 1.

Table 3.1 The research questions and the research instruments

Research Questions

Instruments

Purposes

1. What are the needs in

English learning skills of police

officers in the Northeast?

Oral interviews

To identify the needs of
police officers in English

learning skills.

Needs Analysis

Questionnaire

To develop an English
learning package for police

officers.

2. Which division of the

Northeast Police Organization

is English most required?

Needs Analysis

Questionnaire

To investigate the
requirement of using
English in each
department of the police

officers.

3. How should the English
learning package be

presented?

Needs Analysis

Questionnaire

To examine an
appropriate framework for
designing English learning

package for police officers.

4. How does the English
learning package help the
police officers increase their
effectiveness in

communication skill?

Pretest and posttest

To determine police
officer’s learning
improvement after taking
the English learning
package.

5. What was the satisfaction

towards the English learning

package in the success of the

English communication?

Satisfaction

Questionnaire

To investigate the
satisfactions toward

English learning package.
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The instruments used in the research study were as follows:
1) Oral Interview

The open-ended interviews were used to collect the data from fifteen police
officers’ opinions toward the English learning skill needs and the requirement of
learning English. The categories of questions prepared by the researchers included
the necessary of English using concerning the police officers duties, useful technique
on how to learn English, and other questions related to learning English. The
interview was conducted in Thai. A tape recorder was used to record the entire
session with the subjects’ permissions.

2) Questionnaire on Needs Analysis

The questionnaire was constructed to be used as the main instrument
in the first stage for data collection. The questionnaire was in Thai in order to avoid
the misunderstanding by the subjects and to eather the overall information
accurately. This questionnaire concerning police officers’ needs and requirements of
English learning package to develop their English communication skills was checked
for correct usage by the experts.

This is a very important process because, as Denscombe (2003, p. 152)
indicated, the wording of the questions is important to get right. It was found that
some question items were not clear and needed revision. After the revision of the
question items, the Thai version of the needs analysis questionnaire was given to
three lecturers of university and then was translated into the English for purposes of
discussion within the research. The English version of the needs analysis
questionnaire was given to five lecturers of English, and three native speakers of
English, for content validity and wording.

As indicated, the needs analysis questionnaire was particularly designed and
generated with the main objective of eliciting the frequency of subjects’ need. The
first part of the needs analysis questionnaire was about the police officers general
information questionnaire which was employed for each police officer’s gender, age

rank, educational level, year of working, and division. It was necessary to determine
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the division of police offices in the questionnaire because it involved the major
variables being investigated the most English requirement. The second part of the
needs analysis questionnaire was the police officers’ general information about their
intent to attend the provided English training. In addition, this questionnaire was
gathered for each police officers’ thought about how does English necessary to their
career. To explore the police officers’ English abilities the subjects were asked to rate
their English skills included listening, speaking and reading. This part of needs analysis
questionnaire also explored the needs of contents in learning English. The police
officers were ask to rate the English contents that they want to learn.

The Alpha Coefficient (QL) or Cronbach alpha was used to check the internal
consistency of the need analysis questionnaire. Franenkel and Wallen (1993) assert
that this procedure, Alpha Coefficient (QU), was appropriate for calculating the
reliability of the items that were not scored right versus wrong. What follows is the

reliability estimate based on a 601 police officers sample shown in a tabular format.

Table 3.2 Reliability estimate of the need analysis questionnaire as a whole and the

two main categories:

English Learning Need Analysis English The Needs of
Needs Questionnaire as a  Language Contents in Learning
Whole (25 Items) Skills English
(4 Items) (13 Items)
Reliability Estimate 87 .82 .89
(Alpha Coefficient:
)

As can be seen in Table 3.2 above, the figures of reliability estimates of the
needs analysis for the present investigation are high when compared with the

acceptable reliability coefficient of .70. In general, the reliability coefficient of .70 is
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acceptable as a useful rule of thumb for research purposes (Fraenkel and Wallen, 1993).
This can be concluded that the reliability estimates of the need analysis

questionnaire for the present investigation are acceptable.

3) Questionnaire on satisfaction towards English learning package

In this present study, the satisfactions questionnaire was constructed to
investigate what police officers think about the English learning package. It consists of
two main parts. The first part was general information about the police officers who
participated in the training. The second part aims at eliciting the police officers’

satisfaction about the contents of the training.

Table 3.3 Reliability estimate of the satisfactions questionnaire as a whole

Satisfactions Satisfactions Questionnaire as a
Whole (10 Items)

Reliability Estimate (Alpha Coefficient: QL) .84

As can be seen in Table 3.3 above, the figures of reliability estimates of the
satisfaction for the present investigation are high when compared with the
acceptable reliability coefficient of .70. In general, the reliability coefficient of .70 is
acceptable as a useful rule of thumb for research purposes (Fraenkel and Wallen, 1993).
This can be concluded that the reliability estimates of the satisfactions questionnaire

for the present investigation are acceptable.

3.5 Data Analysis Methodology

The data obtained will be analyzed and interpreted to find the answers for

the research questions as follows:

1. Analysis of Data Obtained from Oral Interviews

The data obtained from oral interviews of the police officers was grouped
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into categories by using content analysis. The data was used as resources for

constructing the questionnaires.

2. Analysis of Data Obtained from the Needs Analysis Questionnaire
The data obtained from questionnaires was used to develop the
Appropriate materials base on the nine top rank from the questionnaire that was the
English learning package for police officers in order to improve their English ability in
communicating with the foreigners. Then, the researchers administered the
questionnaires after the sample finished the English learning package by training in
order to examine of their improvement attitude towards the materials. The statistic

used in this stage was percentage, means and standard deviation (S.D).

3. Analysis of Data Obtained from the Pretest and the Posttest
1) The data obtained from the pretest and the posttest of police
Officers
The mean scores of a pretest and a posttest will be calculated to find their
significant differences by using pair t-test to compare police officers’ learning

improvement in communication abilities after taking the English learning package.

2) Analysis of the data obtained from satisfactions questionnaire
After the data gained from satisfactions questionnaire and police officers’
diaries will be collected from the sample, a content analysis will be carried out. The
statistic used in this stage was percentage, means and standard deviation (S.D). The

researchers, then, categorized the findings into groups.
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Table 3.4 Summary of research instruments and data analysis

Research Questions Instruments Data Analysis
1. What are the needs in Oral interviews Content Analysis
English learning skills of police
officers in the Northeast?
Needs Analysis - Percentage
Questionnaire - Means
- Standard deviation (S.D)
2. Which division of the Needs Analysis - Means
Northeast Police Organization  Questionnaire - Standard deviation (S.D)
is English most required?
3. How should the English Needs Analysis - Means
learning package be Questionnaire - Standard deviation (S.D)

presented?

4. How does the English
learning package help the
police officers increase their
effectiveness in

communication skill?

Pretest and posttest Pair t-test

5. What are the satisfactions
toward the English learning
package in the success of the

English communication?

Satisfaction - Means

Questionnaire - Standard deviation (S.D)




CHAPTER 4
RESULTS

4.1 The Results of Oral Interview Questions

To analyze the police officers’ needs in English language learning, the oral
interview was conducted with 20 police officers and the results from the data
collection were described as followings details;

Question 1: How does English play important roles in your current job?

Most police officers responded to this question that English is
necessary and important to their job because they thought that English is the
international language. Moreover, there are many foreigners visit Thailand for many
reasons such as traveling or stay longer during their holidays. AEC is also reflected

the number of tourists taking tour and staying in Thailand.

Question 2: Is your English knowledge sufficient for your work?

Most police officers highlighted the answers that their English
knowledge is not sufficient for their career since the police officers could not explain
something to the foreigners in English clearly. Moreover, some of police officers
afraid of speaking English with the foreigners. They either hardly practice or not
frequently speak English. Lack of understanding of English was also the reason of

insufficient in English knowledge to the application of using English.

Question 3: Are there any techniques to help you communicate in English?
Most of police officers use some techniques to help them
communicating in English. The techniques that the police officers responded to this
question were internet, translated books, any kinds of book, take a training course,
talk to the foreigners, ask for help from translator, use dictionary, sing a song, play
games, listen to music, watch movies and series, and practice speaking English while
attend the meeting.

Question 4: How many hours do you practice or improve in using English per
day?
Most of police officers spend various times in practicing English such
as 20 — 30 minutes, 30 — 40 minutes, at least 1 hour, 1 — 2 hours, 2 hours and 3

hours.
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Question 5: When you encounter the problems in communicating in English,
how do you cope with them?
When the police officers encounter the problems in communicating in
English, they may ask for help form the one who knows English, use translation book,
access through the internet, consult with the expert, translator and use mobile

application.

Question 6: If there is English course provided, what is the first stage that
should be started?
The police officers responded to the question that the course
Provided should be included speaking task, vocabulary, greeting and introduction,
introducing places, vocabulary at work, Grammar, giving direction, sentence usage

and ask the foreigners for offering help and requirement.

4.2 The Results of the questionnaire on Needs Analysis

4.2.1 The Results of Part | of the questionnaire on Needs Analysis

The questions in Part | asked about the subjects’ General information. The
results are described as follows:

As shown in Table 4.1 below, when gender of the police officer was
considered, it revealed that out of 601 police officers, 547 were males and it

counted for 91 percent and there were 54 females and it counted for 9 percent.

Table 4.1 Gender of police officers

Gender Frequency Percentage
Male 547 91.0
Female 54 9.0

Total (N=601) 601 100.0

Table 4.2 Age of police officers

Age (Years) Frequency Percentage

Less than 20 a 0.7
20-29 82 13.6
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Age (Years) Frequency Percentage
30-39 84 14.0

40-49 234 38.9

More than 50 197 32.8

Total 601 100.0

Table 4.2 shows the minority of the subjects was less than 20 years old which

comprised 4 police officers (0.7%). On the other hand, the majority of the subjects

were between 40-49 years old which comprised 234 police officers (38.9%). It was

also found that 84 police officers were 30-39 years old (14.0 %) and 82 police officers

were between 20-29 years old (13.6%). In addition, there were 197 police officers

who had age more than 50 years old which counted for 32.8 percent.

Table 4.3 Rank of police officers

Rank Frequency Percentage
Police Lance Corporal 62 10.3
Police Corporal 24 4.0
Police Sergeant 2 0.3
Police Sergeant Major ar 7.8
Police Senior Sergeant Major 276 a6
Police Sub-Lieutenant 17 2.9
Police Lieutenant 60 10.0
Police Captain 91 15.1
Police Major 6 1.0
Police Lieutenant Colonel 14 2.3
Police Colonel 2 0.3
Total 601 100.0

The police officer’s rank was examined, as shown in Table 4.3. It was found

that the range of the majority of the subjects was police senior sergeant major which

comprised 276 police officers (46%). On the other hand, the ranges of the minority of

the subjects were police sergeant which comprised 2 police officers (0.3%) and
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police colonel comprised 2 police officers (0.3%) equally. In addition, 91 police

officers were police captain (15.1%).

Table 4.4 Position of police officers

Position Frequency Percentage
Sub-Squad Leader 5 0.8

Squad Leader 408 67.9
Sub-Inspector 164 27.3
Inspector 18 3.0

Deputy Superintendent 3 0.5
Superintendent 3 0.5

Total 601 100.0

The police officer’s position was examined, as shown in Table 4.4. It was
found that the position of the majority of the subjects was squad leader which
comprised 408 police officers (67.9%). On the other hand, the ranges of the minority
of the subjects were Deputy Superintendent which comprised 3 police officers (0.5%)
and superintendent comprised 3 police officers (0.5%). In addition, 164 police officers

were Sub-Inspector (27.3%).

Table 4.5 Educational level of police officers

Educational level Frequency Percentage
High school Certificate 193 32.1
Vocational Certificate 16 2.7

High Vocational Certificate 38 6.3
Bachelor Degree 309 51.4
Master Degree 36 6.0
Doctoral Degree 1 0.2

Others 8 1.3

Total 601 100.0
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The results were shown in Table 4.5 was the police officers’ educational
background, it was found that the majority of the subjects had their education at
bachelor degree level; 309 police officers (51.4%). On the other hand, the majority of
subjects ‘educational background was at Doctoral Degree level; 1 out of 601 (0.2%).
Interestingly, there were 193 police officers who graduated at high school certificate
level (32.1%).

Table 4.6 Years of working of police officers

Years of working Frequency Percentage
less than 1 year 35 5.8

1-5 years 99 16.5

6 -10 years 65 10.8

11 - 15 years 67 111

16 -20 years 76 12.6

over 21 years 259 43.1

Total 601 100.0

As shown in Table 4.6, when police officers were asked on their number of
years of working experience, the results indicated that the majority (259 police
officers) of the subjects had working experiences over 21 years which counted for
56.14 percent of the subjects. On the other hand, the minority (35 police officers) of
the subjects had working experiences which counted for 5.8 percent of the subjects.
Moreover, it was found that 99 police officers (16.5%) had working experiences

between 1-5 years.

Table 4.7 Division of police officers

Division Frequency Percentage
Inquiry division 72 12.0
Investigation division 91 15.1
General staff division 107 17.8
Traffic division 82 13.6

Suppression division 236 39.3
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Table 4.7 Division of police officers (Cont.)

Division Frequency Percentage
Information division a4 0.7

Others 9 1.5

Total 601 100.0

The police officer’s division was examined, as shown in Table 4.7. It was
found that the majority of the subjects was from Suppression division which
comprised 408 police officers (39.3%). On the other hand, the minority of the
subjects was Information division which comprised 4 police officers (0.7%). Moreover,

107 police officers were in General staff division (17.8%).

4.2.2 The Results of Part 2 of the questionnaire on needs analysis

The questions in part 2 asked the police officers as subjects of the study

about the general information about English language skills. The results were

described as follows:

When the subjects were asked about the necessity of English at work, the
results found that 536 of them (89.2%) reported that English language is essential for
them, whereas 65 police officers (10.8%) indicated that English is not essential at
work.

When the subjects were asked whether they had any opportunities to
communicate with foreigners at work, the data from Table 4.8 showed that 362
police officers (60.2%) had opportunities to serve foreigners and 239 of them (39.8%)

did not have any opportunities to communicate with foreigners at work

Table 4.8 English language usage opportunities to communicate with foreigners at

work

Giving services Frequency Percentage
Use 239 39.8

Not Use 362 60.2

Total 601 100.0
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Moreover, when 362 police officers who used to communicate or serve any
foreigners at work were asked how often they used English language to communicate
with foreigners, most police officers (70.4%) used to communicate once a week and
3.6% of them used to communicate more than five times a week as shown in Table
a.9.

Table 4.9 Frequency of communicating with foreigners at work

The frequency of using English ~ Frequency Percentage
Once a week 255 70.4

2-3 times a week 85 23.5

4-5 times a week 9 25

More than 5 times a week 13 3.6

Total 362 100.0

It was found from the results of the questionnaire that 285 police officers
(47.4%) had attended a short English language training course, whereas 316 of them
(52.6%) had never attended any English language training course. When they were
asked if an English language training course is essential to their work as a police
officer, 533 police officers (88.7%) reported that an English language training course is

essential for them.

Table 4.10 Desire to attend an English training

Attending an English language training Frequency Percentage
Attend 486 80.9

Not attend 115 19.1

Total (N=601) 601 100.0

Moreover, when they were asked their desire to attend if the English language
training course is organized, the data showed that 486 of them (80.9%) expressed

their desire to attend as shown in Table 4.10.
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Division Attend  Percentage  Not Attend  Percentage Total
Inquiry division 59 12.13 13 11.30 72
Investigation division 67 13.78 24 20.87 91
General staff division 88 18.10 19 16.52 107
Traffic division 69 14.20 13 11.31 82
Suppression division 194 39.92 a2 36.52 236
Information division 2 0.42 2 1.74 4
Others 7 1.45 2 1.74 9
Total 486 100 115 100 601

It found from Table 4.11 that the majority of the subjects who wanted to learn

English were from Suppression division (194 police officers) and it counted for 39.92

percent.

In order to determine the subjects’ opinion on their English language skills, all

subjects were asked to rate their feeling on a Likert’s five- point rating scale as

follows (Likert, 1932):

Scale Level of English language skills Mean range
5 Excellent 421~ 500
a4 Good 3.41 -4.20
3 Moderate 2.61 -3.40
2 Low 1.81 - 2.60
1 Very low 1.00 - 1.80

Table 4.12 Police officers’ opinion on their English language skills

Police officers’ opinion on their English language skills

English language skills (N=601)

Mean S.D. Meaning
Listening 2.16 0.808 Low
Speaking 2.06 0.755 Low
Reading 2.40 0.855 Low
Writing 2.26 0.825 Low
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From Table 4.12, all of English skills were considered as “low”, listening skill
(X = 2.16), speaking (X = 2.06), reading skill (X = 2.40) and writing skill (X = 2.26).

Table 4.13 Police officers’ opinion on their practicing English in daily life

Frequency Percentage Frequency Percentage

English practicing Total
Choose Choose Not Choose Not Choose

Listen to the English news 90 15 511 85 601

Learn from English 212 35.3 389 64.7 601

commercial text book

Learn from English learning 122 20.3 a79 79.7 601

package

Learn English via the 251 41.8 350 58.2 601

Internet

Listen to English music 105 1S 496 82.5 601

Read English newspaper, 65 10.8 536 89.2 601

magazine etc.

Other (Talk to foreigners) a6 157] 555 923 601

From Table 4.13, the result indicated that most police officers agreed on
learning English via the internet (41.8%), learning from English commercial text book
(35.3%), and learning from English learning package (20.3%) respectively.

When the subjects were asked about the appropriate language tools to be
used for learning English language, the results as shown in Table 4.14 indicated that
out of 601 police officers, 274 of them (45.6%) reported that they chose “Training”
the most, whereas 259 police officers (43.1%) reported that they chose “Booklet”.
However, 191 police officers reported that computer assisted program should be the

appropriate language tool for learning English.



a2

Table 4.14 Police officers’ opinion on their appropriate language learning tools

Frequency Percentage Frequency Percentage

Language learning tools Total
Choose Choose Not Choose Not Choose
Compact Disc 133 22.1 468 77.9 601
Booklet 259 43.1 342 56.9 601
Computer assisted program 191 31.8 410 68.2 601
Training 274 45.6 327 54.4 601
Others 16 2.7 585 97.3 601

4.2.3 The Results of Part 3 of the Questionnaire

The questions in part 3 asked the police officers on their needs of

English language skills they want to learn. The results were described as follows:

In order to determine the subjects’ opinion on their English language

skills, all subjects were asked to rate their needs on a Likert’s five- point rating scale

as follows (Likert, 1932):

Scale Needs of English language skills Mean range
5 Very High 4.21 - 5.00
il High 341 -4.20
3 Moderate 2.61 - 3.40
2 Low 1.81 - 2.60
1 Very low 1.00 - 1.80

Table 4.15 Police officers’ opinion on the needs of English language skills

English language skills

Police officers’ opinion on the needs of English
language skills (N=601)

Mean S.D. Meaning
Listening 4.24 0.60 Very High
Speaking 4.45 0.53 Very High
Reading 3.45 0.59 High
Writing 2.20 0.52 Low




43

As can be seen in Table 4.15, it found that speaking skill (X = 4.45) was the
most needed skill the police officers want to learn, followed by listening skill (X =
4.24), reading skill (X = 3.45) and writing skill (X = 2.20).

4.2.4 The Results of Part 4 of the Questionnaire
The subjects were asked to identify which English contents are
important to be included in the English language course for police officers. The
results as shown on Table 4.14 revealed the need of certain topics suggested by
police officers. All subjects were asked to express their opinion on a five point
Likert’s scale as follows (Likert, 1932):

Scale Needs of Contents in Learning English  Mean range
5 Very High 4.21 -5.00
aq High 341 -4.20
3 Moderate 2.61 -3.40
2 Low 1.81 - 2.60
1 Very low 1.00 - 1.80

Table 4.16 Police officers’ opinion on the needs of contents in learning English

Subjects’ opinion on the needs of contents

Contents in learning English (N=601)
Mean S.D. Meaning

1. Greeting & Saying Good-bye 3.90 1.133 High
2. Introducing oneself 3.86 1.142 High
3. Answering the Phone 3.74 1.185 High
4. Giving Suggestions 3.82 1.187 High
5. Offering Help 3.83 1.179 High
6. Making Appointments 3.67 1.201 High
7. Giving the Directions 3.97 1.143 High
8. Telling the Time & Date 3.84 1.113 High
9. Describing People & Things 3.81 1.151 High

10. Giving General Information 3.86 1.166 High
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Table 4.16 Police officers’ opinion on the needs of contents in learning English

(Cont.)
Subjects’ opinion on the needs of contents
Cois in learning English (N=601)
Mean S.D. Meaning
11. Thanking & Responding. Apologizing  3.86 1.149 High
12. Accepting and Denying 3.80 1.180 High

The data from Table 4.16 revealed the level of importance of certain
language contents based on the opinion of the subjects and 9 of them are as
follows:

1) Greeting & Saying Good-bye
2) Introducing oneself

3) Telling the Time & Date

4) Describing People & Things

(

(

(

(

(5) Giving General Information
(6) Giving Suggestions

(7) Offering Help

(8) Thanking & Responding, Apologizing
(

9) Giving Directions

4.3 The Results of the Questionnaire on Satisfaction towards the English
Learning Package.
4.3.1 The Results of Part 1 of the Questionnaire on Satisfaction
The first part of the questionnaire focused on the background information of
the subjects which comprised 259 police officers. As shown in Table 4.17, when the
police officers s’ gender was considered, it revealed that out of 259 police officers,

224 were males (86.5%) and 35 police officers were females (13.5%).

Table 4.17 Gender of police officers

Gender Frequency Percentage
Male 224 86.5
Female 35 13.5

Total 259 100.0
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Age (Years) Frequency Percentage
Less than 20 4 1.5

20-29 56 21.6

30-39 a6 17.8

40-49 88 34.0

More than 50 65 25.1

Total 259 100.0

The police officers’ age was examined, as shown in Table 4.18. It was found

that only 4 police officers which counted for 1.5 percent had the age range less than

20 years old. The age range of the majority of the subjects was between 40-49 years

old which comprised 88 police officers (34%). It was also found that 65 police

officers were more than 50 years old (25.1%).

Table 4.19 Rank of police officers

Rank Frequency Percentage
Police Lance Corporal ar 18.1
Police Corporal 10 39
Police Sergeant Major 25 9.7
Police Senior Sergeant Major 114 44.0
Police Sub-Lieutenant 9 3.5
Police Lieutenant 19 7.3
Police Captain 29 11.2
Police Major .8
Police Lieutenant Colonel 1.2
Police Colonel A4
Total 259 100.0

The police officer’s rank was examined, as shown in Table 4.19. It was found

that the majority of the sample was Police Senior Sergeant Major which comprised

114 police officers (44%). On the other hand, the minority of the sample was Police
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Colonel which comprised 1 police officer (0.4%) and Police Major which comprised 2

police officers (0.8%).

Table 4.20 Position of police officers

Position Frequency Percentage
Sub-squad Leader a4 1.5

Squad Leader 196 75.7
Sub-Inspector 51 19.7
Inspector 6 2.3
Superintendent 2 8

Total 259 100.0

The police officer’s position was examined as shown in Table 4.20. It was
found that the majority of the sample was Squad Leader which comprised 196
police officers (75.7%). On the other hand, the ranges of the minority of the sample
were Superintendent which comprised 2 police officers (0.8%) and Sub-Squad Leader

which comprised 4 police officers (1.5%).

Table 4.21 Educational level of police officers

Educational Level Frequency Percentage
High school Certificate 78 30.1
Vocational Certificate 8 3.1

High Vocational Certificate 15 5.8
Bachelor Degree 140 54.1
Master Degree 15 5.8

Others 3 1.2

Total 259 100.0

The results shown in Table 4.21 found that the majority of the subjects had
their education at bachelor degree level; 140 police officers (54.1%). It also was
found that 78 police officers graduated at high school certificate level and 15 of 259

police officers graduated at high vocational certificate level.
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Table 4.22 Division of Police officers

Division Frequency Percentage
Inquiry division 26 10.0
Investigation division 42 16.2
General staff division 51 19.7

Traffic division 41 15.8
Suppression division 83 32.0
Information division 9 35

Others 7 2.7

Total 259 100.0

When the police officers were asked about their divisions, the results as
shown in Table 4.22 revealed that the most samples were in Suppression division

which counted for 32 percent.

4.3.2 The Results of Part 2 of the Questionnaire on Satisfaction towards
the English Learning Package.

The samples were asked on their satisfaction of the English learning package
for police officers in Region 4 as shown on Table 4.23. All subjects were asked to

express their satisfaction on a five point Likert’s scale (Likert, 1932) as follows:

Scale Satisfaction towards the English Mean range

Learning Package

5 Very High 4.21 - 5.00
q High 341 -4.20
3 Moderate 2.61 -3.40
2 Low 1.81 - 2.60
1 Very low 1.00 - 1.80
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Table 4.23 Police officers’ satisfaction towards the English learning package

Detail X S.D. Meaning

1. The content of the training is appropriate with ~ 4.47 .558 Very High
the English language usage of police officers.

2. The content of the training can improve your 4.24 .709 Very High
English language skills to be used in
performing duty.

3. The content of the training can improve your 4.29 619 Very High
English communicative skills to be used in
performing duty.

4. The content of the training helps you to be 4.35 .649 Very High
more confident in using English.

5. The content of the training helps you to use 4.31 567 Very High
English in various situations.

6. The content of the training helps you to 4.54 624 Very High
realize the importance of using English in

performing duty.

7. This training helps you in learning and 4.39 .608 Very High
improving your English ability.

8. This training meets your expectation. 4.37 .550 Very High

9. Appropriateness of the training period 4.42 567 Very High

10. Benefits received from this training 4.55 528 Very High

Total 4.39 307 Very High

The results revealed that (10) benefits received from this training ( X =4.55,
S.D. = 0.624) and (6) the content of the training helps learners to realize the
importance of using English in performing duty (X =4.54, S.D. = 0.528) were quite
similar and were perceived as “very high”. Overall average was perceived as “very
high” (X =4.39, S.D. = 0.307).
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Table 4.24 Police officers’ satisfaction towards the English learning package classified

by eender
Details Gender X S.D. Meaning
1. The content of the training is appropriate ~ Male 4.48 .552 Very High
with the English language usage of police .
Female  4.40 .604 Very High
officers.
2. The content of the training can improve Male 4.25 701 Very High
your English language skills to be used in .
. Female 4.23 170 Very High
performing duty.
3. The content of the training can improve Male 4.30 632 Very High
your English communicative skills to be .
. _ Female  4.20 531 Very High
used in performing duty.
4. The content of the training helps you to Male 4.35 617 Very High
be more confident in using English. Female  4.34 .838 Very High
5. The content of the training helps you to Male 4.30 548 Very High
use English in various situations. Female  4.34 .684 Very High
6. The content of the training helps you to Male 4.56 573 Very High
realize the importance of using English in _
. Female  4.37 877 Very High
performing duty.
7. This training helps you in learning and Male 4.41 .600 Very High
improving your English ability. Female  4.23 646 Very High
8. This training meets your expectation. Male 4.37 .553 Very High
Female 4.34 .539 Very High
9. Appropriateness of the training period Male 4.43 .556 Very High
Female 4.34 .639 Very High
10. Benefits received from this training Male 4.55 516 Very High
Female 4.54 611 Very High
Male 4.39 .284 Very High
Total
Female  4.33 .428 Very High

From Table 4.24, it showed that 9 items rated by male were higher than

female. Only item 5 rated by female was higher than male which was perceived as
“very high” (X =4.34, S.D. = 0.684). Overall mean score both male ( X =4.39) and

female ( X =4.33) were slightly different.
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Table 4.25 Police officers’ satisfaction towards the English learning package classified

by age
Detail Age X S.D. Meaning
1. The content of the training  Less than 20 4.50 S5T7 Very High
is appropriate with the English ~ 20-29 years old 4.30 601 Very High
language usage of police 30-39 years old 4.46 546 Very High
officers. 40-49 years old 4.56 522 Very High
More than 50 4.49 562 Very High
2. The content of the training  Less than 20 4.50 S5T7 Very High
can improve your English 20-29 years old 4.13 764 High
language skills to be used in 30-39 years old a.17 739 High
performing duty. 40-49 years old 4.26 .686 Very High
More than 50 4.35 672 Very High
3. The content of the training  Less than 20 4.25 .500 Very High
can improve your English 20-29 years old 4.25 667 Very High
communicative skills to be 30-39 years old 4.33 .560 Very High
used in performing duty. 40-49 years old 4.25 .630 Very High
More than 50 4.34 619 Very High
4. The content of the training  Less than 20 4.50 S5T7 Very High
helps you to be more 20-29 years old 4.32 165 Very High
confident in using English. 30-39 years old 4.37 .645 Very High
40-49 years old 4.34 .623 Very High
More than 50 4.35 .598 Very High
5. The content of the training  Less than 20 4.50 577 Very High
helps you to use English in 20-29 years old 4.25 611 Very High
various situations. 30-39 years old 4.24 524 Very High
40-49 years old 4.25 531 Very High
More than 50 4.46 .588 Very High
6. The content of the training  Less than 20 4.75 .500 Very High
helps you to realize the 20-29 years old 4.41 781 Very High
importance of using English in  30-39 years old 4.59 .580 Very High
performing duty. 40-49 years old 4.56 623 Very High
More than 50 a.57 .499 Very High
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Table 4.25 Police officers’ satisfaction towards the English learning package classified

by age (Cont.)

Detail Age X S.D. Meaning

7. This training helps you in Less than 20 4.25 .500 Very High
learning and improving your 20-29 years old 4.32 664 Very High
English ability. 30-39 years old 4.46 .585 Very High
40-49 years old 4.31 575 Very High

More than 50 4.51 616 Very High

8. This training meets your Less than 20 4.25 .500 Very High
expectation. 20-29 years old 4.34 549 Very High
30-39 years old 4.39 614 Very High

40-49 years old 4.40 .558 Very High

More than 50 4.34 509 Very High

9. Appropriateness of the Less than 20 4.25 .500 Very High
training period 20-29 years old 4.38 .648 Very High
30-39 years old 4.43 .583 Very High

40-49 years old 4.38 532 Very High

More than 50 4.51 534 Very High

10. Benefits received from this  Less than 20 5.00 .000 Very High
training 20-29 years old 4.52 .603 Very High
30-39 years old 4.61 537 Very High

40-49 years old 4.55 501 Very High

More than 50 4.52 503 Very High

Total Less than 20 a.47 .150 Very High
20-29 years old 4.32 427 Very High

30-39 years old 4.40 322 Very High

40-49 years old 4.38 269 Very High

More than 50 4.44 209 Very High

When the police officer were classified by their age to rate all 10 items, it

found on Table 4.25 that the police officers who are less than 20 years old rated the

highest mean score as 4.47, followed by the police officers who are more than 50

years old ( X =4.44) and 30-39 years old ( X =4.40).



52

Table 4.26 Police officers’ satisfaction towards the English learning package classified

by rank
Detail Rank X S.D. Meaning
1. The content of the  Police Lance Corporal 4.38 573 Very High
training is appropriate  Police Corporal 4.50 107 Very High
with the English Police Sergeant Major 4.40 .500 Very High
language usage of Police Senior Sergeant 4.54 535 Very High
police officers. Major
Police Sub-Lieutenant 4.33 .500 Very High
Police Lieutenant 4.53 612 Very High
Police Captain 4.31 .604 Very High
Police Major 4.50 107 Very High
Police Lieutenant 5.00 .000 Very High
Colonel
Police Colonel 5.00 - Very High
2. The content of the  Police Lance Corporal 4.13 741 High
training can improve Police Corporal 4.30 675 Very High
your English language  Police Sergeant Major 4.24 663 Very High
skills to be used in Police Senior Sergeant 4.28 710 Very High
performing duty. Major
Police Sub-Lieutenant 4.56 527 Very High
Police Lieutenant 3.89 .809 High
Police Captain 4.34 .670 Very High
Police Major 4.00 .000 High
Police Lieutenant 5.00 .000 Very High
Colonel
Police Colonel 4.00 - High
3. The content of the  Police Lance Corporal 4.26 675 Very High
training can improve Police Corporal 4.70 .483 Very High
your English Police Sergeant Major 4.24 436 Very High
communicative skills Police Senior Sergeant 4.21 616 Very High
to be used in Major
performing duty. Police Sub-Lieutenant 4.56 527 Very High
Police Lieutenant 4.26 733 Very High
Police Captain 4.45 .632 Very High
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Table 4.26 Police officers’ satisfaction towards the English learning package classified
by rank (Cont.)

Detail Rank X S.D. Meaning
Police Major 4.00 .000 High
Police Lieutenant a.67 S5T7 Very High
Colonel
Police Colonel 4.00 - High
4. The content of the  Police Lance Corporal 4.26 193 Very High
training helps you to Police Corporal 4.40 516 Very High
be more confident in  Police Sergeant Major 4.52 .653 Very High
using English. Police Senior Sergeant 4.37 613 Very High
Major
Police Sub-Lieutenant 4.67 500 Very High
Police Lieutenant 4.11 137 High
Police Captain 4.34 484 Very High
Police Major 3.50 707 High
Police Lieutenant 4.33 S5T7 Very High
Colonel
Police Colonel 5.00 - Very High
5. The content of the  Police Lance Corporal 4.23 .633 Very High
training helps you to Police Corporal 4.30 .483 Very High
use English in various  Police Sergeant Major 4.36 569 Very High
situations. Police Senior Sergeant 4.27 537 Very High
Major
Police Sub-Lieutenant 4.44 527 Very High
Police Lieutenant a.47 697 Very High
Police Captain 4.28 528 Very High
Police Major 4.50 707 Very High
Police Lieutenant 4.67 S5TT Very High
Colonel
Police Colonel 5.00 - Very High
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Table 4.26 Police officers’ satisfaction towards the English learning package classified
by rank (Cont.)

Detail Rank X S.D. Meaning
6. The content of the  Police Lance Corporal 4.45 .802 Very High
training helps you to Police Corporal 4.80 422 Very High
realize the Police Sergeant Major 4.48 .586 Very High
importance of using Police Senior Sergeant 4.52 627 Very High
English in performing Major
duty. Police Sub-Lieutenant 4.67 .500 Very High
Police Lieutenant 4.63 496 Very High
Police Captain 4.62 494 Very High
Police Major 4.50 107 Very High
Police Lieutenant 4.67 S5T7 Very High
Colonel
Police Colonel 4.00 - High
7. This training helps Police Lance Corporal 4.36 .605 Very High
you in learning and Police Corporal 4.30 823 Very High
improving your Police Sergeant Major 4.36 569 Very High
English ability. Police Senior Sergeant 4.32 602 Very High
Major
Police Sub-Lieutenant 4.67 .500 Very High
Police Lieutenant 4.63 .496 Very High
Police Captain 4.34 .670 Very High
Police Major 5.00 .000 Very High
Police Lieutenant 5.00 .000 Very High
Colonel
Police Colonel 5.00 - Very High
8. This training meets  Police Lance Corporal 4.30 507 Very High
your expectation. Police Corporal 4.30 .483 Very High
Police Sergeant Major 4.40 645 Very High
Police Senior Sergeant 4.38 555 Very High
Major
Police Sub-Lieutenant 4.33 500 Very High
Police Lieutenant 4.37 597 Very High
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Table 4.26 Police officers’ satisfaction towards the English learning package classified
by rank (Cont.)

Detail Rank X S.D. Meaning
Police Captain 4.38 561 Very High
Police Major 4.50 107 Very High
Police Lieutenant a.67 S5T7 Very High
Colonel
Police Colonel 5.00 - Very High
9. Appropriateness of  Police Lance Corporal 4.40 .614 Very High
the training period Police Corporal 4.40 516 Very High
Police Sergeant Major 4.40 S5TT Very High
Police Senior Sergeant 4.38 555 Very High
Major
Police Sub-Lieutenant 4.44 527 Very High
Police Lieutenant 4.42 607 Very High
Police Captain 4.62 561 Very High
Police Major 4.50 107 Very High
Police Lieutenant 4.33 S5T7 Very High
Colonel
Police Colonel 4.00 - High
10. Benefits received  Police Lance Corporal 4.53 .620 Very High
from this training Police Corporal 4.70 .483 Very High
Police Sergeant Major a4.72 .458 Very High
Police Senior Sergeant 4.48 519 Very High
Major
Police Sub-Lieutenant 4.44 527 Very High
Police Lieutenant 4.58 507 Very High
Police Captain 4.66 484 Very High
Police Major 5.00 .000 Very High
Police Lieutenant 4.33 577 Very High
Colonel
Police Colonel 5.00 - Very High
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Table 4.26 Police officers’ satisfaction towards the English learning package classified
by rank (Cont.)

Detail Rank X S.D. Meaning

Total Police Lance Corporal 4.3298  .42728 Very High
Police Corporal 4.4700 .21628 Very High
Police Sergeant Major 44120  .26192 Very High
Police Senior Sergeant 43746  .29474 Very High
Major
Police Sub-Lieutenant 45111  .13642 Very High
Police Lieutenant 4.3895 .24921 Very High
Police Captain 4.4345 25534 Very High
Police Major 4.400 42426 Very High
Police Lieutenant 4.666 23094 Very High
Colonel
Police Colonel 4.600 - Very High

From Table 4.26, it revealed the highest mean score was rated by Police
Lieutenant Colonel was 4.66, followed by Police Colonel (X =4.60), Police Sub-
Lieutenant ( X =4.51), and Police Corporal ( X =4.47) respectively.

Table 4.27 Police officers’ satisfaction towards the English learning package classified

by position
Detail Position X S.D. Meaning
1. The content of the Sub-Squad Leader 4.25 .500 Very High
training is appropriate Squad Leader 4.48 .559 Very High
with the English language  Sub-Inspector 4.39 .568 Very High
usage of police officers. Inspector 4.83 408 Very High
Superintendent 4.50 707 Very High
2. The content of the Sub-Squad Leader 3.75 .500 High
training can improve your  Squad Leader 4.23 713 Very High
English language skills to Sub-Inspector 4.29 701 Very High
be used in performing Inspector a.67 516 Very High

duty. Superintendent 3.50 707 High
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Table 4.27 Police officers’ satisfaction towards the English learning package classified

by position (Cont.)

Detail Position X S.D. Meaning
3. The content of the Sub-Squad Leader 4.00 816 Very High
training can improve your  Squad Leader 4.26 .604 Very High
English communicative Sub-Inspector 4.41 669 Very High
skills to be used in Inspector 4.50 548 Very High
performing duty. Superintendent 4.00 .000 High
4. The content of the Sub-Squad Leader 3.50 1.000 High
training helps you to be Squad Leader 4.38 642 Very High
more confident in using Sub-Inspector 4.31 616 Very High
English. Inspector 4.00 632 High
Superintendent 4.50 707 Very High
5. The content of the Sub-Squad Leader 4.25 957 Very High
training helps you to use Squad Leader 4.28 .553 Very High
English in various Sub-Inspector 4.35 594 Very High
situations. Inspector 4.50 .548 Very High
Superintendent 5.00 .000 Very High
6. The content of the Sub-Squad Leader 4.50 S5T7 Very High
training helps you to Squad Leader 451 .660 Very High
realize the importance of ~ Sub-Inspector 4.65 483 Very High
using English in Inspector 4.50 .548 Very High
performing duty. Superintendent 4.50 707 Very High
7. This training helps you Sub-Squad Leader 4.00 816 High
in learning and improving Squad Leader 4.35 .602 Very High
your English ability. Sub-Inspector a.47 612 Very High
Inspector 4.83 .408 Very High
Superintendent 5.00 .000 Very High
8. This training meets your ~ Sub-Squad Leader 4.00 .000 High
expectation. Squad Leader 4.36 559 Very High
Sub-Inspector 4.39 532 Very High
Inspector a.67 516 Very High
Superintendent 4.50 707 Very High
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Table 4.27 Police officers’ satisfaction towards the English learning package classified

By position (Cont.)

Detail Position X S.D. Meaning
9. Appropriateness of the  Sub-Squad Leader 4.25 957 Very High
training period Squad Leader 4.38 565 Very High
Sub-Inspector 4.55 541 Very High
Inspector 4.50 548 Very High
Superintendent 4.50 707 Very High
10. Benefits received Sub-Squad Leader 4.50 S5T7 Very High
from this training Squad Leader 4.53 .540 Very High
Sub-Inspector 4.63 .488 Very High
Inspector 4.67 516 Very High
Superintendent 5.00 .000 Very High

Total Sub-Squad Leader 4.1000  .53541 High
Squad Leader 43760  .31911 Very High
Sub-Inspector 4.4451 22567 Very High
Inspector 4.5667 27325 Very High
Superintendent 45000 .14142 Very High

When police officers were rated their satisfaction classified by their position, it

found from Table 4.27 that all 10 items were considered as “Very High” by the
positions of Squad Leader ( X =4.37), Sub-Inspector ( X =4.44), Inspector ( X =4.56),

and Superintendent (X =

4.50). However, there were some items considered as

“High” by the position of Sub-Squad Leader.

Table 4.28 Police officers’ satisfaction towards the English learning package classified

by educational level

Detail Educational level X S.D. Meaning

1. The content of the High school Certificate ~ 4.50 528 Very High

training is appropriate Vocational Certificate 4.63 518 Very High

with the English High Vocational — 4.33 .488 Very High

language usage of police Certificate

officers. Bachelor Degree 4.44 579 Very High
Master Degree 4.53 .640 Very High
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Table 4.28 Police officers’ satisfaction towards the English learning package classified

By educational level (Cont.)

Detail Educational level X S.D. Meaning
Others 4.67 S5T7 Very High
2. The content of the High school Certificate  4.27 715 Very High
training can improve Vocational Certificate 4.13 .835 High
your English language Hish Vocational  4.07 799 High
skills to be used in Certificate
performing duty. Bachelor Degree 4.30 .686 Very High
Master Degree 3.87 .640 High
Others 4.00 1.000  High
3. The content of the High school Certificate 4.24 .668 Very High
training can improve Vocational Certificate 4.13 641 High
your English High Vocational 4.13 .743 High
communicative skills to  Certificate
be used in performing Bachelor Degree 4.31 .586 Very High
duty. Master Degree 4.53 516 Very High
Others 4.33 577 Very High
4. The content of the High school Certificate 4.42 570 Very High
training helps you to be  Vocational Certificate 3.88 .835 High
more confident in using  High Vocational 4.40 137 Very High
English. Certificate
Bachelor Degree 4.33 673 Very High
Master Degree 4.33 617 Very High
Others 4.33 ST7 Very High
5. The content of the High school Certificate 4.38 515 Very High
training helps you to Vocational Certificate 4.50 156 Very High
use English in various High Vocational 4.20 676 High
situations. Certificate
Bachelor Degree 4.24 558 Very High
Master Degree 4.47 .640 Very High
Others 4.67 577 Very High
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Table 4.28 Police officers’ satisfaction towards the English learning package classified

by educational level (Cont.)

Detail Educational level X S.D. Meaning
6. The content of the High school Certificate 4.58 547 Very High
training helps you to Vocational Certificate 4.50 535 Very High
realize the importance High Vocational 4.07 799 High
of using English in Certificate
performing duty. Bachelor Degree 4.56 .648 Very High
Master Degree 4.53 516 Very High
Others 4.67 S5T7 Very High
7. This training helps High school Certificate 4.46 596 Very High
you in learning and Vocational Certificate 4.25 707 Very High
improving your English High Vocational 4.33 724 Very High
ability. Certificate
Bachelor Degree 4.34 607 Very High
Master Degree 4.53 516 Very High
Others a.67 ST7 Very High
8. This training meets High school Certificate 4.42 523 Very High
your expectation. Vocational Certificate 4.13 354 High
High Vocational a4.27 704 Very High
Certificate
Bachelor Degree 4.36 .539 Very High
Master Degree 4.33 124 Very High
Others 4.33 577 Very High
9. Appropriateness of High school Certificate 4.44q 524 Very High
the training period Vocational Certificate 4.75 707 Very High
High Vocational 4.33 617 Very High
Certificate
Bachelor Degree 4.41 574 Very High
Master Degree 4.27 5914 Very High
Others 4.67 577 Very High
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Table 4.28 Police officers’ satisfaction towards the English learning package classified

by educational level (Cont.)

Detail Educational level X S.D. Meaning
10. Benefits received High school Certificate 4.59 521 Very High
from this training Vocational Certificate 4.38 518 Very High
High Vocational a.47 516 Very High
Certificate
Bachelor Degree 4.54 541 Very High
Master Degree 4.60 507 Very High
Others 4.67 S5T7 Very High
Total High school Certificate 4.4308 .27413 Very High
Vocational Certificate 4.3250 .42003 Very High
High Vocational 4.2600 .42393 Very High
Certificate
Bachelor Degree 4.3829 31232 Very High
Master Degree 4.4000 .24495 Very High
Others 4.5000  .00000 Very High

From Table 4.28, it indicated that all educational level of the police officers
rated all items as “Very High”, High school Certificate (X =4.43), Vocational
Certificate (X =4.32), High Vocational Certificate (X =4.26), Bachelor Degree (X
=4.38), Master Degree ( X =4.40), Others (X =4.50).

Table 4.29 Police officers’ satisfactions towards the English learning package

classified by division

Detail Division X S.D. Meaning
1. The content of the Inquiry division 4.42 578 Very High
training is appropriate Investigation division 4.26 544 Very High
with the English General staff division 4.53 612 Very High
language usage of Traffic division 4.44 550 Very High
police officers. Suppression division 4.55 524 Very High

Information division 4.33 .500 Very High

Others 4.71 488 Very High
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Table 4.29 Police officers’ satisfactions towards the English learning package

classified by division (Cont.)

Detail Division X S.D. Meaning
2. The content of the Inquiry division 4.31 136 Very High
training can improve Investigation division 412 A72 High
your English language General staff division 4.33 .653 Very High
skills to be used in Traffic division 4.27 633 Very High
performing duty. Suppression division 4.22 133 Very High
Information division 4.33 107 Very High
Others 4.14 .900 High
3. The content of the Inquiry division a.27 724 Very High
training can improve Investigation division 4.29 .708 Very High
your English General staff division 4.37 599 Very High
communicative skills to  Traffic division 4.29 559 Very High
be used in performing Suppression division 4.25 .602 Very High
duty. Information division 4.11 601 High
Others 4.29 .488 Very High
4. The content of the Inquiry division 4.50 .648 Very High
training helps you to be  Investigation division 4.19 .740 High
more confident in using  General staff division 4.37 631 Very High
Enslish. Traffic division 4.34 617 Very High
Suppression division 4.35 633 Very High
Information division 4.22 667 Very High
Others a.71 .488 Very High
5. The content of the Inquiry division 4.35 629 Very High
training helps you to Investigation division 4.10 484 High
use English in various General staff division 4.45 .610 Very High
situations. Traffic division 4.24 538 Very High
Suppression division 4.33 521 Very High
Information division 4.22 .833 Very High
Others a.57 535 Very High
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Table 4.29 Police officers’ satisfactions towards the English learning package

classified by division (Cont.)

Detail Division X S.D. Meaning
6. The content of the Inquiry division 4.42 .643 Very High
training helps you to Investigation division 4.50 .834 Very High
realize the importance General staff division 4.55 541 Very High
of using English in Traffic division 4.63 536 Very High
performing duty. Suppression division 4.58 521 Very High
Information division 4.11 1.054 High
Others 4.57 535 Very High
7. This training helps Inquiry division 4.23 .652 Very High
you in learning and Investigation division 4.33 .650 Very High
improving your English General staff division 4.55 577 Very High
ability. Traffic division 4.61 542 Very High
Suppression division 4.25 560 Very High
Information division 4.11 182 High
Others a.71 .488 Very High
8. This training meets Inquiry division 4.15 543 High
your expectation. Investigation division 4.52 .505 Very High
General staff division a.37 528 Very High
Traffic division 4.24 .538 Very High
Suppression division 4.40 562 Very High
Information division 4.22 667 Very High
Others a.71 .488 Very High
9. Appropriateness of Inquiry division 4.38 .496 Very High
the training period Investigation division 4.48 .634 Very High
General staff division a.47 542 Very High
Traffic division 4.29 .559 Very High
Suppression division 4.45 590 Very High
Information division 4.22 441 Very High
Others 4.43 535 Very High
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Table 4.29 Police officers’ satisfactions towards the English learning package

classified by division (Cont.)

Detail Division X S.D. Meaning
10. Benefits received Inquiry division 4.50 .583 Very High
from this training Investigation division 4.52 594 Very High
General staff division a.71 502 Very High

Traffic division 4.54 505 Very High

Suppression division 4.51 503 Very High

Information division 4.33 .500 Very High

Others 4.71 .488 Very High

Total Inquiry division 4.55 528 Very High
Investigation division 4.3538  .35691 Very High

General staff division 43310  .39785 Very High

Traffic division 4.4706  .30417 Very High

Suppression division 43902  .26628 Very High

Information division 4.3880  .24365 Very High

Others 42222 41767 Very High

Table 4.29 indicated that all divisions of the police officers rated overall 10
items as “Very High”, Inquiry division (X =4.55), Traffic division (X =4.47),

Suppression division ( X =4.39) and Information division ( X =4.38) respectively.

Table 4.30 Comparison of satisfaction level of police officers towards the English

learning package classified by gender

Detail t p-value
1. The content of the training is appropriate with the English 165 .445
language usage of police officers.

2. The content of the training can improve your English 131 .896
language skills to be used in performing duty.

3. The content of the training can improve your English .999 323
communicative skills to be used in performing duty.

4. The content of the training helps you to be more .036 971

confident in using English.
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Detail t p-value
5. The content of the training helps you to use English in -361 720
various situations.

6. The content of the training helps you to realize the 1.24 220
importance of using English in performing duty. 8

7. This training helps you in learning and improving your 1.65 .099
English ability. 4

8. This training meets your expectation. 276 .83
9. Appropriateness of the training period 831 407
10. Benefits received from this training 111 911
Total 872 .389

As seen in Table 4.30, training satisfaction of participants classified by gender,

as a whole, was not different at the 0.05 level of significance.

Table 4.31 Comparison of satisfaction level of police officers towards the English

learning package classified by age

Source of p-
Factors df ss MS F

variation value
1. The content of the Between G 4 2.257 564 1.832 123
training is appropriate with ~ Within G 254 78.214 .308
the English language usage  Total 258 80.471
of police officers.
2. The content of the Between G 4 2.092 523 1.041 386
training can improve your Within G 254 127.584 502
English language skills to be  Total 258 129.676
used in performing duty.
3. The content of the Between G 4 .445 111 287 .886
training can improve your Within G 254 98.413 387
English communicative Total 258 98.857

skills to be used in

performing duty.
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Factors Source of df sS MS F o
variation value
4. The content of the Between G a4 .160 .040 .094 984
training helps you to be Within G 254 108.566  .427
more confident in using Total 258 108.726
English.
5. The content of the Between G 4 2.380 595 1.877 .115
training helps you to use Within G 254 80.523 317
English in various situations.  Total 258 82.903
6. The content of the Between G 4 1.291 323 827 509
training helps you to realize  Within G 254 99.110 .390
the importance of using Total 258 100.402
English in performing duty.
7. This training helps you in  Between G a4 2.051 513 1.395 236
learning and improving your ~ Within G 254 93.339 367
English ability. Total 258 95.390
8. This training meets your  Between G a4 .261 .065 213 931
expectation. Within G 254 77.893 307
Total 258 78.154
9. Appropriateness of the Between G 4 915 229 .708 587
training period Within G 254 82.051 323
Total 258 82.965
10. Benefits received from Between G a4 1.074 .269 961 429
this training Within G 254 70.972 279
Total 258 72.046
Total Between G a4 499 125 1.325 261
Within G 254 23.899 .094
Total 258 24.398

As seen in Table 4.31, training satisfaction of the participants classified by age,

as a whole, was not different at the 0.05 level of significance.
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Factors source of df SS MS F i
variation value
1. The content of the training Between G 9 3.061 340 1.094 368
is appropriate with the Within G 249 77.410 311
English language usage of Total 258 80.471
police officers.
2. The content of the training Between G 9 6.201 689  1.389  .193
can improve your English Within G 249 123.475 496
language skills to be used in Total 258 129.676
performing duty.
3. The content of the training Between G 9 4.568 508 1.340 216
can improve your English Within G 249 94.289 379
communicative skills to be Total 258 98.857
used in performing duty.
4. The content of the training Between G 9 5.116 568  1.366 .204
helps you to be more Within G 249 103.610 416
confident in using English. Total 258 108.726
5. The content of the training Between G 9 2.129 237 729 .682
helps you to use English in Within G 249 80.775 324
various situations. Total 258 82.903
6. The content of the training Between G 9 2.064 229 581 812
helps you to realize the Within G 249 98.337 395
importance of using English Total 258 100.402
in performing duty.
7. This training helps you in Between G 9 4.715 524 1439 172
learning and improving your  Within G 249 90.675 364
English ability. Total 258 95.390
8. This training meets your Between G 9 1.029 114 369 .949
expectation. Within G 249 77.126 310
Total 258 78.154
9. Appropriateness of the Between G 9 1.617 180 .550 837
training period Within G 249 81.348 327
Total 258 82.965
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Factors source of df ss MS F P
variation value
10. Benefits received from Between G 9 2.667 296  1.064  .390
this training Within G 249 69.379 279
Total 258 72.046
Total Between G 9 37 .082  .862 .560
Within G 249 23.661 .095
Total 258 24.398

As appeared in Table 4.32, training satisfaction of participants classified by rank,

as a whole, was not different at the 0.05 level of significance.

Table 4.33 Comparison of satisfaction level of police officers towards the English

learning package classified by position

Factors SOUEE df sS MS F i
variation value

1. The content of the Between G a4 20.260 5.065 .482 .749

training is appropriate with  Within G 254 2666.737  10.499

the English language usage  Total 258 2686.996

of police officers.

2. The content of the Between G a4 55.639 13.910 674 611

training can improve your Within G 254 5244.245  20.647

English language skills to be  Total 258 5299.884

used in performing duty.

3. The content of the Between G a4 1.312 .328 1.053 .380

training can improve your Within G 2514 79.159 312

English communicative Total 258 80.471

skills to be used in

performing duty.
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Factors Source of df sS MS F i
variation value
4. The content of the Between G a4 3.300 .825 1.658 .160
training helps you to be Within G 254 126.376 .498
more confident in using Total 258 129.676
English.
5. The content of the Between G 4 1.759 .440 1.151 333
training helps you to use Within G 254 97.098 .382
English in various situations.  Total 258 98.857
6. The content of the Between G 4 3.944 .986 2.390 .051
training helps you to realize  Within G 254 104.781 413
the importance of using Total 258 108.726
English in performing duty.
7. This training helps you in  Between G a4 1.440 .360 1.123 346
learning and improving your ~ Within G 254 81.463 321
English ability. Total 258 82.903
8. This training meets your  Between G a4 75 194 .494 .40
expectation. Within G 254 99.627 392
Total 258 100.402
9. Appropriateness of the Between G a4 3.142 .185 2.163 074
training period Within G 254 92.248 363
Total 258 95.390
10. Benefits received from Between G 4 1.164 291 .960 .430
this training Within G 254 76.990 .303
Total 258 78.154
Total Between G a4 1.287 322 1.000 408
Within G 254 81.678 322
Total 258 82.965

As appeared in Table 4.33, training satisfaction of the sample of the study

classified by position, as a whole, was not different at the 0.05 level of significance.
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Source of p-
Factors df ss MS F
variation value
1. The content of the Between G 5 39.908 7.982 763 577
training is appropriate with ~ Within G 253 2647.088 10.463
the English language Total 258  2686.996
usage of police officers.
2. The content of the Between G 5 96.654 19.331 940 456
training can improve your  Within G 253 5203.230 20.566
English language skills to Total 258  5299.884
be used in performing
duty.
3. The content of the Between G 5 .820 164 521 760
training can improve your  Within G 253 79.651 315
English communicative Total 258  80.471
skills to be used in
performing duty.
4. The content of the Between G 5 3.388 678 1.357 .241
training helps you to be Within G 253 126.288 499
more confident in using Total 258  129.676
English.
5. The content of the Between G 5 1.684 337 877 497
training helps you to use ~ Within G 253 97.173 .384
English in various Total 258  98.857
situations.
6. The content of the Between G 5 2.327 465 1.106  .357
training helps you to Within G 253 106.399 421
realize the importance of  Total 258  108.726
using English in performing
duty.
7. This training helps you  Between G 5 2421 484 1.522 183
in learning and improving ~ Within G 253 80.483 318
your English ability. Total 258  82.903
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Factors source of df ss MS F P
variation value
8. This training meets your Between G 5 3.608 q22 1.886  .097
expectation. Within G 253 96.793 .383
Total 258  100.402
9. Appropriateness of the  Between G 5 1.551 310 .836 525
training period Within G 253 93.839 371
Total 258  95.390
10. Benefits received from  Between G 5 .886 77 .580 715
this training Within G 253 77.268 305
Total 258  78.154
Total Between G 5 1.560 312 969 437
Within G 253 81.406 322
Total 258  82.965

As appeared in Table 4.34, training satisfaction of the participants classified by

educational level, as a whole, was not different at the 0.05 level of significance.

Table 4.35 Comparison of satisfaction level of police officers towards the English

learning package classified by division

Source of p-
Factors df ss MS F

variation value
1. The content of the Between G 6 3.268 .545 1.778 .104
training is appropriate with ~ Within G 252 77.203 .306
the English language Total 258 80.471
usage of police officers.
2. The content of the Between G 6 1.397 233 457 .839
training can improve your  Within G 252 128.279 .509
English language skills to Total 258 129.676

be used in performing
duty.
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Source of p-
Factors df ss MS F

variation value
3. The content of the Between G 6 757 126 324 924
training can improve your ~ Within G 252 98.100 .389
English communicative Total 258 98.857
skills to be used in
performing duty.
4. The content of the Between G 6 2.757 460 1.093 367
training helps you to be Within G 252 105.969 421
more confident in using Total 258 108.726
English.
5. The content of the Between G 6 3.725 621 1.976  .070
training helps you to use  Within G 252 79.179 314
English in various Total 258 82.903
situations.
6. The content of the Between G 6 2.572 429 1.104 360
training helps you to Within G 252 97.830 .388
realize the importance of  Total 258 100.402
using English in performing
duty.
7. This training helps you  Between G 6 7.053 1.176  3.354  .003
in learning and improving ~ Within G 252 88.336 351
your English ability. Total 258 95.390
8. This training meets your Between G 6 3.947 .658 2.234 .041
expectation. Within G 252 74.207 294

Total 258 78.154
9. Appropriateness of the  Between G 6 1.366 228 703 .648
training period Within G 252 81.600 324

Total 258 82.965
10. Benefits received from  Between G 6 2.111 352 1.268 273
this training Within G 252 69.935 278

Total 258 72.046
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Table 4.35 Comparison of satisfaction level of police officers towards the English

learning package classified by division (Cont.)

Source of p-
Factors L df ss MS F

variation value
Total Between G 6 961 .160 1.722 116

Within G 252 23.437 .093

Total 258 24.398

As appeared in Table 4.35, training satisfaction of the participants classified by
division, as a whole, was not different at the 0.05 level of significance.

As can be seen from Tables 4.30-4.35, the results indicated that training
satisfaction of participants classified by gender, age, rank, position, educational level,

and division, as a whole, was not different at the 0.05 level of significance.
4.4 The Results of the Pretest and Posttest
The results of the pretest and posttest described the mean score and the

standard deviation as follows:

Table 4.36 Comparison of pretest and posttest of police officer

Pretest Posttest p-
Score N i i t
X S.D. X S.D. value
Score 259  24.00 3.227 39.07 4532 -74585 0.000

As can be seen in Table 4.36, it was found that the mean pretest score was
24.00 and the standard deviation score was 3.227. Moreover, the mean posttest
score was 39.07 and the standard deviation score was 4.532, respectively. Moreover,
it revealed the different of pretest and posttest that t was -74.585 and p-value was
0.000 which less than 0.05. It indicated that the mean pretest and posttest scores

were different at the 0.05 level of significance.
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Table 4.37 Comparison of pretest and posttest of police officer classified by gender

Pretest Posttest p-
Gender — — t
X S.D. X S.D. value
Male 224  24.00 3.277 39.16 4.611 -68.415 0.000
Female 35 2400 2931 3846 3995 -31.008 0.000

As can be seen in Table 4.37, found that when classified by gender, male’s
mean pretest score was 24.00 and the standard deviation was 3.227. While, the
mean posttest score was 39.16 and the standard deviation was 4.611. Moreover, it
revealed the different of pretest and posttest that t was -68.415 and p-value was
0.000 which less than 0.05. It indicated that the pretest and posttest scores were
different at the 0.05 level of significance.

On the other hand, female had the same mean pretest score as male’s (X
=24.00) but the standard deviation score was 2.931. And the mean posttest score
was 38.46, the standard deviation was 3.995 respectively. Moreover, it revealed the
different of pretest and posttest that t was -31.008 and p-value was 0.000 which less
than 0.05. It indicated that the mean pretest and posttest scores were different score

at the 0.05 level of significance.

Table 4.38 Comparison of pretest and posttest of police officer classified by age

Pretest Posttest p-

Age (Years) - _ t

X S.D. X S.D. value
Less than 20 4 2500 2944 4250 3512 -35.000 0.000
20-29 56 2411 3323 39.41 4536 -38.772 0.000
30-39 46 24.09 3495 3880 4.539 -27.126 0.000
40-49 88 23.85 3225 3875 4.800 -42.424 0.000
Over than 50 65 24.00 3.041 39.17 4.208 -38.283 0.000

As can be seen in Table 4.38, found that when classified by age, the highest
mean pretest score was police officer who had age less than 20 years ( X =25.00),
followed by the age between 20-29 years ( X =24.11), age between 30-39 years ( X
=24.09), age over 50 years ( X =24.00), and the lowest mean score was age between
40-49 years ( X =24.00), respectively.
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While the highest mean posttest score was police officer who had age less
than 20 years ( X =42.50), followed by the age between 20-29 years ( X =39.41), age
between 30-39 years, mean post-test score was 38.80, age over 50 years mean post-
test score was 39.17, and age between 40-49 years mean posttest score 38.75,
respectively.

Moreover, it revealed the different of pretest and posttest classified by age,
as a whole, that p-value was 0.000 which less than 0.05. It indicated that the mean

pretest and posttest scores were different at the 0.05 level of significance.

Table 4.39 Comparison of pretest and posttest of police officer classified by rank

Pretest Posttest p-
Rank — — t
X S.D. X S.D. value
Police Lance Corporal ar 24.38 3436 39.62 4.721 -33.907 0.000
Police Corporal 10 24.10 3.107 39.80 4.492 -18.603 0.000
Police Sergeant 0 - - - - - -
Police Sergeant Major 25 2440 3786 38.64 4.396 -20.751 0.000
Police Senior Sergeant 114 2396 3.070 38.68 4.481 -49.627 0.000
Major
Police Sub-Lieutenant 9 23.22 2048 40.11 4540 -15374 0.000
Police Lieutenant 19 2421 3242 3837 4.621 -17.876 0.000
Police Captain 29 23.10 3569 3941 4777 -26.736 0.000
Police Major 2 25.00 0.000 41.00 7.071 - -
Police Lieutenant Colonel 3 24.67 3215 4233 3.055 -20.032 0.002
Police Colonel 1 26.00 - 40.00 - - -

As can be seen in Table 4.39, found that the mean pretest score classified by
rank, the highest mean score was Police Colonel (X = 26.00), followed by Police
Major ( X = 25.00), Police Lieutenant Colonel (X = 24.67), Police Sergeant Major ( X
= 24.40), and Police Lance Corporal ( X = 24.38) respectively, and Police Captain had
the lowest mean score ( X = 23.10).

While the highest mean post-test score was Police Lieutenant Colonel (X =
42.33), followed by Police Major (X = 41.00), Police Sub-Lieutenant (X = 40.11),
Police Corporal ( X = 39.80), and Police Lieutenant had the lowest mean score (X =
38.37). It indicated that posttest scores had different mean score at the 0.05 level of

significance.
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Moreover, it revealed the different of pretest and posttest classified by rank,
as a whole, that the highest p-value was 0.002 which less than 0.05. It indicated that

the mean pretest and posttest scores were different at the 0.05 level of significance.

Table 4.40 Comparison of pretest and posttest of police officer classified by position

Pretest Posttest p-
Position N — — t
X S.D. X S.D. value
Sub-Squad Leader 4 25.00 2582 4050 5.196 -8.386 0.004
Squad Leader 196 2410 3.265 3893 4507 -66.080 0.000
Sub-Inspector 51 2351 3264 39.16 4.610 -32.267 0.000
Inspector 6 24.17 2563 40.50 4930 -10.592 0.000
Deputy Superintendent 0 - - - - - -
Superintendent 2 2500 1414 43.00 4.243 -4500 0.047

As can be seen in Table 4.40, it was found that the pretest mean score
classified by position, the highest mean score were Superintendent and Sub-Squad
Leader (X = 25.00), followed by Inspector (X =24.17), Squad Leader (X =24.10)
respectively, and Sub-Inspector had the lowest mean score (X = 23.51).

While the highest mean posttest score was Superintendent (X =43.00),
followed by Sub-Squad Leader and Inspector ( X =40.50), and Squad Leader had the
lowest mean score ( X = 38.37).

Moreover, it revealed the different of pretest and posttest classified by
position, as a whole, that the highest p-value was 0.047 which less than 0.05. It
indicated that the mean pretest and posttest scores were different at the 0.05 level

of significance.

Table 4.41 Comparison of pretest and posttest of police officer classified by

educational level

Pretest Posttest p-
Level of education N — — t
X S.D. X S.D. value
Higsh School Certificate 78 24.12 3239 39.15 4.729 -40.678 0.000
Vocational Certificate 8 24.00 4.071 3750 6866 -9.721 0.000

High Vocational Certificate 15 2373 2576 39.13 3.623 -17.342 0.000
Bachelor Degree 140 2381 3.067 3896 4.280 -55.619 0.000



77

Table 4.41 Comparison of pretest and posttest of police officer classified by

educational level (Cont.)

Level of education N Pretest Posttest t .
value
Master Degree 15 2547 4764 4093 5351 -19.831 0.000
Doctoral Degree 0 - - - - - -
Others 3 2433 1528 36.33 3.215 -12.000 0.007

As can be seen in Table 4.41, it was found that the mean pretest score
classified by educational level, the highest mean score was Master Degree (X =
25.47) followed by other levels (X = 24.33), High School Certificate (X = 24.33),
Vocational Certificate ( X = 24.00), respectively. And the lowest mean score was High
Vocational Certificate ( X =23.73).

While the highest mean posttest score was Master Degree (X =40.93),

followed by High School Certificate (X =39.15), High Vocational Certificate (X =
39.13). And the lowest mean score was Bachelor Degree ( X =23.73).

Moreover, it revealed the different of pretest and posttest classified by
educational level, as a whole, that the highest p-value was 0.007 which less than
0.05. It indicated that the mean pretest and posttest scores were different at the 0.05

level of significance.

Table 4.42 comparison of pretest and posttest of police officer classified by division

Pretest Posttest p-
Division N — — t

X S.D. X SD value
Inquiry division 26 2331 3.030 39.04 4294 -25.309 0.000
Investigation division 42 2419 3590 39.24 4767 -35586 0.000
General staff division 51 2431 3420 3990 4.704 -34.982 0.000
Traffic division 41 2398 3.086 3839 4.061 -28.622 0.000
Suppression division 83 2381 3.030 3855 4.768 -36.855 0.000
Information division 9 2322 2906 39.44 1509 -17.266 0.000
Others 7 26.71 3251 4157 4756 -18.579 0.000

As can be seen in Table 4.42, it was found that the mean pretest score

classified by division, the highest mean score was other divisions (X = 26.71),
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followed by General staff division (X = 24.31), Investigation division (X =24.19),
respectively. And the lowest mean score was Information division ( X =23.22).

While the highest mean posttest score was other divisions (X =41.57),
followed by General staff division (X =39.90), Information division (X 39.44)

respectively. And the lowest mean score was Traffic division (X =38.39).

Moreover, it revealed the different of pretest and posttest classified by
division, as a whole, that the highest p-value was 0.000 which less than 0.05. It
indicated that the mean pretest and posttest scores were different at the 0.05 level
of significance.

As can be seen from Tables 4.36-4.42, the results indicated that pretest and
posttest of participants classified by gender, age, rank, position, educational level,

and division, as a whole, was different at the 0.05 level of significance.



CHAPTER 5
CONCLUSION, DISCUSSION AND RECCOMENDATION

5.1 Conclusion

The objectives of this study were to (i) identify the needs of police officers in
English learning skills (ii) to develop an English learning package for police officers (iii)
to investigate the requirement of using English in each department of the police (iv)
to examine an appropriate framework for designing English learning package for
police officers (v) to determine police officer’s learning achievement after taking the
English learning package and (vi) to investigate the satisfactions of the sample
towards English learning package with the main five areas of research questions (1)
What are the needs in English learning skills of police officers in the Northeast? (2)
Which division of the Northeast Police Organization is English most required? (3) How
should the English learning package be presented? (4) How does the English learning
package help the police officers increase their effectiveness in communication skills?
(5) What was the satisfaction towards the English learning package in the success of
the English communication? The main instruments in this study included the
questionnaire on need analysis, the questionnaire on satisfaction and pretest and
posttest. The results from the research study can be described as follows;

1. The questionnaire on needs analysis consisted of 2 categories; needs of
English learning skills and needs of contents in learning English with five scales range
from 1-5. The findings from the questionnaire on needs analysis showed that
speaking skill (X = 4.45) was the most needed skill which the police officers who
responded to the need analysis questionnaire want to learn. While listening, reading
and writing skills were rated respectively. As can be seen from the data gained by
using questionnaire, the division of the Northeast Police Organization in Region 4 the
most English learning required was suppression division (39.92%) while the
information division was shown the least requirement in learning English at 0.42%. In
addition, the results from the questionnaire also showed that training was the most
appropriate language tool to be used for learning and practicing English. While the
others were booklet (43.1%), computer assisted program (31.8%), and compact disc
(22.1%) respectively. Furthermore, the information gathered from the questionnaire
revealed that the most nine top ranks contents learning package were (1) Greeting
and Saying Good-bye, (2) Introducing oneself, (3) Telling the Time and Date, (4)
Describing People and Things, (5) Giving General Information, (6) Giving Suggestions,
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(7) Offering Help, (8) Thanking, Responding and Apologizing and (9) Giving Directions.
These rankings were used as the baseline on the construction of the training
contents.

2. The pretest and posttest scores results found that the mean pretest score
was 24.00 and the mean posttest score was 39.07. This means that the police
officers’ effectiveness in communication skills increased.

3. The satisfaction of the English learning package in the success of the

English communication was very high with a mean score of 4.39.
5.2 Discussion

The present study was conducted base on the data gained from the contents
analysis of the oral interviews; most of police officers highlighted that English is
necessary and play important role to their career. Especially, when the police officers
faced with foreigners, their English knowledge was not sufficient. They also added in
the oral interview that speaking skill should be included in English training.

Regarding the finding of this study, it was found that speaking skill is the most
need skill the police officers want to learn; similarly, the study of Tangniam (2006)
showed that speaking was an extremely needed skill for Thai Airways ground staff.
Also, the study of Phaisuwan (2006) revealed that speaking skill was the most
needed English language skill for Seagate planers. In addition, the study of
Prachanant (2012) supported that speaking skill was considered as the most needed
skill in Tourism Industry.

According to the results from the questionnaire on need analysis, mean score
of speaking (X = 4.45) and listening ( X =4.24) skills were slightly different. Thus, at
the process of using the English learning package by training, the instructors
emphasized on role play for the participants to frequently practice in speaking and
listening skills.

As can be seen from Chapter 4, the result found that the mean pretest score
was 24.00 and the mean posttest score was 39.07. This means that the English
learning package could help the participants to improve their English ability.

5.3 Recommendation

Based on the findings and discussion, the following recommendations

are made for future research, To generalize the results of needs of English



language skills and English learning package for police officers, further research
on the needs should be selected the number of participants’ rank, position,
division, and level of education equally because these factors may affect the
needs of learners.

1. The English learning package should be presented in others forms
such as online training because some police officers did not have time to
attend the full training. The English learning package should be set as
availability tool which can be access and learn any times.

2. In order to use the English learning package by training to meet the
target of English learning, native speakers should be invited to join the training.
It will help the learners more familiar with different accents and also help to
encourage the learners.

3. It is suggested that further research should be carried out to design
an appropriate English learning package for different divisions of police officers
who have different background knowledge and purposes in communicating in
English.
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