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Abstract

This research aimed to study the role and opinions of administrators and teachers
under Kalasin Office of Educational Service Area 2 on promoting classroom action research,
by aspect and as a whole. It aimed to study the interaction between the status and the size of
the school on the administrators’ role in promoting classroom action research, according to
the opinions of the administrators and the teachers in small-sized and large-sized schools, by
aspect and as a whole. It also aimed to study possible ways to increase the efficiency of the
role of the administrators in the promotion of classroom action research. The sample included
264 administrators and teachers in basic education institutions under Kalasin Office of
Educational Service Area 2. The sample size was determined according to Krejcie and
Morgan Table and was obtained through multi-stage random sampling, taking into account
the status and the size of the schools. The instrument used was a rating-scale questionnaire
with 5 levels of rating, It consisted of 50 items. The total reliability value of the questionnaire
was .97. The analysis employed a micro computer program to find percentage, mean, and
standard deviation. Two-way ANOVA was used to test the hypothesis.

The resuits are as follows;

1. The opinions on the role of the educational institution administrators in
promoting classroom action research were at the “much” level, both as a whole and by

aspect. Ranked from high to low, they appear as follows: the aspect of research achievement



promotion; the aspect of researcher’s advancement promotion; the aspect of acceptance of
teachers who conduct classroom action research; the aspect of being responsible for teachers
who conduct classroom action research; and the aspect of recognizing the importance of
classroom action research.

2. There was no interaction between the status and the size of the school that
affect the opinions of the administrators and the teachers on the role of the administrators in
promoting classroom action research, as a whole or by aspect.

3. The suggested possible ways of developing classroom action research
include the following. The aspect of research achievement promotion: budget for classroom
action research should be allocated adequately; materials and facilities for classroom action
research should be provided; there should be a good data and information center for research;
there should be planning for classroom action research. The aspect of acceptance of teachers
who conduct classroom action research: training of classroom action research should be
organized; assistance should be given to teachers to disseminate the research findings;
teachers should be encouraged to initiate classroom action research projects; classroom action
research should be recognized. The aspect of recognizing the importance of classroom action
research: operational training on classroom action research should be organized and there
should be continuous follow-ups; teachers should be encouraged to use the research findings
for learning development; documents and books should be facilitated so teachers can use
them as manuals in conducting research. The aspect of being responsible for teachers who
conduct classroom action research: experts should be invited to advise teachers in conducting
classroom action research; training on classroom action research for teachers should be
organized; opportunities for teachers to exchange matters on classroom action research
should be provided to encourage them to try to do different forms of research. And the aspect
of researcher’s advancement promotion: teachers who conducted research should be
encourage to take leading positions in academic work; annul promotion should be given to
teachers who did classroom action research; research findings should be counted in the
promotion of teachers; and teachers who conducted classroom action research should be

honored made known.



