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ABSTRACT

This study was conducted by the purpose of 1) investigating the effective of weblog
in improving students’ paragraph writing ability in Rajabhat Maha Sarakham University and 2)
to investigate students’ attitudes toward the electronic medium.

The participants were 23 students, selected by purposive sampling method, enrolling
in the 1552102 the Paragraph Writing course in Rajabhat Maha Sarakham University.

The participants were asked to create weblogs and summit 3 paragraphs throughout
the semester. Feedbacks were given to the students after the process of each writing
assignment through the comment space of weblogs. The students’ performance in each
assignment was investigated to find out the effectiveness of the method. Students’ attitudes
toward the method were investigated by a questionnaire in the final process of the study.

The result showed that weblog was effective in developing students’ performance
in writing paragraphs with the statistically significance of 0.05. The analysis of questionnaire
result indicated that participants had positive attitudes toward the method of web blog.

It could be concluded that weblog as an electronic medium in class affected
positively on students’ writing performance. Therefore, the method could be an interesting

alternative to be applied in the writing classrooms.
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CHAPTER |
INTRODUCTION

Because English is the most influential language which is used by 115 countries around
the world (Weber, 1997), the language takes an important role as a communicative tool in
global communication (Crystal, 2003), business, and scholar publishing (Curry & Lillis, 2004).
In such a country that learn English as a foreign language (EFL) as Thailand, students have to
learn English in all educational level; nevertheless, a number of them are still not good
enough in English (Foley, 2005). One of the most serious problems in Thai EFL context is
writing (Torwong, 2005). Particularly, Thai EFL students confront serious problems in writing
in various level and aspects of writing (Kaweera & Usaha, 2008). Therefore, errors occurring in
Thai EFL writing should be analyzed to investigate background knowledge of Thai EFL
students which might lead to appropriate existence. This chapter reviews background and

rationale of the study.
1. Background and Rationale

Because of the importance of English, writing has become one of the skills that help EFL
students to reach their achievements (Harklau, 2002). However, there are serious problems
in Thai EFL writing (Kaweerea & Usaha, 2008; Wongsbhindu, 1997; Hinnon, 2007). In this
section, writing will be investigated in terms of the importance of writing, EFL writing

problems in Thailand, and solutions given to the issues of Thai EFL writing.
1.1 The Importance of Writing

Due to the influence of English, writing has become one of the important skills in EFL
classrooms (Harklau, 2002). Reichelt (2005) claimed that writing has been one of the English
skills considered to be of benefit in an EFL classroom setting because of its value in
strengthening vocabulary, reading, and grammatical knowledge. For example, Bruton (2007)
stated that the process of transitional writing supported by dictionary use can reinforce
students’ vocabulary knowledge in EFL classrooms. Similarly, Muncie (2002) claimed that the
development of students’ lexicon knowledge can be increased by the process of
composition writing. In addition, students can learn and improve their grammatical
knowledge through corrective feedback in writing compositions (Ellis, Sheen, Murakami, &
Takashima 2008). Moreover, the possibility of strengthening students’ reading ability through
writing has been investigated. On the one hand, EFL students who read more can improve
their writing skills; on the other hand, those who write a lot of compositions will acquire

more ability in reading (Plakans, 2009). Moreover, writing leads language students to success



in their academic scholarly works (Craswell, 2006). It can be inferred that writing is one of

the skills that EFL students have to learn in order to achieve learning goals.

1.2 EFL Writing Problems in Thailand

As motioned, writing is one of the skills in which EFL/ESL students, including university
students in Thailand, experience difficulty (Foley, 2005). In detail, the problems commonly
discussed in Thai EFL writing are grammatical errors and accuracy (Torwong, 2005). For
instance, Kaweera and Usaha (2008) claimed that a number of errors, including punctuation,
grammar, adverb and adjective use, together with noun and pronoun use, occur in Thai
students’ writing performance. Likewise, Wongsbhindu (1997) stated that serious problems
occur in Thai university students’ grammar use including tenses use, parts of speech, and
sentence components. Moreover, Thai EFL students lack fundamental knowledge of writing
skills including planning, information collecting, translating ideas, and reviewing the written
ideas (Hinnon, 2007). Similarly, Pawabunsiriwong (2008) claimed that poor performance in
the writing of Thai university students is the result of poor strategy use in writing. Due to the
importance of writing, poor performance in writing likely affects Thai English students’
overall quality of education. However, the cause of writing problems in the Thai context are
related to several factors which cloud include writing experiences, a copy culture, and the

quality of teachers, and these are discussed in more detail below.
1.2.1 Lacking of writing experiences

Learning is a process that requires learners to solve problems from their experience
gained from practicing (Bruner, 1974). As a result, practicing is needed in learning writing in
English as well. As mentioned before, the more learners write and read, the better writing
performance they do (Plakans, 2009). However, Thai students seem to have less opportunity
to write when they are in secondary school level. The same source suggested that Thai EFL
teachers focus too much on grammatical knowledge. Moreover, the tests in schools
emphasize grammar while writing tests are usually ignored. As a result, students lack writing
experiences and it affects their writing performance when they are in university. Therefore,
the writing errors that occur in Thai university students might be a result of the little

opportunity to write they have in secondary school.
1.2.2 Culture of Copying

Moreover, one of the crucial issues related to writing problems of Thai university
students is a culture of copying. It has been accepted that writing other’s words without
acknowledgement is considered plagiarism, which is both immoral and illegal (Ercegovac &
Richardson, 2004). Moreover, Pennycook (1996) claimed that plagiarisms could be a result of



a learning culture. For example, in China, students in the past learnt by memorizing and by
writing down their memories. Likewise, the notion that the original is the best occurs in the
Thai learning culture (Sueblinvong, 2009). Consequently, students might think that they
should not change any word in the source they use because it is already perfect. Because of
this reason, various kinds of literacy crimes happen in the Thai EFL context (Cornwall, 2010).
The same author added that the developing of internet and network technologies enable
students to copy texts easier. In this case, plagiarism not only is a crime but it also ruins
students’ writing ability because students do not write, instead, they just copy and paste. To
conclude, the culture of plagiarism is one of the main issues that obstruct the Thai EFL

learning process.
1.2.3  Process in Teaching Writing

Feedback is an important method in learning writing and has been accepted as a tool to
develop students to learn from their mistakes (Ferris, 1999). Moreover, it is also a great
impact to students’ on going performance of writing because students would know how and
why their writing is considered as errors, and they could study further to correct them
(Peterson, 2010). The same author also suggests that feedback and writing performance
could be used as an evaluation tool of improving process. On the other word, if the
students repeat the same mistake even it was given feedback, teaching and feedback
process should be reconsidered. However, the process of feedback eiven might face
difficulties (Peterson, 2010). In the process of writing feedback especially, in Thai context,
teachers might write comments in the summited papers and sent them back to students, or
they could ask students to give face to face feedback (Chatranonth, 2008). The limitations
occurring in these feedback giving are that the comments given might not clear since there is
limited space between lines, embarrassment might happen in face to face feedback, and
the appointment between teachers and students might take times. Therefore, there might
be technique to improve feedback giving method and erase the mentioned problems as

much as possible.

It has been accepted that technology takes part as an important tool in educational
system in the recent decades (Ware & Warschauer, 2006 and Ilter, 2009). Computer software
such as CAl, word processor, and talking dictionary are used in the classroom as a tool for
managing classes, contributing teaching, and promoting learning. More recently, the
innovation of network technology connects leamers and teacher and break limitation of
learning environment (Polat, 2003). On the other word, internet contributes to the learning
environment that learners can connect to instructors without participating in classes or
making face to face meeting. Moreover, computer and network technology have also been

applied in language learning. Many EFL researchers find some learning development in their



classrooms when apply technology (e.g., Means, Oldsen & Ruskus, 1997). The technology
could help in the process of learning. This study therefore attempt to apply web blog as an
electronic medium into a writing classroom in order to investigate effectiveness of the

technology on students’ ability in writing development in paragraph level.

2. The Purposes of The Study
The purposes of this study are
2.1 to investigate effect of weblog as a medium of feedback giving in RajabhatMahasarakham

Paragraph Writing course and
2.2 to investigate students’ attitude toward weblog as a medium of feeding giving in the

paragraph writing course.
3. Research Questions
The current study has two research questions including

3.1 To what extend does feedback on weblog improve students’ paragraph writing?
3.2 What are students’ attitudes toward weblog as a feedback giving tool?

4. Scope of the Study

4.1 The population of the study is 23 students enrolling in the 1552102 Formal Paragraph
Writing, Rajabhat Mahasarakham University.

4.2 The students had never passed the writing course before taking the Formal Paragraph

Writing. The instruction of English writing is focused in the course.
4.3 Weblog was introduced in the course as a medium of feedback giving.
5. Definition of Terms

Key terms used in this study are defined as follows:

5.1 Weblog refers a web site that users can publish and upgrade an online journal without
writing a whole page Boyd (2006). In this study, the bloger.com provided by Google Inc. was
chosen to be the medium of feedback giving.

5.2 Errors refer to misusing of focused grammatical structure and writing compositions that

contain disorganized paragraphs.

5.3 Improvement refers to the state of reduced errors which are focused in the study that

occur in students’ writing performance after receiving feedback received by blogging process.



5.4 Writing ability refers to students’ writing ability performed in the study. The focused

issues of writing are grammar, organization, cohesion, and coherence.

5.5 Traditional Feedback refers to written feedback and individual oral feedback that have
been traditionally given in Thai EFL context (Forman, 2005).

6. Significance of the Study

Error in writing is one of the crucial problems existing in the Thai EFL context. No
matter how much the Thai government provides writing in all educational levels, problems
still occur. The cause of problems might be students’ lack of writing experience, plagiarism,
and problems in process of teaching and feedback giving. The current study aims to apply
weblog as an electronic medium to improve process of feedback giving, a tool stimulating
students to write and gain more writing experience, and a system checking plagiarism in the
classroom. Consequently, the expected outcomes of the study are 1) Effectiveness of
weblog as a medium of feedback giving in Rajabhat Mahasarakham Paragraph Writing course

will be investigate and 2) students’ attitude toward weblog will be reviewed.



CHAPTER Il

LITERATURE REVIEW

Because errors in writing have become one of the serious problems in Thai EFL
classrooms, several studies (e.g., Borisuth, 2008; Lumjuanjit, 2009; Noytim, 2010) have been
conducted to investigate problems and final solutions in teaching this skill. This chapter
discusses the review of literature related to application of weblog on students’ paragraph

writing performance.
L The Components of a Good Paragraph Writing

As a fundamental of formal writing, paragraph writing becomes an important skill of
EFL students. However, learners have many strict rules to remember and follow in order to
complete a good writing task (Kenworthy, 2004). In addition, language learners have to
overcome a complicated writing process including pre-writing, writing, and post writing. It can
be claimed that paragraph writing is considered one of the most difficult skills for Thai
learners (Tangpermpoon, 2008). In order to create a good piece of paragraph, the following

issues could be considered.
1.1 Grammatical Structure

It has been accepted that accuracy in grammatical structure is a component of a
good composition. McCaskill (1998) suggests that grammar makes writing effective. Therefore,
in order to complete a good composition, writers have to consider several grammatical
issues including the using of tenses, subject verb agreements, articles, punctuations,
capitalizations and spellings, passive active voices, and gerunds and infinitives etc. Moreover,
Andrews, Torgerson, Beverton, Freeman, Locke, Low, Robinson, and Zhu (2005) claim that
errors in tenses, punctuations, and subject verb agreements might change the meaning of a
sentences. Therefore, having good grammatical knowledge enables a learner to produce an

accurate writing piece.

1.2 Paragraph Organization

The importance of organization in writing is the way it helps writers to design an
outline or thesis statement of a paragraph (Scheraga, 2001). In general, a good paragraph
consists of a main idea, a topic sentence, supporting detail, and conclusion. A few studies

detail the way to write a well-organized paragraph. For instance, Langan (2005) suggests that



a well written paragraph should begin with a thesis or point which is supported by evidence.
The writers’ task is to connect supporting evidence and conclude the paragraph. Moreover,
Lannon (1986) states that a well-organized paragraph should have internal unity which
occurs when all detail in the paragraph support the topic statement. Furthermore, a
paragraph should have sufficient information without being too long (Mills, 1996). Thus, it
appears that a good writing composition should have good organization. Therefore, writers

should make sure that their compositions are well organized.
1.3 Coherence

Another important component considered as an important issue of paragraph writing is
coherence: (Child, 1999).According to Zemach and Rumisek (2005), the paragraph which has
all components combined with unity of one meaning of the whole piece could be
considered as concordant piece of writing. In the other word, every supporting detail must
be organized to support the idea presented in the topic sentence. Moreover, unsupported
ideas which are not related to the topic sentence considered irrelevant sentences should be
cut out since they don’t support the idea and ruin coherence of paragraph (Savage & Shafiei,
2007). The same author suggests that coherence in writing could be occurred when the
writers plan their writing well. Therefore, pre-writing processes including barnstorming,
planning, and outline making are crucial procedure to follow. In conclusion, coherence is a
factor that make paragraph united as a presented idea. Consequently, writers should plan

their writing well in order to contribute coherence.
1.4 Cohesion

As mentioned, a paragraph with grammatical accuracy, organization, and coherence
could be considered an accurate and logical piece of writing. However, such useful writing
styles as the use of repetition of key words, order, and transitions would contribute
cohesion of the paragraph (Savage & Shafiei, 2007). Furthermore, the same author suggests
that a paragraph without cohesion might not flow well and become a piece of choppy
sentences without connection. Thus, writer should considered connection between details
(Zemach & Rumisek, 2005). The use of transitions might help in the process, and the
repetition of key words could contribute good sets of word choice (Scheraga, 2001). It could
be concluded that a paragraph should include transition and avoiding tautology.

2. Feedback and Its Effect on Writing Performances
People can learn from their mistakes. Thus, if students know their mistakes in writing,

their performances could be improved (Ferris, 1999). From this perspective, giving feedback

to students might be an effective method of developing students’ writing performance. In



this part, feedback will be investigated in terms of main issues consisting of the nature of
feedback, feedback as a constructivist technigue, benefit of feedback, and limitations of

feedback giving.
2.1 Nature of feedback

The nature of feedback has been discussed by several researchers. Basically,
feedback is the reaction to errors in speaking or writing indicating where the errors are,
providing correct forms of language, and giving explanation of error (Ellis, 2009). According to
Ur (1996), feedback is given to improve students’ performances in different methods,
including audiolingualism, where negative reaction should be avoided because it makes
learners fear learning language; humanistic methods where either positive or natural
feedback should be given to make students feel they have enough courage to learn a
language; and skill theory, where students need feedback to see how well they are learning.
In addition, feedback is more likely to focus on accuracy rather than fluency. Harmer (2001)
claimed that it should be better if teachers do not interfere with students by letting them
know that they are making errors, criticizing their accuracy, and asking for repeating because
it disturbs students’ fluency. Furthermore, an obvious limitation of corrective feedback is
that the learning process may not be supported if teachers are not accurate in the
corrections they give (Edge, 1989). It seems that feedback, considered from its nature, might
be of benefit in improving such a skill requiring accuracy as writing; nevertheless, teachers

should be accurate in knowledge of writing in order to give an effective feedback.
2.2 Principle of Feedback

Despite the fact that feedback seems to have positive effects on students’ writing
ability, the principles of the method need to be considered (Ellis, 2009). Firstly, teachers
should know the dimensions of errors that should be corrected. For example, Ferris (1999)
claimed that to give students feedback on their writing task, correctors should focus on
“treatable errors” which are errors noticed obviously in grammatical errors such as run on
sentences, errors in subject-verb agreement, punctuation use, missing article, and verb form
errors not “untreatable errors” such as the selection of words. Similarly, Ellis (1993) stated
that grammatical should be corrected in students’ writing tasks. In addition, error correctors,
which are people giving feedback on errors, are crucial factors to make feedback success.
Feedback is both effective in the way both teachers give feedback themselves and teachers
let students give their peers feedback (e.g., Lyster, 2004; Ferris, 2006). Consequently, these
principles of error correction should be considered in order to reach the goal of feedback.



2.3 Corrective Feedback as a Constructivist Method

Moreover, corrective feedback can be applied as a social constructivist method.
According to Vygotsky (1978), learning acquisition, including language learning, can be
generated by interaction between learners and others, and it occurs more as a result of
interaction than in interaction. Therefore, learners need to share their individual knowledge
with other people (Ellis, 2009). It seems that corrective feedback can be seen as part of this
social constructivist framework as it helps students to learn language through feedback
shared with their peers or teachers. In Vygotsky's theory of a zone of proximal development
(ZPD) (Vygotsky, 1978), three level of learning development explained how CF is related to
language acquisition. According to Ellis (2009)

Vygotsky (1978) distinguished “the actual developmental level, that is, the level of
development of the child’s mental functions that has been established as a result of
certain already completed developmental cycles” (p.85) and a level of potential
development as evidenced in problem solving undertaken with the assistance of an adult
(an expert) or through collaboration with peers (novices). The third level, not
commonly mentioned by sociocultural theorists, is the level that lies beyond the
learner, that is, the learner is unable to perform the task even if assistance is
provided (p.12).
It seems that feedback is related to the second level of the ZDP which is the development
through interaction between students and teachers and their friends. In essence, feedback is
a way social interaction provides learning acquisition via the construction of a ZDP (Ellis,
2009). Thus, the method appears to be trustworthy, and it is likely to be applied in the
present study for it is supported by a learning theory.

2.4 Benefits of Feedback

Since feedback seems to be effective in developing students’ writing performance, a
number of researchers stated about the benefits of feedback in writing. In fact feedback is
one of the successful methods of solving students’ errors in both grammar and paragraph
components (Ferris & Robert, 2001; Schachter, 1991). A number of studies have illustrated
the benefit of feedback in developing writing performances. For example, Bitchener (2008)
claimed that feedback can improve students’ subsequent after they were given feedback on
the last one. The method helps students to improve accuracy both in their grammar use
and in the structure of their compositions. Similarly, grammatical errors are decreased as the
result of feedback (Kepner, 1991). It seems that feedback is beneficial in improving students’
writing performances. However, there might be some limitations in the processes of giving

feedback especially in the traditional style of giving feedback.
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2.5 Limitations in Process of Feedback Giving

As mentioned, feedback becomes an essential process to reach goal of writing. However,
the process of feedback given might face difficulties (Peterson, 2010). In the Thai context,
teachers traditionally give a written by writing down in the submitted paper or asking
students to have one-by-one comment (Khonpao, 2013). However, these methods of
feedback giving might lead to limitations. In the process-of writing feedback, teachers might
write comments in the summited papers and sent them back to students, or they could ask
students to give face to face feedback (Chatranonth, 2008). The limitations occurring in these
feedback giving are that the comments given might not clear since there is limited space
between lines. Moreover, embarrassment might happen in face to face feedback, and the
appointment between teachers and students might take times. Therefore, there might be

technique to improve feedback giving method and erase the mentioned problems as much

as possible.
3. The Online Environment Contributing Writing Learning

Because the invention of technology can assist students in finding information and in
coordinating with their peers and teachers, as well as, in supporting teachers to improve
curriculums and teaching techniques, various kinds of technology support have been
included as parts of educational developing process (Means, Oldsen, & Ruskus, 1997). It
appears that the application of technology in learning has become one of the main issues in
improving education (Nichol, 2003). This section will discuss advantages of the online
environment in the Thai context, online environment in EFL teaching writing, and online

environment on feedback giving.

3.1 Advantages of the Online Environment in the Thai Context

As stated earlier, the online environment has been developed to support teaching
and learning. Therefore, it could have some advantages in supporting Thai EFL teaching and
learning. According to Mulder (2000), Thai students are afraid to interact with their teachers
and peers in class because they think that making an error mean to lose face. On this issue,
online environments enable space between students and teachers (Nichols, 2003).
Consequently, students might dare to interact more with their teachers. Moreover, Kruse
(2004) pointed out that e-learning stimulate students to have more interaction because they
can use the environment as an anonymous user in the process of e-learning. In addition, the
online environment could support Corrective feedback (Miller, 1990). The same author
indicated that online environment can reduce operation time because users can contact
each other all the time. From this perspective, the online environment might help teachers

and students in the process of corrective feedback by causing them to spend less time.
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Thus, the online environment seems to be beneficial in supporting Thai EFL teaching and

learning.
3.2 Online Environment in EFL Teaching Writing

Because of the benefit of the online environment, attempt to apply technology in
language teaching and learning have increased in number continuously in this decade. The
use of various technology devices such as computers, CD Rom, the internet, and electronic
pen pals has been included in foreign language studies (Stepp-Grany, 2002). For instance,
Lumjuanjit (2009) provided CALL programs to enable Thai university students to use more
writing strategies and found that the students can use more strategies in their writing
composition. Therefore, the influence of technologies has had a crucial effect on EFL writing

both at the international and domestic level.
3.3 Online Environment on Feedback Giving

It has been accepted that technology takes part as an important tool in educational
system in the recent decades (Ware & Warschauer, 2006 and llter, 2009). On the other word,
internet contributes to the learning environment that learners can connect to instructors
without participating in classes or making face to face meeting. Moreover, computer and
network technology have also been applied in language learning. Many EFL researchers find
some learning development in their classrooms when apply technology (e.g., Means, Oldsen
& Ruskus, 1997). The technology could help in the process of learning. For example, Hinnon
(2007) investigates web-based learning with 96 graduated Khon Kaen University students’
English writing. The result of pre-post-test and a questionnaire pointed that the
methodology improved students’ writing ability in terms of both grammatical knowledge,
including using subject-verb agreement, singular and plural, and tense and spelling; and
paragraph organization. In addition, technology could also be useful in the process of
feedback giving which is the important process of writing teaching (AbuSeileek & Abualsha’r,
2014). For instance, the study of Yeh and Lo (2009) proved that the online annotation,
automatic error correction software, is effective in improving students’ writing performance.
Consequently, technology might be an interesting alternative to improve the process of
giving feedback in the Thai EFL context.

4. Weblog in Solving Limitations of Traditional Feedback
4.1 Weblog in EFL Writing

Weblog is an online environment tool that can be applied to improve the process of

feedback by several aspects. According to Boyd (2006), Weblog refers a web site that users
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can publish and upgrade an online journal without writing a whole page. The blog developer
would create a site to response needs of users as much as possible. The use of blog
recently becomes more influent in education. Researchers applied the method in
developing their classes including writing classes. For instance, Ramany, Sadeghi, and
Faramarzi (2013) integrated weblog in an EFL classroom to increase vocabulary size and
grammatical accuracy. The result of the study on of a 25 participants shows the increasing of
vocabulary knowledge and accuracy in grammar. Similarly, Noytim (2010) developed weblog
program to motivate Thai students’ English, and found that the method is effective both in
encouraging students to express their writing abilities and in improving their reading
comprehension. Thus, the method can be relied to be an effective method to develop EFL

writing classrooms.
4.2 Weblog as a Tool to Develop Feedback Process

Significantly, the limitations of feedback giving in the Thai EFL writing context seems to
be solved by the functions of weblog. As mentioned, one of the problems in the process is
unclear comments which happen due to limitation of space provided in the submitted
papers. The reviewed document evidences that some weblog developers provide comment
section in the blog (Walker, 2003). Moreover, users could give some explanations of errors by
posting external links with the knowledge of grammatical points through this function.
Furthermore, when students receive face to face, they might feel afraid of feedback givers
since their mistakes might make they feel bad. The online technology could help in the
embarrassment issues (Klopfer, Osterweil, Groff, and Hass, 2008). Moreover, this issue could

be used to answer the problems of time consuming in making appointment for feedback.

In conclusion, feedback is a method proved to be effective in leading to a formal
paragraph writing that include accuracy in grammar, well organization, coherence, and
cohesion. However, limitations of the traditional feedback given in Thai context could be a
crucial problem in writing development. Weblog is proved to be an efficient tool to improve
writing, and the limitations of the traditional feedback seem to be solved by the function of
weblog. Consequently, the method is applied in this study to improve paragraph writing

performance of the target participants.
5. Attitude Survey in Thai EFL Writing

Students’ attitude toward the methods is an important factor in second language
teaching (Gardner, 1991). Positive attitude is a motivation to encourage learning process.
Attitude toward learning methods affect students’ learning process (Mager, 1991). Thai
researchers have investigated on attitude toward the method applied in studies of EFL

writing. For example, Lumjuanjit (2009) suggests that students have positive attitude toward
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CALL program. Moreover, they are motivated to learn more with the method. Similarly,
Noytim (2010) found that participant, in their opinions, think that weblog learning motivates
them to write and read more. It seems that attitude toward the method benefit motivation
investigation. Therefore, attitude survey is included in this study in order to investigate
students’ attitude toward weblog as a method of improving students’ paragraph writing

performances.
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CHAPTER Il

RESEARCH METHODOLOGY

This section covers research methodology which includes research approach,

research design, research methaods, research instruments, data collection, and data analysis.

1. Participants

The population of this research was 52 students enrolling in 15502102 the Paragraph
Writing course. 23 participants were selected by the purposive sampling method. All

participants were treated anonymously.
2. Research Approach

In order to investigate errors in participants’ writing ability, both quantitative and

qualitative approaches were employed. The detail of each approach was discussed below.
2.1 Quantitative Research Approach

Since the data gained from the pre and post-test and attitude survey in this study
were numerical, a quantitative research approach was employed. This research approach
has been used in a large number of EFL research (e.g., Slavin & Chueng, 2003; Chou & Hayes,
2009). Gay, Mills, and Airasian, (2009) state that the approach focuses on collecting and
analysis of numerical data to explain the results of the study. Similarly, Johnson and
Christensen (2008) describe the approach as an identification of statistical relationships
between numerical results and phenomena of interest. Moreover, Wiersma (1991) adds that
a guantitative approach attempts to imply quantified variance to possibility. Hence, the
quantitative research approach can be used to analyse the numerical data collected by
using statistical methods. Consequently, this approach is applied in this study. However, the
approach is normally applied in the studies that contain a large number of participants,
while the current study has a small number (less than 30) since it was conducted in a writing
classrooms containing 23 participants. Moreover, a study of writing skill requires analysis of
non-numerical data (Sperling & Freedman, 2001). Therefore, a qualitative approach is

applied to explain non-numerical data in this study.



15

2.2 Qualitative Research Approach

For non-numerical data results, a qualitative research approach was applied in this
study in order to describe and analyse students’ writing quality in depth. The gualitative
research approach particularly focuses on how participants transform their knowledge into
behaviour and how behaviour relates to knowledge (Merriam, 2009). Moreover, the purpose
of a qualitative method is an overall image and depth of understanding, rather than
numerical analysis (Ary, Jacobs, Razavieh, & Sorensen, 2006). Therefore, the qualitative
research method was applied in this study to investigate the errors existing in students’
writing in depth. Specifically, types of errors, errors which are difficult to solve, and types of
errors that frequently occur in students’ composition was described through the qualitative
research method. Moreover, the qualitative data were analysed to describe a holistic picture

of students’ errors in writing.
3. Research Design

The design of the study took into consideration of research methods, instruments,

data collection, and data analysis.
3.1 Research Methods
3.1.1 Writing Portfolio Assessment

The portfolio method related to the collection of students’ works in a period of
times (Mullin, 1998). The method is capable for investigating the improvement of learning
process in each work or assignment. The comparative result of each assignment could be
used to determine continual improvement of the students (Belanoff & Dickson, 1991).
Similarly, Segers, Gijbels, and Thurlings (2008) suggest that portfolio could be used to
indicate relationship between feedbacks and learning process, In addition, the method has
been proved by the several studies related to EFL writing. Therefore, the method was
employed in the study in order to assess the continual effectiveness of weblog feedback by

considering the participants’ performances in three writing feedback.
3.1.2 Survey

Survey method relates to the collection and analysis of data to describe about
people opinion. In detail, the method standardizes quantifiable data from subject (Gay, Mills,
& Airasian, 2009). The method is capable for measuring participants’ attitudes toward
treatment. The result of survey will imply whether participants have positive or negative
attitudes toward the methods. Gay (1992) claims that survey method is capable to cover
various topics in a short period. Moreover, survey methods consume short time in process,
therefore, it helps in collecting data from participant who difficult to get involve. However,
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the method seems to have limitations. According to Morningside College (2006) participants
might have bias in answering questionnaire which could affect the result of survey.
Moreover, data collection in the method might face problems since some participants
would have no attention to answer questionnaire or take interview. Since the attitude
toward method is vital in this study, survey methods will be applied to this study in order to

prove the hypothesis of the study.
3.2 Research Instruments and Data Collection
3.2.1 Writing Tasks

In order to evaluate errors of the students, writing tasks will be employed. Students
will be asked to write 3 writing assienment in the level of paragraph during the process. All
topics will be designed to be related to the Paragraph Writing course description. The topics
will be “Your Most Beautiful Moment” (narrative), “Man VS Women” (compare and
contrast), and “Business in Your City” (classification). The result of writing assignments will be
used to investigate the participants’ ability in their writing works. The rubric scoring will be
employed to assess participants’ scores. The result from writing assignments were analysed

and exported in tables.
3.2.2 Rubric

A rubric scoring is a method to assess students’ performance by separating score
level which depends on their performance in specific criteria (Nitko, 1996). The rubric used in
this research study will be developed to assess students’ writing in terms of main
component of writing reviewed in the previous chapter. Therefore, the rubric criteria include
the issues of grammatical structure, organization, coherence, and cohesion. In detail, the
rubric will be holistic rubric which is an assessment that focuses on considering students’
performance by their quality of work or the frequency of error existed in their writing
compositions. Mertler (2001) suggests model of rubric assessment in table.
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Table 3.1 Mertler’s template for holistic rubrics

score Description

5 Demonstrates complete understanding of the problem. All requirements of task

are included in response.

a4 Demonstrates considerable understanding of the problem. All requirements of task

are included.

3 Demonstrates partial understanding of the problem. Most requirements of task are
included.

2 Demonstrates little understanding of the problem. Many requirements of task are
missing.

1 Demonstrates no understanding of the problem.

0 No response/task not attempted.

Moreover, the rubric in this research study is used to evaluate effect of Weblog on
students’ writing skill. In detail, the rubric in this study is designed to check students’
knowledge of grammar, organization, coherence, and cohesion of paragraphs. Students’

score depend on criteria of rubric. The rubric is designed as follow.

Before being employed in the study, the rubric scoring was tested by three experts in
order to find out whether the instrument consisted of consistent issues related to writing
occurring in participants’ performances or not. The consistent tested rubrics were used to
collect data gained from students’ paragraph writing performance during the investigation.

The detail of rubric design is shown below.

After being employed in giving students’ score by three experts in the pilot study,
the feature of designed rubric scoring was adapted. At the beginning of the study, the rubric
scoring was designed to have 6 issues related to writing including grammar, organization,
coherence, cohesion, capitalization, and spelling as reviewed to be serious grammatical
problems and component of good composition content by several studies (Wongshindu,
1997; Stern, 2003; Torwong, 2005; Kaweera & Usaha, 2008). After being employed with 5
Rajabhat Maha Sarakham University English major students in the paragraph writing level, the

result of instruments testing was shown below.
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Table 3.2 The Result from Rubric Testing

Criteria R1 R2 R3 ‘

b3 % 53

Grammar 29 2.3 2.3

Organization N 2 “ 23 B 24 L
o Coherence 23 2.6 _ 2.6
Cohesion 2.1 2.2 24
~ Spellings e 4.7 & -
Capitalization 4.7 4.8 5

According to the table 2, spellings and capitals were criteria in which students gain
most points from all experts (% = 4.7, 5, and 5 for spelling; ¥ = 4.7, 4.8, and 5 for
capitalization). It could be implied that students did not seem to have problems with these
issues. Therefore, the criteria were cut out, and the rubric was re-designed to have 4 criteria
including Grammar, organization, coherence, and cohesion as can be seen in the appendix

Moreover, the detail of rubric scoring used in the study is showing below.
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Paragraph Writing

My Holiday

in my holiday, | went te Chonburi with my family. Laugpl to Chonburi by car. It lock about
4 hours. After thgipy family ate noodles. Negt my family went to tgg temple. My family
made merit at the temple. My mon took me to visit my Grandparents in chonburi province.
it's very far from 1y home. It took about 1 day to reach there. The weather there was very
hﬂi‘. but | was happy that I cloud see my grandparents and found that they were very well .
Ne;nmv family went o a restaurant. My family ate seafood with my Grandparents. My

family took my Grandparents to her house. After thalguy family went home. | was very
happy and | had a lot of fun, -

Figure 3.1 Student’s paragraph demonstrated to show the process of rubric scoring

According to the figure 1, the student blog was evaluated by the designed rubric
scoring. In detail, the student made several mistakes related to grammatical structure. The
according to rubric scoring it can be rated 3 points for the issue. Next, the student did well
on the issue of organization. Topic sentence and conclusion can be found. However, the
major and minor supporting details were not clear enough. Therefore, the paragraph was
rated 4 in term of organization. In the issue of coherence, the paragraph was formed by the
relevant sentences. All the sentences was about the trip to Chonburi province. 5 was given
according to the criterion. Lastly, the students provided some transition signal for the
paragraph. However, some of them are missing. For example, the conclusive transition such
as “in conclusion”, “to conclude”, or “in the end” should be added before the last
sentence. The student made 3 out of 5 in the last issue. Consequently, the piece of
paragraph as rated 15 out of 20 according to the designed rubric scoring. This rating criteria

were used to evaluate all piece of writing in the study.
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teria Scale of score
0 1 2 3 q 5
ammar No correct | Student Student Student One or two | Student
form of | provides rarely mostly mistake makes no
grammar. understandab | provides provides occurs in | mistake in
Impossible  to | le grammar in | correct form | correct form of | students’ grammar
understand composition. | of  grammar | grammar in | composition. | use.
sentences in composition.
composition.
ganizati | There is no | Paragraph s | Paragraph s Paragraph s | Paragraph is | Paragraph
1 component of | developed developed developed developed is
paragraph with a topic | with a topic |with a topic | with a topic | developed
included in the | sentence but | sentence but | sentence, sentence, with a
paragraph. no detail and | not  enough | major major topic
conclusion. supporting supporting supporting sentence,
detail and | detail but lack | detail, and | major
conclusion. o 4 minor | minor supporting
supporting supporting detail,
detail, and | details  but | minor
conclusion. na supporting
conclusion. detail, and
conclusion
sherence | Paragraph has | Paragraph is | Paragraph s | Paragraph s Paragraph is | Paragraph
no unity. No |not united. | almost almost united. | almost is  united
relevant Five united. Two-three united perfectly.
sentence irrelevant Three-four irrelevant perfectly. There is
detected. sentences are | irrelevant sentences are | One no
appeared. sentences are | appeared. irrelevant irrelevant
appeared. sentence s | sentence.

appeared.
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Table 3.3 Rubric scoring for evaluating students’ writing skill (con)
hesion | No transition. | Paragraph is | Paragraph is | Paragraph s | Paragraph s | Paragraph
No repetition | developed developed developed developed is
of key words. | with one or |with  some | with some use | with  mostly | developed
two use of | of transitions. | perfect  use | with
transitions. . | transitions. Words are | of transitions. | perfect
No repetition | repeated in | Words ~ are | use of
of key words. | cohesive way | mostly transitions.
one or two |repeated in|Words are
times. cohesive way. | repeated
in
cohesive
way.

Before being employed in the study, the rubric scoring will be tested by three experts in
order to find out whether the instrument consisted of consistent issues related to writing
occurring in participants’ performances or not. The consistent tested rubrics will be used to

collect data gained from each writing task.

3.2.3 Questionnaire

Questionnaire is sets of question that participants complete report their behaviour,
experiences, attitudes, knowledge, and background which are the part of research (Johnson
& Christensen, 2008). The questionnaire involved in this study ams to investigate
participants’ attitudes toward the treatment of Weblog as a medium of feedback giving. The
questionnaire will be adapted from Al-Khashap (2007). After being tested reliability, the 14
items questionnaire showed Crobach’s Alpha value at 0.765. The researcher’s questionnaire
aims to explore students’ attitude toward e-learning which is related to feedback given in
weblog. Therefore, questionnaire in Al-Khasahp’s (2007) study will be adapted. However,
one of limitations of using questionnaire is participants’ attentions and understanding in
answering questionnaire (Lerner, Amick, Rogers, Malspeis, Pharmd, & Cynn, 2001). To deal
with the limitation, questionnaire given to participants will be paper questionnaire.
Researcher will wait for answered questionnaire, and answer questions when participants do

not understand questionnaire items.

25086

[ 4
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In detail, The Likert rating scale is used to explore the students’ attitude toward

welog feedback. The measurement of the Likert scales is classified into five categories

below.
5 means strongly agree
4 means agree
3 means uncertain
2 means disagree
1 means strongly disagree

3.3 Data Analysis
The collected data were analysed as follow.
3.3.1 Pre-post Test and Writing Tasks

Statistical method will be applied to analyse the data from writing tasks. In order to
investigate outcome of weblog as a medium of feedback, the mean (x) and standard
derivation (5.D) were analysed to indicating, participants’ improvement in the writing tasks.
Moreover, because the study was designed to have two raters taking responsibility to justify
students’ scores, Pearson correlation was employed to investigate inter-rater correlation and
consistency. In detail, the degree of correlation was considered Pearson correlation
coefficient (Sopper, Young, Lee, & Pearson, 1917) which states that the result could be
considered strong positive association (0.7-1.0) and weak positive association (0.3-0.7)
significant at p<0.05.In addition, the collection of data will be conducted from a one-group
experiment. In this case, the statistics used to analyze data gain from each writing task
(Dallal, 2005). A t-test is classified into two types depending on the experiment group (Gay,
Mills, & Airasian, 2009). A t-test for independent samples focuses on investigating two groups
of participants. On the other hand, a t-test for dependent samples focuses on one group
experiment. Therefore, the t-test for this one group experimental study will be dependent
samples. Moreover, dependent sample t-test is capable to test one group experiment
containing few participants which commonly occurs in social sciences and educational
studies. Moreover, the p-value was set as -0.5 in the current study. Consequently, (), 5.0,
t-test for dependent samples, and Pearson correlation will be applied to analyse the

collected data from writing tasks. All statistical data were analysed by using SPSS.
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The attitude survey questionnaire will be used to analyse participants’ opinion by a

quantitative method. Therefore, the results of the questionnaire will be analysed, and only

of those that will be chosen the most was reported. The items in the questionnaire were

designed to explore students’ attitude toward the method. The mean score (5) of each

items will be analysed. The mean score will be transcribed into levels of agreement at the

end as mentioned in the research instrument section.

4 Procedure

Table 3.4 Details of experiment

Phases Research instruments Data collection

Data analysis
Phase 1 Task 1 topic, rubric Students were assigned Data were analysed
- writing task writing task 1. Feedback was  to see whether
1 - given through weblog. After  feedback given

feedback, students were
- asked to submit final draft.
' Task 1 scores were assessed

by rubric scoring.

through weblog can
reduce errors made
by students in first

draft and final draft.

Phase 2 Task 2 topic, rubric - Students were assigned
writing task | writing task 2. Feedback was
2 | given through weblog was

| given. After feedback,

| students were asked to

. submit final draft. Task 2
scores were assessed by

| rubric scoring.

Data were analysed
to see whether
feedback given
through weblog can
reduce errors made
by students in first
draft and final draft.
Moreover, numbers
of errors between
task 1 and task 2
were analysed to find
significant outcome
of feedback given
through weblog
between tasks.
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Table 3.4 Details of experiment (con)

Phase 4 Task 3 topic, rubric Students were assigned Data were analysed

writing task writing task 3. Feedback was  to see whether

3 given through weblog was feedback given
given. After feedback, through weblog can
students were asked to reduce errors made
submit final draft. Task 3 by students in first
scores were assessed by draft and final draft.
rubric scoring. Moreover, numbers

of errors between
task 2 and task 3
were analysed to find
significant outcome |
of feedback given

through weblog
- _ 7 y ~ between tasks.
Phase 5 - Questionnaire Students were given 5 scale  Data collected were
- attitude guestionnaires. Completed analysed by statistical
survey questionnaire was employed = method to
to investigate students’ investigate attitude

attitudes toward feedback toward feedback
given through weblog. given through
webloeg.
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CHAPTER IV

RESULTS OF THE STUDY

The result of the study is presented through this chapter. In this part of the study,
the result to answer the research questions including 1) to what extend does feedback on
weblog improve students’ paragraph writing? and 2) what are students’ attitudes toward

weblog as a feedback giving tool? Each issue is discussed below.
1. To What Extend Does Feedback on Weblog Improve Students’ Paragraph Writing?

The participants were asked to write a three pieces of paragraph and publish in their
online blogs. The result of each assignment was used to prove the effectiveness of weblog
as a medium of feedback giving. After having been given feedback through the comment
space of weblog feature, participants were asked to review feedback and summit the final
draft version of their paragraph. After finishing the process of the study the result is shown

below.
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Nice and Friendly boy

There are effects of my nice and friendly boy. The frist effect in my classmates's like. Because | was nice and friendly. |
smile to my friend and funny. My friend have more. Then make to me friendly more too. 50 | happy. Next. have people
know me more. Pecple come to say hi me. | think they like me, because everyone smile to me and taugh with me. And
finally, my nice and friendly boy always bring me confidence and happiness. | think my teachers like me same my
friends and people. | think they like a lot. | think my teacher will make the grade increases. in conclusion. if you want to
be happy like fo me, vou should nice and friendly boy same me.

F Here is your grammatical mistakes. Hopefully, You will learn from this feedback.
There are effects of being a nice and friendly boy.
The first effect is that my classmates like me.
Because | was nice and friendly, | smile to my friends funnily.
My friend have more. change to "Moreover”
Then It make to me friendly more too, so | am happy.
Next, | have people know me more.
People come to say hi to me
i think they like me because everyone smile to me and laugh with me.
And finally, being a nice and friendly boy always bringw me confidence and happiness.
i think my teachers like me just like my friiends and people,and | t_-hink.iﬁey like a lot.
{ think my teacher will make the grade increases.
In conclusion, if you want to be happy like to me, yn’ufsimu]d be nice and friendly.
You have several problems related to grammatical structure. Here are some links to study more.
http:{fwww.isu.eduls uccess/writing/handouts/sent-structure pdi —> sentence s%mﬁﬂre
http:/fwww.chompchomp. comfterms/phrase.pdf ——>'noun phase
http://www.is wayne edu/MNISSANI/crpunctuation.pdi ~> punctuation
i think they could help you develop your writing.
In term of organization, You should add more minor supporting details.

You did well on coherence and cohesion. Keep on fighting.

Figure 4.1 An Example of feedback Given to a student through a comment in weblog
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After passing the writing task process, the result of each assignment are reported as follow.

Table 4.1 The participants’ score on writing assignments

Student

Assignment 1 Assignment 2 Assignment 3
(35 scores) (35 scores) (35 scores) Different
| between first
?lrst Final First 7FinaL First Final  and last
draft draft draft draft  draft draft  assignment
1 9 12 14 16 16 18 9
2 2 14 15 15 17 6
3 ] 8. 10 13 13 5 8
4 w1 7 a1 1 5
5 13 14 16 T 18 20 | 7
6 14 16 16 16 20 20 6
7 20 20 20 20 20 20 | 0
N 15 | 16 16 7 S 19 19 4
9 16 16 16 16 17 17 1
10 BETY 16 17 17 18 18 3
11 14 15 16 18 19 19 | 5
1 _..1;“_ AT TEAMASAIAR 18- Wi T g
13 18 18 20 20 20 20 2
1 13 | 15 15 17 16 19 6
15 17 17 9 19 19 7?3”— .
16 12 | 13 15 15 17 19 7
47 18 | 8 19 19 20! 20| 2
18 g | 12 10 13 14 15| 7
19 9 13 13 | 13 15 15 7
20 10 12 | 5 17 16 16 6
) iué'_lﬁ 13 w16 6. 17 6 —
2 12| 14 5 17 EY2 9l 7
3 15 | 16 18 18 20 20 5
| 1326 1460 1573 1660 1739 1830 5.08
?L__ SD. 3.3'?51 258| 263 197 206 174 237
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According to table 4.1, the mean score of the draft version was 13.26 (S.D. =337 in
first the assignment, 15.73 (S.D. = 2.63) in the second assignment, and 17.39 (5.D. = 2.06) in
the last assignment. Comparatively, the mean score of the final draft of each assignment
was 14.60 (S.D. = 2.58) in the first assignment, 16.60 (S.D. = 1.97) in the next assignment, and
18.30 (S.D. = 1.74) in the final process of each writing assignment. The result showed that

the mean score of final draft was higher than the first draft in every assignment.

Similarly, table 8 shows that the mean score of the first assignment was 13.26 and its
standard deviation was 3.37, the second assignment mean score was 15.73 and its standard
deviation was 2.63, and the last writing assignment mean score was 17.39 and standard
deviation was 1.74. The results showed that the second assignment mean score was
significant higher than the first assignment, and the last assignment score was higher than
the score of the second writing assignment. An example of the students’ development
could be seen in the comparison of their writing performances in each assignment. However,
the development in first and final draft might not be clear because student may just follow
the feedbacks without learning. Therefore, the first draft of each assignment could be rather

discussed to investigate students’ development.

Moreover, the level of students’ improvement could be assessed by considering the
differences in scores between the first and the last assignment. In order to determine the
degree of development, the different scores of first and last assignments were determined.
The result from table showed that differences in score from the writing task were 0 to 9
points, and the average heightened score-was 5.08 (5.D = 2.37). The scores were analyzed

and separated into 3 groups as follow.
0-3 referred to lowest improved
4-6 referred to medium improved

7-9 referred to highest improved
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The following figure showed the level of students’ development in writing tasks.

12

10

® Number of students

0 - T
Lowest improved ~ Medium Highest
students (4-6) improved Improved

students (7-9) students (10-13)

Figure 4.2 Level of students’ development in writing tasks

According to the figure, the most of participants gain higher score from first and last
assignment in the rate of 4-6 score (n=10). In addition, the differences in score in the rate of
0-3 (n=6). Moreover, 7 students could improve their score of writing compositions in the
highest level of 7-9 points from the first assignment. It seemed that most of the participants
were able to improve their writing skill in the average level. In this particular, one of the
students who were in the medium improved group was selected since it was the majority of
the participant. The student no 14’s performances in first, second and third writing tasks

were selected to analyzed participants’ continual improvement in detail
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My Most Beautiful Moment

My most beautiful moment is | travel to Hauhin. | go to
Huahin last summer. | come with my fiend. | come by
car. | thinking of my parents a lot. on the first day |
swim in the sea. | go play around with my fiend. |
happy very much. On the second day, | eat sea food.
it is good which are crabs fish, and shrimps. | love it
so much. On the last day, | come back to my home. It
was very long. | tired.

Figure 4.3 Student no 14’s assignment 1 (first draft)

According to figure5, the student seemed to have problems with all aspect of writing
in rubric scoring. The student did most of mistakes on grammatical use. Errors on the issues
of tenses, punctuation, emotional verbs, and sentence structure could be found in most of
the sentences of the paragraph. For example, the second sentence should be replaced by “I
went to the city of Hua-hin last summer” because the paragraph should be written in past
tense according to narrative style of writing. Therefore, the paragraph was rated only 2 on
grammar criterion. In terms of organization, conclusion was missing, and supporting details
were not enough. The student was given 4 marks. The coherence was the best issue of the
student. There was only one irrelevant sentence: “I thinking of my parent a lot”. 4 points
were given. Lastly, a few transition signals could be found. There were some missing. The
student was given 3 points to the issue. In summary, the student was given 13 points for the
first draft of the first assignment. Feedback was given in the comment space of the blos.
Links about grammatical mistakes as well as comment about organization, coherence, and
cohesion were given. The student got an improved points in the final draft. The

development in second assignment was describe below.
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Men VS Women

There are differences between men and women.
Firstly, physical. Men is strong. He can lift weigh very
high. For example, male workers can build roads and
building faster because they are born to be. The
second difference is emotional. Women is more soft
than man. They can do detail work. For example,
crafting and weaving better than men. For example,
my mother is cook better than my dad. last, friend. |
have many friend. they are men and women. | like my
friend girls. | like play with them because | am a girl.
That is difference between men and women.

= S =2 -~ & =

Figure 4.4 The student’s assignment 2 (first draft)

The second assignment of the same student showed some development. The
student improved their writing in the grammar issue. Obviously, the student improve in
tense use with no wrong tense detected. However, the problems in sentence structure
words choices, and punctuation still remained in the paragraph writing. Therefore, 3 points
were given to the student. In term of organization, the missing conclusion in the first
paragraph was found in the second. However, some of detail were still needed. The student
got 4 in this point. In terms of cohesion and coherence, the student improved by stop
adding irrelevant sentence. However, minor mistake can be found. For example, the detail
of student’s mother’s cooking might not relate to the claim of crafting and weaving that
were given before. Consequently, 4 points were given. Lastly, the transition signals were
added to where were necessary in the paragraph except the conclusion sentence. The
student got 4 points. To summary, the second paragraph create 15 points to the student.
Feedback was given in the comment space of the blog. Links about grammatical mistakes as
well as comment about organization, coherence, and cohesion were given. The student got
an improved points in the final draft. The development in third assignment was describe

pelow.
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Business in My City

| live in Mahasakhm, a small city in Thailand. there are
several kinds of business in my city. First, restaurants.
In detail, there are kinds of restaurants in the city. the
cheap restaurants are in or near school and
university. they sell cheap but good foods such as Pat
Kla Phoa, fired rice, and Pat Thai. the expensive
. restaurants are in the mall. they sell pizza, Japan
foods, and Suki. The second kind of business is
beverage drink. For example, coffee shops sell coffee
and cake, milk shop sell milk and bread, and nigh
clubs sell alcohol. The last kind of business is
clothing. They sell cheap clothing in night market and
personal shops. They have expensive shop in the
mall. In conclusion, you can live in the city and choose
the business you want because it is several in
Mahsarakham.

Figure 4.5 The student’s assignment 3

The last assignment of the same student showed some development. The student
improved their writing in the grammar issue. However, the problems in sentence structure
words choices, and punctuation still remained in the paragraph writing. Therefore, 3 points
were given to the student. In term of organization, details are provided more in the
paragraph. This made it reliable. The student, therefore, got 5 in this point. In terms of
cohesion and coherence, there is not significant development in the issues. Therefore, the
student was given the same point (4 and 4). Totally, the student got 16 points in the last
assignment. Feedback was given in the comment space of the blog. Links about grammatical
mistakes as well as comment about organization, coherence, and cohesion were given. The
student got an improved points in the final draft. The development in third assignment was

describe below.
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In summary, the result of three writing assigcnments shows some improvement of
participants. In other words, they improved their writing skills after having been given
feedbacks through the weblog function. Moreover, the overall participants’ scores were
higher in the second assignment, and still improved in the third assignment after having
been given the feedback specifically to the serious errors that occurred. Then, it could be
explained that the feedback positively affects participants writing abilities as can be seen in
continual writing. In other word it at least supported other EFL writing teaching methods.

Moreover, the result of study can be tested to observe statically difference between

the mean score of each assignment as can be seen below.

Table 4.2 T-test result between assignment 1 and assignment 2 score

Assignment  Assignment T-value Df p*
1 (out of 2 (out of

25) 25)

1578 271 -10.069 22 .000
*p<0.05

1326 337

The t-test analysis points out that the change in the mean scores is significant at p<
0.05. It can be indicated that participants’ writing abilities are developed after taking the

treatment during writing the second assignment.

Table 4.3 T-test result between assigcnment 2 and assignment 3 score

Assignment  Assignment T-value Df p*
2 (out of 3 (out of
25) 25)

[Mean (SD.
1578 217 17.56 2.37 -7.877 97 000
#5<0.05

The t-test analysis points out that the change in the mean scores is significant at p<
0.05. It can be also indicated that participants’ writing abilities are developed after taking the

treatment during writing the last assignment.
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1.3 Inter-raters Correlation

To avoid bias in justifying students’ writing performances, the study was designed to
have two raters taking responsibility to give students’ point in each writing assignment.
Researcher as a feedback giver and a native English speaker used the rubric scoring to justify
students’ writing assignment scores. The scores were analyzed to examine inter rater
correlation by using the SPSS program. The data were analyzed to prove that the two raters
use the same standard in justifying students’ scores. The analyzed data are shown below.

Table 4.4 Inter-rater correlation in three writing assignments

Assignh’ment ~ Pearson correlation between raters ~ Number of students
Assignment 1 first draft 0.726 23
Assignment 1 final draft B 0.712 23
Assignment 2 first draft 0.714 23
Assignment 2 final draft 0.643 23
Assignment 3 firstdraft - 0.731 23
Assignment 3 final draft 0.692 23

*n<0.05

The analyzed data showed that the inter-rater correlations analyzed from the three
assignment scores were 0.726, 0.712, 0.714, 0.643, 0.731, and 0.692. It implies consistency of
two raters in all drafts of each assignment. In the other words, it indicated that the raters
remained the same standard in rating the writing assignments. Therefore, the scores of

writing assignment showed reliability.

In conclusion, the scores from writing assignments indicated students’ improvement
in writing ability. Moreover, the score from inter-rater correlation analysis shows reliability in
the scores gained from the experiment. The next section discusses the second research

question on students’ attitude toward feedback on the weblog.
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Research question 2: What are students’ attitudes toward weblog as a feedback giving

tool?

2.1 The Results of Students’ Attitudes Survey Questionnaire

The questionnaire was adapted to survey the participants’ attitudes toward
application of weblog as a medium of feedback giving. The instrument was used to provide
answer of the second research question. The questionnaire was operated after participants
finish receiving feedback in the weblog function in their writing course. In detail, the
questionnaire consisted of 14 items which include 12 positive statements and 2 negative
statements related to weblog as a medium of feedback giving. The participants were asked
to respond each statement with the degree of opinion. The results are shown in Table

below.

Table 4.5 Students’ Attitude toward weblog as a feedback giving tool

Staternents | mean S.D. Interpretation

| 1. I'm in favor of applymg web{og as a med|um of
' feedback giving for the Formal Paragraph Writing 406 032 Agree

‘ 2 i *chmk the teacher’s application of weblog as a
\ medium of feedback giving for the Formal Paragraph 402 047 Agree

| . Writing course helps me learn a lot.

' 3. Applying weblog as a medium of feedback g|vmg for
| the Formal Paragraph Writing course encourages me to + 4.16 ~ 0.63 Agree

continue learning on the Internet by myself.

| 4. | think my grade will improve by weblog as a
medium of feedback giving for the Formal Paragraph 423 048 Agree

| Writing course.

i 5. | find The Formal Paragraph Writing course easier
' when the teacher applies weblog as a medium of 444 1 0.32 Agree

H

' feedback giving in learning process.
| 6. By means of weblog as a medium of feedback
i giving, | like the Formal Paragraph Writing course more | 4.42 - 0.24 Agree

‘ and more.

‘ 7.1 hope the teachers who the Formal Paragraph
l Writing course may apply weblog as a medium of 426 | 0.44 Agree

| feedback giving in their teaching process.
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Table 4.5 Students’ Attitude toward weblog as a feedback giving tool (con)

b S__tatements

8. Applying Weblog asa med[um of feedback glvmg for
the Formal Paragraph Writing course is more relaxing
than tradition methods such as handwritten and oral
feedbacks.

mean 5.0D. Interpretatlon

cumcuLum

9. Applying webtog as a medlum of feedback giving for
the Formal Paragraph Writing course is livelier for the

4.35

0.37 Agree

0.26 Agree

10 Weblog as a medlum of feedback giving make me

" more interested in the Formal Paragraph Writing

~course.

1 11. By apptylng webLog as a medlum of feedback gwmg |

- for English for the Formal Paragraph Writing course, the

_cb_ance oﬁnteractionr with the teacher is enhanced.

1 4.38

4.35

0.54 Agree

0.34 Agree

- 12. Applying weblog as a medium of feedback giving
- for English for the Formal Paragraph Writing course

improves my computer skills.

1 4.54

0.39 Strongly agree

- 13. | think the teacher’s application of weblog as a

medium of feedback giving for English for the Formal

Paragraph Writing course is a waste of my time.

| giving.

173

0.23 Disagree

14. I'm unwilling to learn Formal Paragraph Writing

' course through weblog as a medium of feedback

123

0.48 Strongly Disagree

Overall positive statements (mean)

| a.27

0.16 Agree

Overall negative statements (mean)

1.48

- 0.14  Strongly disagree

Students’ attitudes were interpreted as follows:
4.51-5.00 strongly agree
3.51-4.50 adree
251-3.50 uncertain
1.51-2.50 disagree

1.00-1.50 strongly disagree
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The results in Table 11 showed the participants’ attitudes toward weblog as a
medium of feedback giving. The result pointed out that the participants agreed with positive
statements related to weblog as a medium of feedback giving (X = 4.27, S.D. 0.16). Most of
the participants strongly agree with the item number 12- “Applying weblog as a medium of
feedback giving for English for the Formal Paragraph Writing course improves my computer
skills” (¥ = 454, SD. = 0.39). The attitude survey found that participants agreed that
weblog as a medium of feedback giving encouraged them to learn by themselves in the
internet (¥ = 4.13, S.D. = 0.36), helped them get better grade in the course (x = 4.23, S.D. =
0.48), made the course easier (¥ = 4.44, S.D. = 0.32), and made they want to learn writing
English more and more ( ¥ = 4.42, S.D. = 0.24). In addition, the participants hoped to involve
in the writing courses that apply weblog as a medium of feedback giving (¥ = 4.26, S.D. =
0.44). The survey found that students agreed that applying weblog as a medium of feedback
giving in the writing course was more relaxing than tradition methods such as handwritten
and oral feedbacks (¥ = 4.03, S.D. = 0.37), livelier for the curriculum(x = 4.35, S.D. = 0.26),
more interesting when being applied in writing course (x = 4.38, S.D. = 0.54), and were in
favor of applying weblog as a medium of feedback giving for the Formal Paragraph Writing
course (¥ = 4.06, S.D. = 0.32). On the other hand, most of participants strongly disagreed
with negative statements related to weblog as a medium of feedback giving (x = 1.48, 5.D. =
0.14). They disagreed that the method wasted their time (¥ = 1.73, S.D. = 0.23), and strongly
disagreed that weblog as a medium of feedback giving made them learn writing course
unwillingly (x = 1.23, S.D. = 0.48). It seems that participants agree with positive statements
and strongly disagree with negative statements related to weblog as a medium of feedback
giving. Therefore, it can be said that participants have positive attitude toward weblog as a
medium of feedback giving. The finding of the study will be discussed particularly in the
next chapter.
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CHAPTER 5
CONCLUSIONS, DISCUSSION, LIMITATIONS,

AND RECOMMENDATIONS

The last chapter of the current study presents the conclusions found in the
experiment and the discussion related to literature review. In addition limitation and

recommendations are presented to be a suggestion for the further studies.
1. Conclusions

The current study was conducted to 1) investigate effect of weblog as a
medium of feedback giving in Rajabhat Mahasarakham Paragraph Writing course and 2) to
investigate students’ attitude toward web-blog. The study was conducted with 23 students
in the Faculty of Humanities and Social Sciences, Rajabhat Mahasarakham University
selected by purposive method. All participants enrolled in the Formal Paragraph writing
course second semester 2013 academic year. According to the course description,
Participants were trained to write paragraphs in different styles. Participants’ writing abilities
were investigated by 3 writing tasks during the course. The students were asked to create
online weblog to publish their works. Feedbacks were to students after they finished each
writing composition. In the last step of the experiment, participants were asked to fill the
questionnaire about their attitudes toward the method. All gained data were concluded by

considering the following research questions.

11 To What Extent Does Feedback on Weblog Improve Students’ Paragraph
Writing?

The participants’ writing abilities were demonstrated by their scores on three
writing assignments. To complete the first research question, the results from the writing

assignments were brought to be considered.

To assess participants’ writing abilities in depth, issues related to crucial problems in
Thai students writing abilities were used to design rubric scoring checklist. Therefore, all
writing assignments given to the participants were focused on grammar, organization,
coherence, and cohesion which were the components of a good piece of paragraph writing
(McCaskill, 1998; Child, 1999 Scheraga, 2001; Savage & Shafiei, 2007). After they submitted
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each assignment, the participants had been given feedback through the comment space of

weblog. The writing assignments showed some significant finding.

The mean score of the three writing assignment continuously increased from 13.26 in
assignment 1 to 15.78 in assignment 2, and to 18.17.56 in assignment 3. It can consequently
be concluded that weblog as a medium of feedback giving takes an important role in

developing participants’ writing abilities.
1.2 What are Students’ Attitudes toward Weblog as a Feedback Giving Tool?

The result of attitude survey questionnaire was used to complete the last research
question. The participants were asked to fill out 14 items on the questionnaire after finishing

all process of the experiment. The result could be concluded as follow.

The result from questionnaire indicates that participants agreed with positive
statement related to weblog as a medium of feedback giving. The participants agreed that
the method of weblog as a medium of feedback giving helps them to learn writing, improve
their grade, learn the course éasw’er, and interact with teachers easier. It could be said that
the participants agreed that weblog as a medium of feedback giving improve their writing
skills. Moreover, the participants agreed that learning along with weblog as a medium of
feedback giving made them flavor in learning, want to study further on the internet, learn
more relaxing, became more interested in the course, and liked the course more and more.
In addition, the participants agreed that weblog as a medium of feedback giving helped
them to improve computer skill and they would be praised if teachers apply weblog as a
feedback giving tool in the further courses. It can be implied that participants agree that
weblog as a medium of feedback giving motivate them to learn more, improve other skills,
and should be applied in other courses. On the other hand, students disagreed with the
negative statements related to weblog as a medium of feedback giving. They disagreed that
the application of weblog as a medium of feedback giving in the course wastes their time,

and make they feel unwilling.

In summary, the finding gained from questionnaire points that participants agreed
that weblog as a medium of feedback giving benefited their writing courses; motivated them
to learn more, improves other skill, and should be included in next course. Moreover, they
disagreed with negative statements related to weblog as a medium of feedback giving.
Therefore, it could be summarized that participants have positive attitudes toward the

method of weblog as a medium of feedback giving.
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2 Discussion

This sector discusses the results of the current study related to the reviewed
literatures. The results found are discussed to explain the way they come out. The
discussion is based on the hypotheses set in the study including (1) weblog as a medium of
feedback giving would be effective in solving Thai EFL writing problems, (2) Students have
good attitudes toward weblog as a medium of feedback giving.

2.1 Effectiveness of Weblog as a Feedback Giving Tool in Developing
Participants’ Writing Abilities

The result of students score in each assignment was improved continuously. It could
be implied that the web-blog method, when being used as a feedback giving medium,
seems to have positive effect on students’ writing performances. This could be explained
by the process of the feedback. According to (Polat, 2003), internet and network technology
seems to be influent to students’ lives. At the age of the students, they almost stick to
computer or smart phone all the time. Using web-blog as an internet media seems to be
effective. Moreover, the method could solve the problems of traditional feedback giving
effectively. It was clearer to give comment, easier to encourage students, and faster than the
same method. In addition, feedback givers could post links to explain the causes of
students’ errors. The result of the study supports the studies of the benefit of feedback
giving in writing classrooms (Ferris, 1999; Ellis, 2009). Moreover, technology application in
writing classrooms being effective in the study is also related to other studies attempting to
invent technology in the writing classes such as (Means, Oldsen, & Ruskus, 1997). Therefore,
it could be concluded that the web-blog is effective as a feedback giving medium in

improving students’ paragraph writing ability.

In detail, the majority of feedbacks given in the web-blog were from teachers.
Students, even being in enforced by the class scores, did not dare to give comments for
their peer. The majority of students’ comments seem to be showing appreciation. Moreover,
the students never argue teacher comment. This finding supports the study of Keyuravong
and Maneekhao (2006). The author stated that Thai students still rely on teachers. On the
other hand, the contribution of self-learning habit seems to be a problem in Thai EFL

classroom.
2.2  The Positive Attitudes toward Weblog as a Feedback Giving Tool

According to the results of attitude survey, the participants had positive attitudes

toward weblog as a medium of feedback giving. The analysis of 5 Likert scale questionnaire
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showed that participants agreed with positive statements and disagreed with negative
statements related to weblog as a feedback giving tool. In detail, participants believed that
weblog as a medium of feedback giving helped them to learn easier, motivated them to
learn more and, should be included in the other writing course. The finding of the study is
related to the technological support in EFL classrooms and students attitudes (Lumjuanijit,
2009 Noytim, 2010). The studies showed that Thai students express positive opinion when
being surveyed attitudes toward technology support such as CALL and web blog in writing
classes. This might be related to the contribution of technology in EFL classroom (Means,
Oldsen, & Ruskus, 1997, Warschauer, 2006, and Iiter, 2009 Moreover, the outcome of the
study relates to the study of Lewis, Shaw, and Heitz (2009). The author suggests that
inventing of the methods that exist in the real life would lead to positive toward learning
process. Furthermore, the result of the study also proves that Thai EFL context seems to be
familiar with the online environment. In the past, network technology and computer
application seemed to be an obstacle in EFL classrooms context because of limitations in
using technology (Matsumura and Hann, 2004). However, the technology has been
developed and invented into students’ lives both in real life and in classroom. They can
finally adapt to learn with online environment. In conclusion, in term of students’
preference, web-blog and other online environment learning methods could be a good

alternative method to be integrated in the classes.
3, Limitation of the Study

Although the results ensure the effectiveness of weblog as a medium of feedback
giving, and hypothesizes are praved; there are some limitations on the current study. The

following section shows limitation and suggested recommendation of the study.

1) The focused issues related to writing might not cover all problems occurring in
Thai EFL learners

2) Few of students improve in very few rates. Perhaps, it because of their own
English background.

3) Because of time limitation, external link given might be limited in some
participants who gain high score. It would be better to strengthen their abilities.

4) Technology problems such as dropping of internet signal, external links that not

work properly, and failing e-learning system in some occasion.

4 Recommendations

1) The study was conducted with the English for healthcare course. Students
have to learn the content of healthcare business. It might be disadvantages for participants

who have low English proficiency because they are not taught grammar and writing
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component directly. The further studies are recommended to conduct with direct writing

courses such as academic writing, paragraph writing and essay writing.

2) In order to cover as much errors as possible, there should be more issues to

discuss in terms of both grammatical structure and composition content.

3) There should be more types of feedback given to participants such as video

files, live chat etc.

a) The method is capable for improving writing issues related to strict rule such

as grammar and organization.

5) The method is recommended to be involved with the samples group that has

computer skill in order to support their self-learning.



43

REFERENCES

AbuSeileek, A. & Abualsha’r, A. (2014). Using peer computer-mediated corrective feedback to
support EFL learners’ writing. Language Learning and Technology, 18(1), 76-95.

Alkashab, H., M. (2007 ). Attitude toward e-learning. Retrieved November 25, 2010, from
http://www.scribd.com/doc/2931290/Attitude-towards-Elearning.

Andrews, R., Torgerson, C.S., Freeman, A., Locke, T, Low, G, Robinson, A, & Zhu, D
(2005).The effect of grammar teaching (sentence combining) in English on 5 to 16 year
olds’ accuracy and quality in written composition. New York: University of New York

Press

Ary, D., Jacobs, L. C, Razavieh, A, & Sorensen, C. (2006).Introduction to research in
education (7th ed.). Belmont, CA: Thomson Wadsworth.

Belanoff, P., & Dickson, M. (1999).Portfolios: Process and product. Portsmouth, NH:
Boynton/Cook Publishers.

Bitchener, J. (2008). Evidence in support of written corrective feedback. Journal of Second
Laneuage Writing, 17(2), 102-118.

Boyd, D. (2006). A blogger’s blog: exploring the definition of a medium. Retrieved 13, April,
2014 from http://reconstruction.eserver.org/064/boyd.shtml.

Borisuth, C. (2008). Developing grammatical knowledge through short paragraph writing of
second year English major students of Udon Thani Rajabhat University, Udon Thani.
Unpublished master’s thesis, Graduate School, Khon Kaen University, Khon Kaen,
Thailand.

Bruner, J. (1974). Toward a theory of instruction. Cambridge: Harvard University Press.

Bruton, A. (2007). Vocabulary learning from dictionary reference in collaborative EFL

translational writing [Electronic version]. System, 35(3), 353-367.
Chatranonth, P. (2008). The impact of teacher feedback on students' grammatical
writing accuracy: A case study in Thailand. Unpublished doctoral dissertation,

The University of Manchester, Manchester.



44

Child, L. (1999). Writing paragraph and writing process. Retrieved March 12, 2014 from
http://www.readingwritinghotline.edu.au/wp-content/uploads/writing_paragraphs.pdf.

Chou, L., & Hayes, D., M. (2009). An overview of English writing research in taiwan. English
Language Teaching,English Language Teaching, 2(4), 215-225.

Craswell, G. (2006). Writing for academic success: A postgraduate guide. New York: Sage.

Crystal, D. (2003). English as a global language (2nd ed.). Cambridge University Press:
Cambridge.

Conrnwall, T. (2010). Plagiarism is not a plaything: Stopping the plague. Retrieved
September 5, 2010 from http://www.bangkokpost.com/life/education/37511/plagiarism-
is-not-a-plaything.

Curry, M.J., & Lillis, T. (2004) Multilingual scholars and the imperative to publish in Enelish:
Negotiating interests, demands, and rewards. Teachers of English to Speakers of Other
Languages, 38(26), 663-688.

Edge, J. (1989). Mistakes and correction. London: Longman. Ellis, R. (2009). A typology of
written corrective feedback types. English Language Teaching Journal, 63(2), 97-107.

Ellis, R. (1993). Second language acquisition and the structural syllabus. TESOL Quarterly, 27,

91-113.
Ellis, R. (2009). Corrective feedback and teacher development. L2 Journal, 1 (1), 3-18.

Ellis, R, Sheen, Y., Murakami, M., & Takashima, H. (2008). The effects of focused and
unfocused written corrective feedback in an English as a foreign language context
[Electronic version]. System, 36(3), 353-373.

Ercegovac, Z & Richardson Jr, J., V. (2004) . Academic dishonesty, plagiarism included, in the
digital age: A literature review. College & Research Libraries, 65 (4), 301-318.

Ferris, D. (1999). The case for grammar correction in L2 writing classes: A response to

Truscott (1996). Journal of Second Language Writing, 8, 1-10.

Ferris, D. (2006). Does error feedback help student writers? New evidence on the short- and
long-term effects of written error correction. In K. Hyland & F. Hyland (Eds.) Feedback
and second language writing (pp. 81-104). Cambridge: Cambridge University Press.

Ferris, D.R., & Roberts, B. (2001). Error feedback in L2 writing classes: How explicit does it
need to be? [Electronic version]. Journal of Second Language Writing, 10, 161-184.

Foley, J. (2005). English in Thailand. RELC, 36(2), 223-234.



a5

Gardner, R. C, & Macintyre, P.,D (1993). A students' contributions to second langauge
learning. Part II: Affective variables.Langauge Teaching 26(1), 1-11.

Gay, L. R. (1992 ). Educational research (4th Ed.). NY: Merrill.

Gay, L. R, Mills, G. E., Airasian, P. (2009). Education Research Competencies for Analysis and

Applications. NJ: Pearson Education.

Harklau, K. (2002). The role of writing in classroom second language acquisition. Journal of
Second Language Writing, 11(4), 329-350.

liter, B., G. . (2009). Effect of technology on motivation in EFL classrooms. Turkish Online
Journal of Distance Education, 4(9), 105-120.

Johnson, B., & Christensen, L (2008).Fducational Research: Quantitative, Qualitative and

Mixed Approaches. LA: Sage Publications.

Kaweera, C., & Usaha, S. (2008). The impact of different types of teacher written feedback on
EFL university students’ writing. KKU Research Journal (Graduate Studies), 8(2), 83-94.

Keyuravong, S., & Maneekhao, K. (2006). Using e-mail consultations in a large class.
Reflection: KMUTT Journal of Language Education, 9, 50-66.

Kepner, C.G. (1991). An experiment in the relationship of types of written feedback to the
development of second-language writing skills [Electric Version]. Modern Language
Journal, 75, 305-313.

Klopfer, E., Osterweil, S., Groff, J.,, & Hass, J. (2008). Using the technology of today in the
classroom today. Retrieved August, 10, 2014 from
http://education.mit.edu/papers/GamesSimsSocNets_EdArcade.pdf.

Lumjuanijit, Y. (2009). Enhancing writing strategies through a CALL program. Unpublished
master’s thesis, Graduate School, Khon Kaen University, Khon Kaen, Thailand.

Harmer, J. (2001). The practice of English language teaching (3rd ed.). London: Longman.

Hinon, A. (2007). Solving errors in the writing of graduate students at Khon Kaen University
via web-based instruction. Unpublished master’s thesis, Graduate School, Khon Kaen
University, Khon Kaen, Thailand.

Kaweera, C., & Usaha, S. . (2008). The impact of different types of teacher written feedback
on EFL university students’ writing. KKU Research Journal (Graduate Studies), 8(2), 83-
94.



a6
Kenworthy, R. C. (2004 ). Developing writing skills in a foreign language via the internet.
Retrieved March,10 2011, from http://iteslj.org/Techniques/Kenworth-WritingSkills.html.
Keyuravong, S., & Maneekhao, K. (2006). Using e-mail consultations in a large class.
Reflection: KMUTT Journal of Language Education, 9, 50-66.

Khongpao, W., W. (2013). The model of feedback development for writing in the the first
year students (Thai version). Retrieved September, 10 2014 from
http://regis.rmutp.ac.th/km_regis/stock/2556/18-56.pdf.

Langan, J. (2005). College Writing Skills. NY: McGraw-Hill.
Lennon, J., M. (1986).The writing process: A concise rhetoric. Boston: Little Brown.

Lyster, R. (2004). Differential effects of prompts and recasts in form-focused instruction.
Studies in Second Language Acquisition, 26, 399-432.
Mager, R. (1991). Developing Attitude toward Learning. London: Kogan Page.

Matsumura, S., &Hann, G. .(2004). Computer anxiety and students' preferred feedback
methods in EFL writing. The Modern Language Journal, 88(3), 403-415.

Mertler, C. A. (2001). Designing scoring rubrics for your classroom. Retrieved December, 25,
2010, from http://pareonline.net/getvn.asp?v=7&n=25.

Miller, R. . (1990). Learning Benefits of Interactive Technologies. Multimedia and Videodisc
Monitor, 8(1), 14-28.
Mills, P. (1996). Writing in Action. London: Rouledge.

McCaskill, M., K (1998).Grammar, punctuation, and capitalization. Retrieved November, 25,
2010, from http://www.sti.nasa.gov/publish/sp7084.pdf

Means, B., Olson, K., & Ruskus, J. A. (1997). Technology and education reform. Washington

DC: Office of Educational Research and Improvement.

Merriam, S. B. (2009). Qualitative research: A guide to design and implementation. San

Francisco: Jossey-Bass.
Mulder, N. (2000). Inside Thai society. Bangkok: Sinkwormbook Press.

Muncie, J. (2002). Process writing and vocabulary development: comparing Lexical Frequency

Profiles across drafts [Electronic version]. System, 30(2), 225-235.



a7

Nichols, M. (2003). A theory for e-Learning. Retrieved October 7, 2010 from
http://home.tiscali.nl/schopmanLanden.nVPapers/LearningTheory.html.

Nitko, A. J. (1996). Educational Assessment of Students (2nd ed.). Englewood Cliffs, NJ:
Merrill

Noytim, U. (2010). Weblogs enhancing EFL students’ English language learning. Social and
Behavioral Sciences, 2, 1127-1132.
Lerner, D., Amick B.M., Rogers, W.H., Malspeis, S., Bungay, K., &Cynn, D (2001). The work
limitations questionnaire.Medical Care, 39, 72-85.

Lewis, S. E., Shaw, J. L., and Heitz, J. O. (2009). Attitude counts: Self-concept and success in
general chemistry. Journal of Chemical Education, 86 (2), 744-749.

Pawabunsiriwong, K. (2008). University student's writing strategies. Unpublished master’s
thesis, Graduate School, Khon Kaen University, Khon Kaen, Thailand.

Pennycook, A. (1996). Borrowing others' words: Text, ownership, memory, and
plagiarism. TESOL Quarterly, 30(2), 201-230.

Peterson, s, s. (2010). Improving students writing using feedback as a teaching tool. Retrieved
March 10, 2014 from
http://www.edu.gov.on.ca/eng/uteracynumeracy/w‘nspire/research/ww_improving_stude

nt_writing.pdf.

Polat, E. (2003). Internet in Education Support Material for Educators. Moscow: Institute for

Technology in Education.

Plakans, L. (2009). The role of reading strategies in integrated L2 writing tasks [Electronic
version]. Journal of English for Academic Purposes, 8(4), 252-266.

Plakans, L. (2009). The role of reading strategies in integrated L2 writing tasks [Electronic
version]. Journal of English for Academic Purposes, 8(4), 252-266.

Ramany, R., Sadeghi, B., & Faramarzi, S. (2013). The effect of blogging on vocabulary
enhancement and structural accuracy in an EFL context. Theory and Practice in

Language Studies, 3 (7), 1288-1298.

Reichelt, M. (2005). English-language writing instruction in Poland [Electronic version]. Journal
of Second Language Writing, 14, 215-232.

Segers, M., Gibels, D. and Thurlings, M. (2008).The relationship between students’
perceptions of portfolio assessment  practice and their approaches to

learning.Educational Studies, 34(1), 35-47.



a8

Schachter, J. (1991). Corrective feedback in historical perspective. Second Language
Research,7(2), 89-102.

Slavin, R., E., & Cheung, A. (2003 ). English reading programs for English language learners
Retrieved October, 25 2010, from
http://www.csos jhu.edu/crespar/techReports/Report66.pdf.

Stepp-Grany, J. (2002). Student perception on language learning in a technological
environment: Implications for the new millennium. Language Learning & Technology, 6

(1), 165-180.
Soper, H.,Young, W.,Cave, B,M., Lee, A. & Pearson, K. (1917) On the Distribution of the
Correlation Coefficient in Small Samples. Appendix Il to the Papers of "Student” and R.
A. Fisher.Retrieved August, 25 2012 from
http://www.jstor.org/discover/10.2307/2331830?uid=3739136&uid=2129&uid:2&uid=70
&uid=48&sid=21101012310903.
Sueblinvong, T. (2009) Plagiarism. Fercit News Letter, 9(2), 1-3.

Tangpermpoon, T. (2008).Integrated approaches to improve students writing skills for English
major students, ABAC Journal, 28(2), 1-9.

Torwong, P. (2005). Trends and issues in the teaching of EFL writing : Where shall we go?.
Humanities & Social Science (Khon Kaen Universitiy), 22 (3), 115-122.

Ur, P. (1996). A course in language teaching: Practice and theory. Cambridge: Cambridge

University Press.

Vygotsky, L. (1978). Interaction between Learning and Development. In Cole, M., John-
Steiner, V., Scribner, S. & Souberman, E. (Eds.) Mind in Society, pp.79-91. Cambridge, MA:

Harvard University Press.

Walker, J. (2003). Final version of weblog definition. Retrieved 28 June, 2014 from
http://huminf.uib.no/~jill/archives/btogjheorismg/ﬁnal_version_of*weblog_deﬂnition.

html.

Warschauer, M. (2006). Electronic feedback and second language writing. In K. Hyland and F.
Hyland (Eds.) Feedback and second language writing (pp. 105-122). Cambridge:
Cambridge University Press.

Weber, G. (1997). The world’s 10 most influential language. Retreived september 27, 2009

from www//:http.weberrep/weber/reprints/Book/org andaman.html.



49

Wiersma. (1991 ). Research Methods in Education. Boston: Allyn & Bacon.

Wonsbhindu, J. (1997). Thai graduate students’ errors in written English. Bangkok: The
National Institute of Development Administration.

Yeh, SW., & Lo, J.J. (2009). Using online annotations to support error correction and
corrective feedback. Computers & Education, 52(4), 882-892.

Zemach, D., E. & Rumisek, L., A. (2005) Academic Writing from Paragraph to Essay. London:

Macmillan.



NMINENRUTIVANNAIEITAN
RAJABHAT MAHASARAKHAM UNIVERSITY




Appendix A

Rubric Scoring Used in the Pilot Study
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Criteria
0 1 ¥y 3 a 5
\mar No correct | Student Student Student One or two | Student
form of | provides rarely mostly mistake makes no
grammar. understandab | provides provides occurs in | mistake in
Impossible to | le grammar in | correct form | correct form of | students’ grammar
understand composition. | of  grammar | grammar in | composition. | use.
sentences in composition.
composition.
nizati | There is no | Paragraph is | Paragraph is | Paragraph s | Paragraph is | Paragraph
component of | developed developed developed developed is
paragraph with a topic | with a topic |with a topic | with a topic | developed
included in the | sentence but | sentence but | sentence, sentence, with a
paragraph. no detail and | not enough | major major topic
conclusion. supporting supporting supporting sentence,
detail and | detail but lack | detall, and | major
conclusion. of minor | minor supporting
supporting supporting detail,
detail, and | details  but | minor
conclusion. no supporting
conclusion. detail, and
conclusion
rence | Paragraph has | Paragraph is | Paragraph is | Paragraph s | Paragraph s Paragraph
no unity. No |not united. | almost almost united. | almost is  united
relevant Five united. Two-three united perfectly.
sentence irelevant Three-four irrelevant perfectly. There s
detected. sentences are | irelevant sentences are | One no
appeared. sentences are | appeared. irelevant irelevant
appeared. sentence s | sentence.

appeared.
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sion | No transition. | Paragraph s | Paragraph is | Paragraph is | Paragraph ié Paragraph
No repetition | developed developed developed developed is
of key words. | with one or | with  some | with some use | with mostly | developed
two use of | of transitions. | perfect  use | with
transitions. . | transitions. Words are | of transitions. | perfect
No repetition | repeated  in | Words  are | use of
of key words. | cohesive way | mostly transitions.
one or two | repeated in|Words are
times. cohesive way. | repeated
in
cohesive
way.
ing Students spell | Students Student Students One or two Student
all words in mostly spell | rarely mostly spell mistakes makes no
correctly. words provides words occur in mistake in
incorrectly. correct form | incorrectly. students’ spelling.
(One or two | of spelling compasition.
are correct).
al Student Student Student Student One or two Student
provides no mostly rarely mostly mistakes makes no
correct form of | misuse of provides provides oceur in mistake in
capital. capital form. | correct form | correct form of | students’ capital.
of capital. capital. composition.
nizati | Writing is Writing is Writing is Use correct Wring Writing
disorganized underdevelo | confused and | writing format. | includes includes
and ped with very | loosely strong strong
underdevelope | weak organization. Incorporate 2 beginning, beginning,
d with no transition. Transition is i middle, and middle,
transition. weak. closure, end with and end
some with good
fransition. transition.




0.0 -0.9 referred to level of incomplete

1.0 — 1.99 referred to level of gross errors

2.0-2.9 referred to level of minor errors

3.0 — 3.9 referred to level of competent

4.0 - 4.9 referred to level of very few errors

5.0 referred to level of no error
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Rubric scoring used in the study
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Scale of score

ria
0 1 2 3 a 5
imar No correct | Student Student Student One or two | Student
form of | provides rarely maostly mistake makes no
grammar. understandab | provides provides occurs in | mistake in
Impossible  to | le grammar in | correct form | correct form of | students’ grammar
understand composition. | of  grammar | grammar in | composition. | use.
sentences in composition.
composition.
nizati | There is no | Paragraph s | Paragraph is | Paragraph s | Paragraph is | Paragraph
component of | developed developed developed developed is
paragraph with a topic | with a topic | with a topic | with a topic | developed
included in the | sentence but | sentence but | sentence, sentence, with a
paragraph. no detail and | not enough | major major topic
conclusion. supporting supporting supporting sentence,
detail and | detail but lack | detail, and | major
conclusion., of minor | minor supporting
supporting supporting detail,
detail, and | details ~ but | minor
conclusion. no supporting
conclusion. detail, and
conclusion
rence | Paragraph has | Paragraph s | Paragraph is | Paragraph s | Paragraph s | Paragraph
no unity. No |not united. | almost almost united. | almost is  united
relevant Five united. Two-three united perfectly.
sentence irelevant Three-four irelevant perfectly. There s
detected. sentences are | irrelevant sentences are | One no
appeared. sentences are | appeared. irrelevant irelevant
appeared. sentence s | sentence.
appeared.
sion | No transition. | Paragraph is | Paragraph is | Paragraph s | Paragraph is | Paragraph
No repetition | developed developed developed developed is
of key words. | with one or | with  some | with some use | with mostly | developed
two use of | of transitions. | perfect  use | with
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transitions. .

transitions.
No repetition

of key words.

Words

repeated
cohesive
one or

times.

of transitions.
Words are
mostly

repeated in

cohesive way.

perfect

use of
transitions.
Words are
repeated

in

cohesive
way.

0.0-09

referred to did not complete

1.0 - 1.99 referred to gross errors

2.0-2.9 referred to minor errors

3.0 - 3.9 referred to competent

4.0 — 4.9 referred to very few errors

5.0 referred to no error
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The Model Questionnaire

55

No

Question

Strongly
agree

Agree

Neutral

Disagree

Strongly

disagree

I’m in favour of applying
e-learning for business

courses

| think the teacher’s
application of e-learning
in teaching business
courses helpsme learn a
lot

think the teacher’s
application of e-learning
in teaching business
courses is awaste of my

time

| think my grade will
improve by applyinge-
learning to business

courses

I will find business courses

easier if theteacher
applies e-learning in
teaching

By means of e-learning, |
(should) like business

courses more and more

| hope the teachers who
conduct businesscourses
may apply e-learning in
their teaching

Applying e-learning for
business courses ismore

relaxing and delightful
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than the traditional
method

Applying e-learning for
business courses ismore
sprightly and lively for the

curriculum

10

E-learning make me more
interested in business

courses

11

By applying e-learning for
business courses the
chance of interaction with

the teacher isenhanced

12

Applying e-learning for
business coursesimproves

my computer skills

1’3

Applying e-learning for
business
coursesencourages me to
continue learning on
thelnternet by myself

14

I'm unwilling to learn
business coursesthrough

using e-learning
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This questionnaire conducted to measure attitude towards electronic feedback in KKU

students learning English for healthcare business course.

[tem

Strongly

Agree

Agree

Neutral

Disagree

Strongly

Disagree

1. 'm in favor of applying weblog as a medium of

feedback giving for the Formal Paragraph Writing course.

2.1 think the teacher’s application of weblog as a
medium of feedback giving for the Formal Paragraph

Writing course helps me learn a lot.

3. Applying weblog as a medium of feedback giving for
the Formal Paragraph Writing course encourages me to
continue learning on the Internet by myself.

4. | think my grade will improve by weblog as a medium
of feedback giving for the Formal Paragraph Writing

course.

5. 1find The Formal Paragraph Writing course easier when
the teacher applies weblog as a medium of feedback

giving in learning process.

6. By means of weblog as a medium of feedback giving, |
like the Formal Paragraph Writing course more and more.

7.1 hope the teachers who the Formal Paragraph Writing
course may apply weblog as a medium of feedback

giving in their teaching process.

8. Applying weblog as a medium of feedback giving for
the Formal Paragraph Writing course is more relaxing than
tradition methods such as handwritten and oral
feedbacks.

9. Applying weblog as a medium of feedback giving for
the Formal Paragraph Writing course is livelier for the

curriculum.
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10 Weblog as a medium of feedback giving make me
more interested in the Formal Paragraph Writing course.

11. By applying weblog as a medium of feedback giving
for English for the Formal Paragraph Writing course, the
chance of interaction with the teacher is enhanced.

12. Applying weblog as a medium of feedback giving for
English for the Formal Paragraph Writing course improves

my computer skills.

13. | think the teacher’s application of weblog as a
medium of feedback giving for English for the Formal
Paragraph Writing course is a waste of my time.

14. I'm unwilling to learn Formal Paragraph Writing course
through weblog as a medium of feedback giving.
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Tenses
englisch-hilfen.de - LEARNING ENGLISH ONLINE
" " 1
Tense Signal words Use Form affirmative negative interrogative
every day
something happens repeatediy
sometimes
how often something happens
always 1 work. 1 don't work. Do T work?
ane action follows another
— often Infinitive He works. He doasn't work. Does he work?
M
Pres’;anl things in general
usuaily he/she/it + -5 1go. 1 dan't go. Do I go?
with the following verbs (to love, t©
seldom hate, to think, etc.) He goes. He doesn’t go. Does he go?
never future meaning: timetables,
|programmes
first ... then
TIOW I'm working. I'm not working. Am [ working?
|something is happening at the
at the moment same time cf speaking or around It He's working. He lsn't warking. Is he warking?
Present to he {am/are/is} +
Progressive < future meaning: when you have Infinitive + ing . .
Look already decided and arranged 1o I'm going. I'm not going A goling
do it {a fixed plan, date) ,
Listent He's going. He isn't going. 15 he going?
last ... 1 worked. 1 didn"t work. Did 1 work?
regular:
action took place in the past, H ki k .
Simple ae DGO mostly connected with an Infinitive + -ed e worked. He didn"t work. Did he work?
| i f
Fost in 1990 g (10 COMETIOR |yl Twent. 1didn't go. Did 1 ga?
2. Spaite
yesterday He went, He didn't go. Did he go?
an action happened in the middle 1 was working. 1 wasn't working. Was I working?
of another action
2 5 ing. |Was hi ?
Past " wan/wardlll He was working He wasn't working as he working
Progressive whe someone was doing sth. at a Infinitive + -ing
certain time (in the past]) - you 1 was going. 1 wasn'tgoing. 'Was I gaing?
don't know whether It was finished
ar not He was going. He wasn't going. Was he golng?
just
yot
never
cver 1 have worked. 1 haven’t worked. Hove | worked?
you say that sth. has happened or [have/has + past
Simple already ig:mi&tﬁem ithasa |participic™ He has worked. He hasn't worked. Has he worked?
Present -
{infinitive 4 -ed) or .
Perfect so tar, action started in the past and (3rd column of table || N2¥e gone. 1 haven'l gonc. Have 1 gone?
continues up to the ent of irveguiar verbs
up to now, e e “ 4 He has gone. He hasn't gone. Has he gone?
since
for
recently
I have been 1 haven't been Have ] been
aif day actlon began In the past and has working. working. working?
just stopped
the whole day He has boen He hasn't been Has he been
Present Perfect [y o, how lang the action has been have/has + been + |working. working. working?
Progressive g happening Infinitive + ~-ing
Gines I have been going. |I haven't been going. |Have [ been going?
|emphasis: length of time of an
for jon He has been He hasn't been Has he been
going. goling. golng?
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I had I hadn't Had 1
mostly when two actions in a story |, L) warked. worked. worked?
ey are related to each other: the et Loyipn
j action which had already happened P27 5P He had He hadn't Had he
5'":25 Past Sust is put Into past perfact, the other worked. worked. worked?
b action into simple past *(infinitive + -ed) Y
naver (3rd column of tabie ||, .
i ol e P of leragular verbs) gone. T hadnt gone. Had I gone?
He had gone. He hadn't gone. Had he gone?
1 had been 1 hadn't been Had | been
working. working. 'working?
how long He had besn He hadn't been Had he boen
pastpettect | o 00 e inghad beerl  had + boen + working. working. working?
Progressive . h:gg::eﬁg Lt NG else | rnfinitive + ing
tor I had been golng. |1 hadn't been going. |Had 1 been gaing?
He had been He hadn't been Had he been
going. going. golng?
predictions about the future {you 'l work. I won't work. Will I work?
think that sth will happen})
He'll work. He won't work. Will he work?
will = future you decide to da sth. wiit + Infinitive
spontaneously at the time of I'li go. I won't go. will 1 go?
speaking, you haven't made a main
clause in type I of the If clauses He'll go. He won't go. will he go?
I'm going ta I'm not golng te Am 1 going ta
work. work. work?
when you have already decided 1o He" . {
R do sth, In the future b {am/arefis) & e's gloms to :i::m going to i:nl::?golm to
going ek going ts + Infinitive 3
what you think what will happen I'mgoing ts go.  |I'm not going to go. |Am I going to go?
He's going to ga. He's not going to go. |Is he going to go?
An action will be in progress ata 1'8 be working. 1won't be working.  |WIil 1 be working?
certain time in the future. This
k y g
i ;:‘recn has begun before the certain il ke He'll be working. He won't he working. |Will he be working?
Prog +
fesgie o 1 be golng. I won't be going.  |WilL 1 be golng?
Something happens because It
normally happens. He'll be going. He wen't be golng.  |WHE he be golog?
It bave worked.  |I'won’t have worked. | Wi 1 have worked?
(witl + have + past
18 Partsct participle™ He'll have He won't have WBi he have
Simple sth. will already have bappened warked. worked. waorked?
before o certain ime in the future  (*(infinitive + -ed) or
{3rd column of table |I'lt have gone. 1 warn't have gone. Will § have gone?
of irregular verts)
He'll have gone. He won't have gone. |Wiil he have gone?
1'lt have been 1 won't have bean Will 1 have been
wrarking. working. ‘working?
sth, will already have happened He'H have been He won't have been  |WIiH he have been
i . ing. {
Future before a certain tme in the future | . L soie & been + working working 'working?
Pecfect . Infinitive + ing .
Progressive emphasis: length of time of an T'il have been I won't have been Wil 1 have been
action going. going. working?
He'll hove been He won't have been  |WiH he have boen
going. gaing. warking?
1 weuld work. T wouldn't work. Would 1 work?
Conidiasal sth. that might happen He would work. He wouldn't work. Wouid he work?
onditiona!
would + Infinitive
W iF
Stmple main clause in type If of the if I wouid go. 1 wouldn't go. Would I work?
clauses
He wauld ga. He wouldn't go. ‘Would he work?

httpy/Awww.enelisch-hilfen de/en/grammar/tenses_table.ndf
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Subject verb agreements

Yale Graduate School Writing Center On-line Tutorial
Subject-Verb Agreement

1. The subject of a sentence or clause must agree in number with the main or auxiliary verb of
titat sentence or clause.
Ex:  The books were on the table yesterday.

Whatever you want 1 do i fine with me.

Every book is checked out.

One gf the books was missing.

The news i on at 6:00.

2, With fractions, percentages, amounts and distances a singular verh Is used when they are not
followed by an of phrase.
Ex:  §7.501s the minimum wage.

Five miles Is an averppe distance for me o run.

3. When an —of phrase follows 8 percentage, distance, fraction, or amount, the verb agrees with
the noun closest to the verh,
Ex:  Half of the tables are occupied.

21% of the papulation I8 poot.

21% of the books are paperback.

4. With indefinite quantifiers (e.g., afl, few, many, much, some}), the verb agrees with the preceding
noun ar clause:

With asingular or non-count noun or clauss, usc a singular verb:

Fx:  Much of the book seems wlevant to this study.
All the infarmation is current

With a plural nour, usc a plural verb:
Fx:  Many researchers depend on grants from industry.
All the studies are current.

5 Usually, a singular verb follows NONE, even if the noun following it is plural However, In
conversational English, a plural noun has become acceptable.
Ex:  Noneof the workers receives a tip.

None of the workers receive a tp (less formall.

6. With a collective noun, use either a singular or a plural verb, depending on whether you want
to emphasize the single group or Its individual members:
Ex:  Half of my family livesftive in Canada,

All of the class isfare here.

Ten percent of the papulation isfare tilingual.

7. Adjectives proceeded by THE and used as plural nouns take a plural verh:

The rich get nicher.
The paor face many hardships.
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Yale Graduszte School Writing Center On-line Tutorial

8 Expressions using the phrase number of depend on the meaning of the phrase:
They teke z singular verb when referring 1o 2 single quantity:
The number of students registered in the eluss Is 20.
They zke plural verbs when they are used as Indefinite quantifiers:
A number of students were late.

9. With expressions AS WELL AS, IN ADDITION TO, TOGETHER WITH, the first noun
determines i the verb Is singular or plural

Er:  France as well as other European countries, has 2 tip-included policy.
Waiters, in addition to athers whe work for tip, are usually generous tippers.

i0. [n the subjects with NEITHER/NOR and NOT ONLY BUT ALSO the noun closest to the
verh determines If that verb ks sinpgular or plural

Ex:  MNeither the host nor his guests were happy.
Neither the guests nor their host was happy.
Not only the waiter but alse the cook and busbay work for tips.

11. With EITHER/OR, the second noun guests determines that the verb is plural,

Ex:  Either John or his brother K going to make dinner.

12. A plural verb s used with subjects using BOTH/AND. However, if the compound subject
deseribes two parts of a single process, then a singular verb is used.

Ex:  Boh.John and his sister are going to be at the party,
Curof and Bob were a1 the party.
The administration and interpretation of educational tests 8 an importeat part of her job.

hitpy//www.yale edu/graduateschocl/writing/forms/Subject%20and%20Verb%20Agreement, pdf
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Articles

Articles

The indefinite article

s The article a (an before a vowel—an apple. an ear, an Italian, an orange, an umbrella)
meuns one, without emphasis. Therefore, it can be used only with countable nouns:
A man turned on a light.
She ate an apple.
A woman had a book on US social policy.

No specific light, apple, or book is identified.

» A cannot be used with non-count nouns such as waier, equipment, informarion. nor with a
noun that has already been defined (through previous mention). A is usually used with
singular count nouns that are not definite, identified, or limited in number:

an experiment, @ participant, a city, a forest, a research paper.

¢ Because it means "one," @ has no plural. Sometimes no article or adjective is used with
indefinite plural nouns:
Do you have bocks on US social policy?

At other times, the words seme or any are used:
[ have some books.
I don't have any books.

The definite article

e Once the indefinite noun has been introduced, it is afterward referred to as the: (the
experiment, the participant, etc.}:
A man turned on a light. The man, John Smith, then sat down.

This is also true with plural nouns and, usually, with non-count nouns:

We conducted experiments on recombinant DNA. The results of the experiments. ..
News has reached us from the batdefield, and the news is not good.

s However. persons and unique things or ideas are defined by their names. They will take
either no article (usually, names of people. cities, continents. countries, lakes, parks, streets)
or the (buildings, geographical regions, oceans, rivers, seas):

the Atlantic Ocean, the Empire State Building, the Mississippi River.

Also, the can be used with a generic noun:
“the Mexican,” meaning Mexicans as a group.
“the automobile,” referring to all automobiles.
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In addition, the is used in comparisons:
Between those two students, Sara is the better writer.
Janice is the best writer in the schaol.

The reason is uniqueness. There can be only one "hest” writer, and between two writers,
only one can be "the better.”

Persons or things are often identified at the time they are introduced. and ie again becomes
appropriate. The italicized words in the following examples show identifying rerms:

The only newspaper 1 have is two days old.

The woman with Ms. Staples is our instructor.

The kevhoard of computer #3 is cracked.

In some instances, the need for rhe is not clear. Native English speakers say "the post
office” even in a city where there are many post offices. Somewhat indefinite nouns wiil
also take rhe:

The point is to leave now.

With the assistance of the police. I recovered my car.

Most often, rhe indicates an understanding between writer and reader (or speaker and
listener) that the person, place. thing, or idea is already known, or will be identified
immediately.
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How to choose articles

Select a noun

h 4

Does the noun refer to one /;\ \ Use “the™.
\ ¥

unique thing?

N

®

A
l Can you count this noun? l———ﬂ\/\i‘}*vg Use no article.

/; )

\\_/'l
v i
| Is this noun singular? }—QH Use no article.
(v)

Fi
3 S
Is this a proper noun? {y ) Problematic. Use what
———>{ ) .
\ custom requires.
/‘—\.\
A
Does the noun begin with ’/Y\ b f
— s Use*“an”.
a vowel sound? N, o : i

()

|
%

A
Use “a” ‘

Adapted from a chart in English for Science and Technology for Non-Native Speakers by
Thomas N. Huckin and Leslie A. Olsen (1988).



Tips on choosing articles

What makes a noun refer to one unique thing?

e [t refers to semething previously mentioned:
The reading vou did for today's class
® i stands for all other items of its type:
Bell Labs invented the wansistor.
» It is identified by a special marker adjective, such as
a superlative:
the biggest test of the semester, the most important point
a particular {ordinal) number:
the second semester. the 50th anniversary
a proper or distinctive name (usually):
The United States (but Canada), the registrar's office, the Pentium 4 chip
e It refers to a time or place we treat as a collective unit:
the cighties. the earth, the golden years
s [t is followed by modifiers, especially relative clauses or "of " phrases:
the dean who wrote the letter, the office in charge of admuissions
s It refers to knowledge the writer/speaker and audience share:
the group project. the next home game
o It refers to a particular object, even if the reader doesn't yet know it's particular:
Plug the mouse into the socket on the back of the computer.

What makes a noun something you can count?

o It is readily found in plurals:

memos. students, tests, but not rescarches. waters
o It occurs readily with numbers:

five class meetings, 238 casualties, 48,500 workers
e [t occurs after words that suggest numbers:

few drawbacks, most classes. many jobs

What makes a noun something you can NOT count?

® It refers to physical masses without distinct form or shape:
water, ROM, sand, fat, neon
o [t refers to an abstract concept:
gravity, information, justice, satisfaction, apartheid
o |t refers to ongoing processes:
research, growth, pollution, communicaiion. tutoring
e It refers to a field of study or endeavor:
engineering, optics, materials, science, baseball

66
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Using articles with proper nouns

Use afn) with proper nouns when

The proper noun is used to indicate characteristics of the named person:
He's a real Rambo in negotiations, isn't he?

the noun means "a certain person whose name is";
"An Albert Gore called last night.

Use the with proper nouns when

.

The proper noun refers to surnames in the plural:
The Martinezes are moving.
You are distinguishing between people with the same name:
The Shaquille O"Neal I know isn't the athlete Shaquille O"Neal.

Use caution with proper nouns when

The noun is part of an accepted geographical name (there’s no reason. just custom. to most
of these—check the examples as well as the definition in your dictionary):

the Philippines. the Bronx, the University of Virginia, the Red Sea, the Atlantic and

Pacific Oceans. the West, the Mississippi, the Great Lakes, the continent, the Alps
The article is part of an accepted proper name, such as a ship, newspaper, desert, group or
organization, hotel (you may have to check a dictionary or print example for these):

the Hilton, The Beatles, The New York Times, the Titanic, the United Nations

the Super Bowl, the Sahara. The Supremes

The word is an acronym whase letters are separately pronounced (but watch those tricky
exceptions):

the UN, The USA, the FBI, the INS,
But:

IBM, UPS, AT&T, UCLA, MIT. RCA. GM

Do NOT use a proper noun when

the noun is a common noun used as a term of address: Father, Reverend, Professor
the noun is an acronym that vou pronounce as a word: NATO, UNIX, DOS

http:/Avwww.columbia.edu/cu/ssw/write/handouts/artic es-handout.PDE
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SEET{l Basic Punctuation Rules

Correct punctuation is essential for clear and effective writing. The following list contains some of the
most critical punctuation rules.

CoMMAS
Commas are used to separate parts of a sentence. They tell readers to pause between words or groups of
words, and they help darify the meanings of sentences.
« Commas are used to separate three or more words, phrases, or clauses in a series.
ExampLE: Practice will be held before school, in the afternoon, and at night.
« Commas are used after an introductory dependent clause (a group of words before the subject of a
sentence that do not form a complete sentence).
EXAMPLE: [f your friends enjoy Chinese food, they will love this restaurant.
<« Commas are used to set off introductory words, introductory adverbial, participial, or infinitive phrases,
and longer introductory prepositional phrases.
ExampLE: Incidentally, I was not late this morning. {(word)
Hoping for a bigger fish, Rob spent three more hours fishing. {phrase)
<« Commas are used between independent clauses joined by a coordinating conjunction (for, and, nor, but,
or, yet, s0).
ExaMmrLE: My dog had fleas, so we gave him a bath.
4« Commas set off nonessential phrases or clauses.
EXAMPLE: The man, [ think, had a funny laugh.
« Commas set off an appositive {a word or phrase that renames a noun).
ExaMrLE: Tanva, Debbie's sister, gave a brilliant speech last night.

End of sentence punctuation is used to let the reader know when a thought is finished.
4 A statement (or declarative sentence) is followed by a period.
ExampLE: Orem is the home of Utah Valley State College.
4 A direct question {or interrogative sentence) is followed by a question mark.
EXaMPLE: When did Joe buy a red shirt?
4« Do not use a question mark after a declarative sentence that contains an indirect question.
EXAMPLE: Marie wants to know when Joe bought a red shirt.
< An exclamatory sentence is followed by an exclamation point.
ExaMPLE: What a good movie!

4 Use exclamation marks sparingly because they can unnecessarily exaggerate sentences.
EXAMPLE: Monet was the most influential painter of his time! (Mos! emphasizes influential painter;
therefore, an exclamation point is not needed.}

Utah Valley State College Writing Center
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sic Punctuation Rules

Usage [3E!

SEMICOLONS
Semicolons are used to separate clauses or phrases that are related and that receive equal emphasis.

4 Semicolons join independent clauses in a compound sentence if no coordinating conjunction is used.
EXAMPLE: Michael seemed preoccupied; he answered our questions abruptly.

4 Semicalons are used before a conjunctive adverb (transition word) that joins the clauses of a compound
sentence.
ExaMprLE: The emergency room was crowded: however, Warren was helped immediately.
4 Semicolons help avoid confusion in lists where there are already commas.
ExaMpPLE: We traveled to London, England; Paris, France; Berlin, Germany; and Sofia, Bulgaria.

COLONS
Colons follow independent clauses and are used to call attention to the information that comes after.

4 Colons come after the independent clause and before the word, phrase, sentence, quotation, or list it is
introducing.
ExamprLe: Joe has only one thing on his inind: girls. (word)
Joe has only one thing on his mind: the gir] next door. (phrase)
Joe has only one thing on his mind: he wants to go out with Linda. (clause)
Joe has several things on his mind: his finals, his job, and Linda. {list)
4« Never use a colon after a verb that directly introduces a list.
INCORRECT: The things on Joe's mind are: finals, work, and Linda.
CORRECT: The things on Joe's mind are finals, work, and Linda.

HYPHENS

Hyphens are used to form compound words or join word units. They are used to join prefixes, suffixes,

and letters to words.

« Use hyphens with compound numbers from twenty-one to ninety-nine and with fractions used as
modifiers.

ExaMPLE: forty-two applicants
two-thirds majority (fwo-thirds is an adjective modifying majority)
three-fourths empty (Hiree-fourths is an adverb modifying ampty}
two thirds of the voters (iwo Hrirds is not being used as an adjective here because thirds
is a noun being modified by koo)

4 Use hyphens in a compound adjective only when it comes before the word it modifies. However, some
compound adjectives are always hyphenated, such as weii-balanced. Look up compound adjectives in the
dictionary if you are unsure whether or not to hyphenate them.

ExampLE: a well-liked author an author who is well liked
a world-renowned composer a composer who is world renowned
4 Use a hyphen with the prefixes ex-, self-, and all-; with the suffix -clect; and with all prefixes before a
proper noun or proper adjective.
EXAMPLE: all-star ex-mayor pro-Canadian senator-elect
anti-Semitic  non-European self-conirol self-image
Utah Valley State College Writing Center
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SEELLEH Basic Punctuation Rules

DASHES

Dashes connect groups of words to other groups of words in order to emphasize a point or show that the

information is unessential. Usually the dash separates words in the middle of a sentence from the rest of

the sentence, or it leads to material at the end of the sentence.

«In the middle of a sentence, a dash can put special emphasis on a group of words or make them stand
out from the rest of the sentence.

EXaMPLE: Linda Simpson's prescription for the economy, lower interest rates, higher
employment, and less government spending, was rejected by the president's
administration.

BECOMES: Linda Simpson's prescription for the economy —lower interest rates, higher
employment, and less government spending —was rejected by the president's
administration.

4 The dash can also be used to attach material to the end of a sentence when there is a clear break in the
continuity of the sentence or when an explanation is being intraduced.

ExaMpLE: The president will be unable to win enough votes for another term of office — unless,
of course, he can reduce unemployment and the deficit soon.

EXAMPLE: It was a close call —the sudden gust of wind pushed the helicopter to within inches of
the power line.

APOSTROPHES
Apostrophes are used to show possession or to indicate where a letter has been omitted to form a
contraction.
4 To show possession, add an apostrophe and an -s to singular nouns or indefinite pronouns that end in
one or body.
EXAMPLE: Susan's wrench, anyone’s problem
< Add only an apostrophe for plural possessive nouns ending in -s.
EXAMPLE: my parents’ car, the musicians' instruments
< Add an apostrophe and an - for piural possessive nouns that do notend in -s.
EXAMPLE: the men's department, my children's toys
4 Add an apostrophe and an -5 for singular possessive nouns that end in -s.
ExampLe: Chris's cookbook, the business's system
4« Do not use an apostrophe with possessive personal pronouns including yours, his, hers, its, ours, their,
and whose.
< Apostrophes are also used in contractions, two words which have been combined into one, to mark
where the missing letter or letters would be.

ExAMPLE: lam=I'm T have =I've
who is = who's let us = let's
cannot = can't he is, she is, it is = he's, she's, it's
vou are = you're they are = they're

€ Avoid confusing it's with ifs. [t's is a contraction for it is; ifs is a possessive pronoun.

Utah Valley State College Writing Center
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